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ABS^^P ACT 

This individualized course in licensed day care is 
comprised of three units of irstruction: (1> Business Functions of 
Cay Care HotneSr (2) Child Development r and (3) Child Care* Each unit 
beains with a Onit Learnin.q Experience Guide that gives directions 
for unit completion. The remainder of each unit consists of Learning 
Activity Packaoes (LAP) that provide specific information for 
completion of a learninq activity. Each LAP is comprised of the 
foliowina parts: introduction ^ revievf^ skill competency^ discussion, 
demonstration r perfoi ^ance, evaluation, and summary- Various 
checklists a'Pd student evaluation instruments are appended. (LHA) 
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UNIT - BUSINESS FUNCTIONS OF DAY CARE HOMES 



DESCRIPTION: 



The business aspect of licensed day care is needed in order to set up your day 
care home. With this knowledge/ you will be able to determine expenditures and 
consistencies in your home. 



GO AL; 

Upon completion of this unit, the student will be able to set up records, policies 
and appropriate communications needed to operate a day care home. 



RATIONALE ; 

Knowledge of business procedures and requirements will enable the provider to 
set up and evaluate a system beneficial to self and clientele. 



PREREQUISITES; 

Reading of the Licensed Day Care Occupation Guide - 



OBJECTIVES : 



1. Provide for open relationship between provider and clientele. 

2. Ability to structure home for learning environment. 

3. Apply record keeping and policies to future home care. 

4. Use of community resources for growth and assistance. 
RESOURCES : 

Printed 



Facts & Fancies , pages 7-24, 55-'56' 

Caring for Children , pages 302--323, 521-532,. 533 & 534, 539-551, 

368-391, 392-415, 496-499 
How to Start and Operate a Day Care Home , pages 224-227 , 93-99 , 

157-167, 139-161 

The Business of Day Care 

Folder containing pamphlets pertaining to business 
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Audio - Vi sua 1 

"Daily Schedule and Routines" - Film #2 
"Parent Caregivers Communication" - Film #3 

GENERAL INSTRUCTIONS: 



Participate in group discussions. Complete assignments according to LAPs. 
Read resources and view films. 

PERFORMANCE ACTIVITY: 



.01 Business Policies In Day Care 
.02 Role of the Day Care Provider 
.03 Resources for the Day Care Home 

EVALUATION: 

1. Design a policy chart 

2. Design a record keeping system 

3 . Design an information sheet 

4. Preparing the following elements pertaining to environment: 

a) Schedules 

b) Routines 

c) Rules 

d) Zoning of the home 

5. Prepare a list for location of "beautiful junk". 

6. Prepare a list of support areas for licensed day care homes 
7- Make a list of books that could be of use in the home. 
FOLLOW-THROUGH : 

Begin the Learning Activity Package entitled "Business Policies in Day Care". 
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PERFORftlAWCE ACUVITY: business policies in day care 

INTRODUCTION: 



This LAP will orient the use of business requirements and policies used in day 
Ccire homes. Before starting this LAP, read the LEG pertaining to business func- 
tions of day care homes. 

RE^/IEW: 



One of the most important factors of licensed day care is the policies that 
operate it. There are many components to the business aspects of the day care 
home. In order to be a good provider, you will have to be consistent and use 
the appropriate policies. Knowledge of legalities is also needed to maintain 
a day care home. 

SKILL COMPETENCY 

Upon successful completion of this LAP, you will be able to do the following: 

1. Complete an application for Montana licensing, 

2. Discuss the Montana reqi.irements pertaining to licensing. 

3. Keep records appropriate for the day care home. 

4. Discuss tax and insurance requisites of a licensed day care home. 

5. Develop business policies for the envirorjnent of your day care home. 

DISCUSSION: 



1. Participate in licensing requirements discussion. 

2. Group discussion of policies in your home. 

3. Record keeping formats. 

4. Read the following chapters: 

a) How to Start and Operate a Day Care Center , pages 3 9-47, 49-61 

b) Caring for Children ^ pages 539-551 

c) Facts & Fancies , pages^ 14-18, 19-24 

d) The Business of Day Care 

e) Pamphlets entitled Business Policies 

DEMONSTRATION: 



Have your instructor demonstrate if you have any problems, 



incip&l Author(s): Tom Rutschke 
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PERFORMANCEj_ 

Acquire and complete check lists for this LAP pertaining to business policies. 
EVAIiUATION; 

Notify the instructor when you have compared the check lists and charts. Have 
the instx'uctor evaluate your charts and check lists. To complete this LAP, 
80% completion is necessary on the check lists or charts. 100% of the informa- 
tion must be contained in the Montana licensing check list. 

S UMMARY: 

Upon cr>mpletion/ you should understand the following: 
1. Montana licensing requirements • 

2- How to set up and maintain a beneficial record keeping system. 

3. Basics regarding taxes applicable to providers. 

4. Establishment of consistant business policies. 

5. Why and where to acquire insurance. 

After successful completion, fill out the SPR anc proceed to the next LAP. 
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il^ERFORMAMCE ACTIVITY: Role of thi Day Care Provider 



INTRODUCTION : 



This LAP will cover the characteristics of the day care home. 
IiAP you have to complete the Business Policies LAP. 



Before starting this 



REVIEW : 

In order to run a day care efficiently you must understand your policies and relate 
them to parents and children. This LAP will include communication approaches, 
scheduling, zoning and policy outlines. 



SKILL COMPETENCY ; 

Upon successful completion of this LAP, you will be able to do the following: 

1. Outline an information sheet to be used in your home. 

2. Develop a schedule to use while the children are in the home. 
3- Develop a rule chart for your home- 

4. Zone your home for independence in children. 

5- Discuss openly with parents and children you expectations. 



DISCUSSION ; 

1. Participate in communications discussion dealing with policies leading to an 
information sheet. 

2. Group interaction to establish the following: 

a. Schedules 

b. Zoning 

c. Rules 

' 3. Review the following: 

Films : Daily Schedule and Routines — #2 
Caregiver Communication — #3 

Books ; How To Start and Operate a Day Care Home — pp. 93-99^ 157-157. 
Facts and Fanc ies — pp. 7-13. 

Caring for Children — pp. 368-391, 392-415, 496-499. 

I 

I 

Wir>cif>al Author(s): Tom Rutschke 
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D ISCUSSION : (continued) 

Pamphlets : Oay Care — What and Why 

Role of the Day Care Provider 

DEMONSTRATION : 

Have ur instructoi" demonstrate if you have any problems. 
PERFORMANCE : 

Acquire the checklists for this LAP pretaining to the role of day care providers- 
Complete as required on the checklists. 



EVALUATION : 

Notify the instructor after you have completed each of the checklists- Have the 
instructor evaluate your charts. To complete this L»AP 80% completion is necessa 
on the checklists and charts. 



SUMMARY : 

Upon completion you should understand the following: 

1. Need for an instruction sheet and how to use it to communicate with p 

2. The importance of schedules, rules and how your home is zoned. 

After successful completion, fill out the SPR and proceed to the next LAP. 
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DAILY RDUTI^7E OR SCHEDULE 



Develop a schedu] e to be used in your hoire. Include in your schediale an approxi- 
mate time and the following areas, Remeniber to balance noisy and quiet times » 
Check with instructor after completion. 

1. Free play 

2- Snacks and meals 

3- Activities (cognitive) 

4- Large muscle play 
5. Quiet time or story 
6 - Nap time 

7. Outdoor time 



8. Language or music development 
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PERFORMANCE ACTIVITY: Resources for the Day Care Home 
INTRODUCTION : 

This liAP will cover the different resource areas in the community. Before starting 
the LAP, completion of the "Role of the Day Care F_ vider" is necessary. 

REVIEW : 

A day care provider must know about resources in his conununity. By knowing this 
you will be able to acquire assistance and support in your home. 

SKILL COMPETENCY ; 

Upon successful completion of this LAP, you will be ahle to do the following: 

1. Develop a resource list for assistance and support of licensed day care. 

2. Have a knowledge of resource books for future use. 

3. Knowledge of where your licensing office is in your state. 

4. Develop a list of books for children. 

5. Develop a list of "beautiful junk" and where to find it. 
DISCUSSION : 

1. Participate in group discussion of community resources (include where state or 
county offices for learning) . 

2. Group discussion and listing of "beautiful junk". 

3. Review book list for future references. 

4. Discussion of children's books. 

5. Review the following: 

a) Caring for Children — pp. 302-323 

— pp. 521-534 

b) How to Start and Operate a Day Care Home — pp. 224-227 

c) Facts and Fancies — pp. 54-56 

d) Pamphlets in folder on community resources. 

DEMONSTRATION ; 

Have your instructor demonstrate if you have any problems, 
ncipal Author(s): Tom Rutschke 
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PERFORMANCE ; 

Acquire the checklists for this LAP pertaining to resources. 



EVALUATION : 

Notify the instructor when you have compared the checklists. Kave the instructor 
evaluate your charts. To complete the LAP, 80% must be accomplished in three units, 
100% is required for the book list. 



SUMMARY ; 

Upon completion you should understand the folio-wing: 

1. Resource outlets in your coiranunity. 

2. Resource books applicable to licensed day care. 

3. Books appropriate for different age levels of children, 

4. Where to acquire "beautiful junk", for use in your home. 

After successful completion, fill out the SPR and proceed to the next LEG. 
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UNIT: CHILD DEVELOPMENT 



UNDEKSTANDING : 

Knowing different child development theories and activities will help you to under- 
stand the child as an individual. 

GOAL : 

Upon completion of this unit, the student will be able to relate to the following 
child development units: theories, discipline, infancy, language, cognitive, motor 
development, creativity, science, and handicaj^ped children. 

RATIONALE ; 

Knowledge of child development will enable the provider to look at children from 
different view points and understand their developmental growth patterns. 

OBtJECTIVES ; 

1. Use theorists as resources for child development. 

2. Understand growth patterns of infants. 

3. Apply discipline procedures appropriate for the individual child. 

4. Apply language activities appropriate for age levels. 
5 - Apply cognitive games appropriate for child growth. 

6. Develop motor activities impcrtant to the total growth for a child. 

7. Instill creativity in children through various media. 

8. Practice day to day responsibilities and conditions relating to science 
Develop activities and follow- through activities pertaining to a handicapped 
child. 



9 



RESOURCES : 
Printed : 

Facts and Fancies , pages 24-46, 57-70, and 78-80. 

How to start and Operate A Day Care Home , pages 145-155. 

Caring for Children , pages 41-93, 114-147, 249-299, 507-515, and 535-538 

Child Development , pages 11-20, and 67-81. 

A Modular Approach to Child Development , pages 102-128. 

caregivers Training for Child Care , pages 106-113, 118-125, 131-132, and 151-158. 
Folders containing developmental growth and theories of child development. 
Principa! Author{8): Tom Rutschke 
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RESOURCES ; (continued) 



Audio Visual: 



The Child 
Who Am I? 

The Child With Other 

Discipline 

The Child Talks 

The Child Learns 

The Child Plays 



# 5 

# 6 

# 7 

# 8 
#11 

# 9 
#12 



GENERAL INSTRUCTIONS : 

Participate in group discussions* Complete assignments according to LAPs. Present 



PERFORMANCE ACTIVITY : 

.01 Child Development 
.02 Infancy 
.03 Discipline 
. 04 Language 
.05 Cognitive 

.06 Large and Fine Motor Development 
.07 Creativity 
.08 Science 

.09 Handicapped Children 
EVALUATION : 

1. Help design a chart reviewing Erickson's and Piaget's philosophies. 

2. Design a chart pertaining to self-concept activities. 

3. List developmental growth for infants. 

4. Assemble an infant toy and its specific learning content. 

5. Discuss discipline techniques and when to use them. 

6. List social-emotional and significant qualities. 

7. Create and demonstrate language development. 

8. List and demonstrate cognitive development. 

9. Associate motor development with the child's growth. 

10. Prepare an outdoor playground. 

11. List and demonstrate creative development. 

12. Ability to list science activities and their importance in the home. 

13. Early identification of handicapped children. Use of resources to set up a 
program to deal with the child. 

FOLLOW-THROUGH : 

Begin the LAP entitled, "Child Development". 



activities for observation. 



Read resources 



and view films. 
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PSRFORMANCE ACTIVITY: Child Development 

INTRODUCTION : 

This LAP will introduce you to child development philosophies. This will help you 
to understand children's developmental patterns. Before starting, read the LEG 
pertaining to Child Development. 

REVIEW ; 

It is important for a day care provider to know the developmental growth of children. 
This will help you plan your objectives according to tJie child's growth pattern. 
If you understand the developmental needs of the child, you will instill a positive 
self-concept in him. 

SKILL COMPETENCY: 



Upon successful completion of this LAP, you will be able to do the following: 

1. Chart developmental abilities according to personality and cognitive 
development. 

2. Discuss the story of "The Little Boy". Write how this relates to self- 
concept. 



DISCUSSION : 

1. Participate in developmental theories of Erickson and Piag> t. 

2. Discussion of the story "The Little Boy" and correlate it to self -concept . 

3. Read and review the following: 

a. Child Development, pages 11-20, 67-81. 

b. Caring for Children, pages 41-93, 114-147. 

c. Facts and Fancies, pages 24-31. 

d. Pamphlets on Child Development. 

e. Films #6 and #7. 



DEMONSTRATION : 

Have your instructor demonstrate if you have any problems. 
Principal Autt>or(8): Tom Rutschke 
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PERFORMANCE ; 

Acquire the chart and checklists for this LAP pertaining to Child Development. 
EVALUATION : 

Notify the instructor when you have compared the checklists. Have the instructor 
evaluate your work. To complete this LAP, you will need to meet the requirements 
of 100% pertaining to the personality stage headings and 80% on the remainder of 
the section^ 



SUMMARY : 

Upon completion you should understand the following: 

1. The basics of Erickson's and Piaget's philosophies. 

2. The importance of a positive self-concept for developmental growth. 



After successful completion, fill out the SPR and proceed to the next LAP. 
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PERFORMANCE ACTIVITY: ^"^^"^V 

INTRODUCTION : 

This LAP will involve you in the importance of early stimulation for infants. You 
will understand all the developmental areas of an infant. Before starting, complete 
the LAP pertaining to Child Development. 

RE VIEW : 

It is important for you to know and understand the growth patterns of an infant. 
There are certain steps infants go through during development. It will help you 
when caring for an infant to make *^vents positive for the child. 

SKILL COMPETENCY ; 

Upon successful completion of this LAP, you will be able to do the following: 

1. Chart development growth in all areas of infancy. 

2. Make ain infant game and demonstrate its use. 

3. Develop a list of games to be used for infants (0-24 months) . 
DISCUSSION : 

1. Participate in a discussion of developmental areas of infants. Play games for 
classification of areas. 

2. Making of a toy beneficial to an infant's learning and why. 

3. Prepare a list of activities to be used for infants. 

4. Read and review the following: 

a. Facts and Fancies, pages 24-28. 

b. A modular Approach to Child Development, pages 102-125. 

c. The Challenge of Day Care, pages 90-104. 

d. Folder on Infants 

DEMONSTRATION ; 

Ask instructor for materials needed for making an infant toy. 



ir^cipdl AuthorU): Tom Rutschke 
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PERFORMANCE ; 

Acquire the chaxt and checklists for this LAP pertaining to Infancy. 
EVALUATION ; 

Notify the instructor when you have compared the chart and checklists. Have the 
instructor evaluate your work. To complete the LAP, 80% completion is necessary 
on the charts and checklists. 100% is needed when making the infamt toy. 

SUMMARY : 

Upon completion^ you should understand the following: 

1. The importance and procedures for infancy stimulation. 

2. Understand the developmental growth of an infant in all areas. 

3. How to maike and what types of games to be used with infants. 

After successful completion, fill out the SPR and proceed to the next LAP. 




P«.r^. 68.01.02.03 



Vnirm Learning Activity Package 



PERFORMANCE ACTIVITY: Discipline — Social Emotion al Growth 

INTRODUCTION : 

This LAP will give you ways to treat different discipline situations. It will also 
give you a background of social-emotional growth of children. Before starting, com- 
plete the LAP pertaining to Infancy. 

REVIEW: 



It is important to know the different types of discipline because every child is 
different. Different children react to discipline in different ways. Understanding 
of social-emotional growth is necessaxry to know what is normal or abnormal in a 
child's development. 

SKILL COMPETENCY : 

Upon successful ccnpletion of this LAP, you will be able to do the following: 

1* Complete different discipline situations and how to treat them, 

2. Set up behavior modification chart. 

3. List social-emotional development for ages 0-5. 

I DISCUSSION : 

1. Participate in discussion of different types of discipline situations. 
I 2. Become involved in setting up a behavior modification for a behavior situation. 

I 3. Participate in a group developmental game dealing with social-emotional growth. 

4. Review and read the following: 
I a. Films — #8 and #9. 

j b. Caring for Children, pages 249-299. 

c. Facts and Fancies, pages 32-66. 

Id. How to Start and Operate a Day Care Home, pages 145-155. 
e. Folder on Discipline. 

j DEMONSTRATION : 

Have your instructor demonstrate if you have any problems, 

I 

Princif»d Auth<«r(«): Tom Rutschke 
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PERFORMANCE ; 

Acquire the checklists for this LAP pertaining to Discipline and Social-Emotional 
Growth. 



EVALUATION : 

Notify the instructor when you have compared the checklists. Have the instructor 
evaluate your work- To complete the LAP, 80% is needed on the checklists cind 
charts - 



SUMMARY : 

Upon completion, you should understand the following: 

!• Approaches to use .Tor discipline situations. 

2. How to effectively use behavior modification. 

3. Social-emotional growth stages for ages 0-5. 

After successful conqpletion, fill out the SPR and proceed to the next LAP. 
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PERFORMANCE ACTIVITY: Language Development 

INTRODUCTION ; 

This LAP will develop methods to provide language development in your home. Before 
starting, coinplete the LAP pertaining to discipline and social emotional growth. 



It is important for a day care provider to develop language materials or activities 
pertinent to developmental needs of children. Language is necessary for many de- 
velopmental growth areas- 

SKILL COMPETENCY : 

Upon successful completion of this LAP, you will be able to do the following: 

1. Provide language stimulation activities for children in your care. 

2. Make language activity games to be used in your home. 

3. Present a puppet show for a group of children. 



DISCUSSION : 

1. Participate in a group discussion of language development patterns and activities 
to promote them. 

2. Create a language activity game to be used in the Early Childhood area. 

3. Design a puppet play for observation by an Early Childhood group. 

4. Participate in record expression relating to language. 

5. Review and read the following: 

a. Film #11. 

b. Caregiver Training for Child Care, pages 118-125. 

c. Facts and Fancies, pages 78-80. 

d. Caring for Children, pages 510-515. 
e- Folder on Language Development. 



DEMONSTRATION : 

Ask instructor for material pertaining to observations needed to demonstrate for the 
Early Childhood area. 



REVIEW: 



Principsi AuthorU): Tom Rutschke 
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PERFORMANCE ; 

Acquire the checklists and materials needed to complete this LAP. 



EVALUATION ; 

Notify the instructor when you have COTipared the checklists. Have the instructor 
evaluate your work. To complete this LAP, you must complete 80% in the Icuiguage 
development unit. 100% is needed for the language games and the puppet show. 



SUMMARY : 

Upon completion you should understand the following: 

1. Lemguage activities for children in your care, 

2. How to create games to stimulate language development* 

3. How to express yourself through puppets. 

4. The importance of expression through music. 

After successful completion, fill out the SPR and proceed to the next LAP. 
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PERFORMAWCE ACTIVITY: Large Motor Development (Physical) 



INTRODUCTION ; 

This LAP will demonstrate physical activities to be used with different age levels. 
Before starting, complete the LAP pertaining to L£mguage. 



REVIEW: 



It is important for children to be involved in large muscle activites. Trhough this 
development many skills can be learned* It is an important aspect of learning, be- 
cause of tae continual movement of children. 



SKILL COMPETENCY : 

Upon successful completion of this LAP, you will be able to do the follo-.mg: 

1, List physical activities for infancy through five year olds. 

2. Understemd the importance of movement using records. 
3- Develop creative dr£miatics for physical development. 

4. Prepaire a list of items to be used for physical development. 



DISCUSSION ; 

1. Participate in charting physical development for infants through five year olds, 

2. Listen and discuss the importance and techniques of using records. 

3. Participate in a discussion of creative dramatics. 

4. Participate in an equipment discussion reflecting physical growth, 

5. Review and read the following: 

a. Film #12 

b. Caregiver Training for Chil"d Care, pages 131-132. 

c. Caring for Children, pages 54-73. 



DEMONSTRATION ; 

Have your instructor demonstrate if you have any problems. 



Principid Author (s): Tom Rutschke 
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PERFORMANCE ; 

Acquire the charts and checklist for this liAP pertaining to large motor development. 
E VALUATION : 

Notify the instructor when you have compared the charts and checklist. Have the 
instructor evaluate your work. To complete, you must have 80% on the physical 
activities and materials, and 100% on the records and dramatics section. 



SUMMARY : 

Upon completion you should understand the following: 

1. Physical activities to be used for developmental growth. 

2. The importance of movement using records. 

3. The use of creative dramatics for large muscle development. 

4. The materials needed to promote physical development. 

After successful completion, fill out the SPR and proceed to the next LAP. 
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PERFORWAMCE ACTIVJTY: ^^"^^^""^ , 

INTRODUCTIOH ; 

This liAP will involve you in discussions and developments of cognitive activities. 
Before starting, canplete the LAP pertaining to Large Motor Development (Physical) 



REVIEW : 

It is important as a provider that you are able to relate cognitive activities to 
a child's age level and growth. Through cognitive development the children will 
be able to problem solve and make decisions. 

SKILL CCMPETENCY s 

Upon succesoful completion of this LAP, you will be able to do the following: 

1. Chart cognitive activities according to age groups. 

2. Design a fom to work up cognitive activities. 

3. Make a game to be used in your home. 



D ISCUSSION ! 

1. Participate in a discussion of cognitive activities reflective of age groups. 

2. Participate in overview of format used to make an activity. 

3. Create an activity to be used in the Early Childhood area. 

4. Review and read the following: 

a. Film #9 

b. Caring for Children, pages 74-93^ 535-538. 

c. Caregiver Training for Child Care , pages 106-113. 

d. Pemrphlets on Cognitive Grow4±i.. 



DEMONSTRATION : 

Ask the instructor for the materials needed to prepare the activity to be used in 
the Early Childhood area. 



Principd Authwls): Tom Rutschke 
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PERFORMANCE ; 

Acquire the chart, form and materials for this LAP pertaining to cognitive 
development.. 



EVALUATION ; 

Notify the instructor when you have compared the materials. Have the instructor 
evaluate your work. To complete this LAP, you will have to complete 80% in the 
cognitive activities section and 100% in the activities form and the activity 
game. 



Upon completion/ you should understand the following: 

1. Some activities to use in your hcxne reflective of the age of the children. 

2. * The need for planning and using a foim for activities. 

3. How to m2ike a cognitive activity - 

After successful completion, fill out the SPR and proceed to the next LAP. 
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PERFORfWAMCE ACTIVfTY: Creativity 



INTRODUCTION ; 

This LAP will give you insights into the different media cf creativity and some of 
the specialties within that area. This will help you to understand the stages and 
how to plan for your group. Before starting, complete the Cognitive LAP. 

REVIEW : 

It is important that a child be creative. During creative times, he may express 
himself either verbally, non-verbally , or through actions. 



SKILL COMPETENCY ; 

Upon successful completion of this LAP, you will be able to do the following: 

1» List ekTt materials that you can use in your home. 

2. Develop a list of creative media. 

3. Develop aji art project for the ECE area. 



DISCUSSION : 

1. Participate in a discussion of the different materials used in creativity. 

2. Participation in the different mediae of creativity discussion. 

3. Develop an art lesson to be used in the ECE area. 

4. Read the following: 

a. Caregiver Training for Child Care, pages 151-158 • 

b. Caring for Children, pages 507-509. 
d. Pamphlets — Folder on Creativity. 

DEMONSTRATION : 

Have the instructor demonstrate if you have any problems. 
P ERFORMANCE : 

Acquire the checklists and the materials needed for this LAP pertaining to creativity. 
Princtpat AuthorU): Tom Rutschke 
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E VALUATION : 

Notify the instructor after you have coiipleted any of the sections. To complete 
this LAP 80% must be completed regarding the art materials and the creative media 
sections. All items must be complete in the art project section. 



SUMMARY ; 

Upon completion you should have indicated the following: 

1. The importance of creativity in the early years of development - 

2. The different materials and media to be used with creativity. 

3. How to develop an art project to be used with children. 

After successful completion, fill out the SPR and proceed to the next LAP. 



Date: 

PERFORiySAWCE ACTIVITY: ^^^^"^^ 



INTRODUCTION ; 

This LAP will give you different types of activites to promote science awareness 
in your home. Before starting, complete the IJ^P pertaining to Creativity. 



REVIEW ; 

It is J-mportant that children are involved in science activities. These activities 
will promote responsibility and temporal relations. Most of the activities are 
hands on, which are important to children. 

SKILL COMPETENCY : 

Upon successful completion of this LAP, you will be able to do the following: 

1. List different types of poisonous plants. 

2. List science materials that you may use in your home. 

3. Plan science activities to promote responsibility. 



DISC USSION ; 

Participate in discussion of poisonous plants. 
Participate in discussion of science activities - 
Write a plan for a science activity using a form. 
Read the following; 

a. Facts and Fancies, pages 57-70. 

b. Pamphlet on Science 



DEMONSTRATION : 

Have your instructor demonstrate if you have any problems. 



PERFORMANCE : 

Acquire the checklist and fcnn for this LAP pertaining to Science. 



Principd Author(a): Tom Rutschke 
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EVALUATION ; 

Notify the instructor when you have comapred the checklist and the form. Have the 
instructor evaluate your work* 100% is needed on the science activity and 80% is 
needed in the other two sections. 

SUMMARY ; 

Upon completion you should understand the following: 

1. Science activities to use in your home to promote responsibility. 

2. Plants that are non-poisonous and poisonous. 

After successful completion, fill out the SPR and proceed to the next LAP. 
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FCRFORMAMCE ACTIVITY: Handicapped children 



INTRODUCTION : 

This LAP will introduce you to different handicaps of children. This will help 
you to develop and understand the handicaps. Before starting, complete tiie LAP 
pertaining to Science. 



REVIEW ; 

It is important for you to identify and develop handicaps. You will have to 
remember that handicapped children need more patience and understanding. It 
will help you to establish resources in your community to deal with handicapped 
children. 



SKILL COMPETENCY ; 

upon successful completion of this LAP, you will be able to do the following: 

1. Detect seme handicaps of children and how to develop the handicaps. 

2. Establish a list of community resources. 



DISCUSSION : 

1. Participate in discussion of the different types of childhood handicaps. 

2. Involve in checklist preparation for resources. 

3. Read the following; 

a. The Vulnerable Child 



DEMONSTRATION ; ^ ' 

Have your instructor demonstrate if you have any problems. 



PERFORMANCE : 

Acquire checklists for this LAP pertaining to handicapped children. 



Principal Author U): Tom Rutschke 
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EVAIiJATIQN : 

Notify the instructor when you have compared the checklists. Have the instructor 
evaluate your work. 80% is needed to complete this LAP. 



SUMMARY ; 

Upon completion you should understand the following: 

1, How to identify and develop activities for childhood handicaps. 

2. Know where to find resources in your community. 

After successful completion, fill out the SPR and proceed to the next LEG. 
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UNIT: CHILD CARE 



DESCRIPTION : 

Your knowledge of child care will assist you to plan your meals and the child's 
safety in play. 



Upon completion of this unit, the student will be able to relate to the following 
child care units; children's play, first aid and safety, nutrition and school age 
children. 



Knowledge of child care will enable the provider to act quickly and responsibly to 
any incident in the home. Since nutrition is an important aspect to learning,, de- 
veloping menus for appropriate age groups is necessary. 



OBJECTIVES : 

1. Ability to recognize symptoms of minor diseases. 

2. Ability to apply first aid when necessary. 

3. Develop play opportunities relating to social behavior. 

4. Use play as a decision making time. 

5. Design menus applicable to different age groups. Include U.S.D.A. requirements 
while making out menus. 

6. Understand the needs of school age children. 



Caring For Children - pages 12-24, 94-103, 149-206, 483-492. 

Facts and Fancies -- pages i:9-31, 47-53. 

Caregiver Training For Child Care -- pages 130-145. 

Infant Care — pages 65-89. 

Poster -- Communicable Diseases. 

Folders containing child care practices for day care homes. 



Principal Author (f): Tom Rutschke 



GOAL: 



RATIONALE: 



RESOURCES: 



Printed 
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AUDIO VISUALS ; 

Safety and Health — #4 

Sleeping, Eating and Toilet Training -- §5 

The Child Plays — #12. 



GENERAL INSTRUCTION : 

Participate In group discussions. Complete assignments according to LAP's. Present 
activities for observation. Read resources and view films. 



PERFORMANCE ACTIVITY : 

.01 Children's Play 

.02 First Aid and Safety 

.03 Nutrition 

.04 School Age Children 



EVALUATION : 

1. Complete a matching game relating first aid procedures with accidents or diseases. 

2. List diseases and symptoms that correspond. 

3. Categorize non-hazardous and hazardous toys. 

4. Plan nutritional menus to accommodate all age levels. 

5. List Importances of play for children. 

6. Observe play in the Early Childhood area. 

7. List activities and materials needed for school age children. 



FOLLOW- THROUGH: 



Begin the LAP entitled, "Children's Play". 



S^Mlf 0.1. P«wfeh*d: n-20-78 

Pr^r^ Learnlrig Activity Package 



PgRPORMANCE ACTIVITY: The Importance of Play 



INTRODUCTION : 

This LAP win give you Input Into the Importance of play. This will help you under- 
stand the Importance of It in day-to-day routines. Before starting, read the LEG 
pertaining to Child Care. 



REVIEW : 

It is important that a provider learn the Importance of play. During play, children 
make decisions and problem solve. Another Important factor is the social aspect of 
play. 



SKILL COMPETENCY : 

Upon successful completion of this LAP. you will be able to do the following: 

1. Chart the important aspects of play. 

2. Observe and list play displayed by children. 



DISCUSSIONS : 

1. Participate in a discussion of the Importance of play. 

2. Observation of children's play in the Early Childhood area. 

3. Review and read the following: 

a. Film #12. 

b. Caregiver Training for Child Care -- pages 130-145. 

c. Care for Children — pages 94-103. 



DEMONSTRATION : 

Have the Instructor demonstrate if you have any problems. 



PERFORMANCE : 

Acquire the checklists for this LAP pertaining to play. 
Prineip«i Ai^^^(s)* Tom Rutschke 
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EVALUATION : 

Notify the instructor when you have compared the checklists. Have the instructor 
evaluate your work. To complete this LAP, 80% must be correct in the out work. 

SUMMARY : 

Upon completion you should understand the following: 

1. The importance of play in a child's developmental growth. 

2. Recognize the different types of play reflective of social and cognitive growth, 
After successful completion, fill out the SPR and proceed to the next LAP. 
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Dsto PubtM)9d; 11-21-78 



Dflto: 

PSRPORRSAWCE ACTIVITY: First Ai d and Safety 

INTRODUCTION : 

This LAP win give you insight on first aid procedures applicable to your home. It 
will be necessary to understand them for the well being of the child. It will give 
you safety procedures to use in the home. 

REVIEW : 

It is Important for a provider to know how to react in case if first aid is needed. 
The children depend on your dugement for their comfort. Making your home safe will 
help to eliminate some first aid. 

SKILL COMPETENCY : 

Upon successful completion of this LAP, you will be able to do the following: 

1. Chart first aid procedures In reference to injuries or Illnesses. 

2. Chart safety regulations to use in your home, 

3. Distinguish between non-hazardous and hazardous toys. 

DISCUSSION : 

1. Participate In a discussion of first aid procedures to use at home. 

2. Participate in detection of Illness discussion. 

3. Become Involved in charting safety practices in your home. 

4. Participate in non-hazardous and hazardous toys discussion. 

5. Review and read the following: 

a. Film H. 

b. Infant Care — pages 65-89. 

c. Poster -- Communicable Diseases, 

d. Pamphlet on Safety. 

DEMONSTRATION : 

Have your instructor demonstrate if you have any problems. 
PERFORMANCE : 

Acquire the checklist and charts for this LAP pertaining to first aid safety. 
PrineH^ Authorls): Tom Rutschke 
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EVALUATION : 

Notify the Instructor when you have compared the checklist and charts. Have the 
instructor evaluate your work. 80% of the terms must be included in the first 
aid treatment, the safety regulations for the home and the hazardous toys section. 
All of the items must be included in the communicable disease section. 

SUMMARY: 

Upon completion you whould understand the following: 

1. How to administer first aid in your home. 

2. How to detect illnesses and what to do in case of an illness. 

3. How to arrange your home to prevent accidents. 

4. The correct toys to use in your home. 

After successful completion, fill out the SPR and proceed to the next LAP. 



EKLC 




Fil« Cod«: 



68.01.03.03 



Oan Publishad: 



11-21-78 



.earnirig Aotivity Package 



Dale: _ 



PERFORMANCE ACTIVITY: 



Nutrition 



INTRODUCTION: 



This LAP will help you to develop menus to meet nutritional needs of the children. 
It will give you examples of record keepint for tax purposes. Before starting, com- 
plete the LAP pertaining to First Aid and Safety. 



REVIEW: 



It is important for you to know the U.S.D.A. requirements. Since the different 
children have different needs, it is important for you to know these needs. Proper 
record keeping and planning are needed for food preparation and purchasing. 



SKILL COMPETENCY: 



Upon successful completion of this LAP, you will be able to do the following: 

1. Chart U.S.D.A. requirements from Infancy through six years old. 

2. Plan a menu for a week. Include ages three through six. 

3. Prepare a nutritious snack for the preschool area. 

4. Chart attendance for the children in your care. 



DISCUSSION: 



1. Participatif In a discussion of U.S.D.A requirements for infants and preschoolers. 

2. Participate in foods to be Included in menus. 

3. Plan for snack ideas with the group. 

4. Participate in logging attendance discussion. 

5. Review and read the following: 



1. Film #S. 

2. Caring For Children — pages 149-206, 483-492. 

3. Facts and Fancies pages 47-53. 



DEMONSTRATION: 



Ask the Instructor for materials needed to prepare the necessary snacks. 
PERFORMANCE: 



Acquire the charts and checklists for this LAP pertaining to nutrition. 



Wnci|5sJ AuthoT<8>: Tom Rutschke 
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EVALUATION ; 

Notify the instructor when you have compared the charts and checklists. Have the 
instructor evaluate your work. To complete this LAP> all sections must be complete. 

SUMMARY: 

Upon completion you should understand the following: 

1. The requirements established by the U.S.D.A. 

2. How to plan menus for ages 0-6 years old. 

3. The importance of food nutrition and record keeping. 

4. Learning expenses obtained while cooking. 

After successful completion, fill out the SPR and proceed to the next LAP. 
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PCRFORMA^E ACTIVITY: School Age Care 

INTRODUCTION ; 

This LAP win Introduce you to care for school age children. It will help you to 
prepare materials and responsibilities for school age children. Before starting, 
complete the LAP pertaining to Nutrition. 

REVIEW : 

It is important for a day care provider to promote stimulation and responsibilities 
for the school age chid. This will enable the child to advance frustrations and 
give him some positiv;* strokes. 

SKILL COMPETENCY : 

Upon successful completion of this LAP» you will be able to do the following: 

1. Develop self-esteem and responsibilities for school age children. 

2. Acquire materials needed for school age children. 

DISCUSSION : 

1. Participate In a discussion of the sch^ " 3 children. 

2. Make a list of materials needed fov ...,^1 age children. 

3. Read the following: 

a. Caring For Children pages 12-24. 

b. Facts and Fancies pages 29-31. 

DEMONSTRATION : 

Have the instructor demonstrate if you have any problems. 
PERFORMANCE : 

Acquire the checklists for this LAP pertaining to school age children. 
EVALUATION : 

Notify the Instructor when you have compared the checklists. Have the instructor 
evaluate your work. 80% is needed on the Unit for completion. 

Prtew^HwaS AutSw^e): Tom Rutschke 
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SUr^irlARY ; 

Upon completion you should understand the follovdng: 

1. The Importance of self-esteem for school age children, 

2. Materials needed to provide stimulation. 

After successful completion, fill out the SPR and proceed to the next LEG. 
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MONTANA LICENSING 



Complete a Montana licensing form and the vouchers used for this area. Hand in 
to instructor upon completion. 



1. Montana Application 



Family Training Center Voucher 



3. Social Service Voucher 
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TAX AND INSURANCE FOr? A DAY CARE HOME 

List 8 Items that are tax deductible for a day care home. State the reasons that 
Insurance Is a necessity 1n a day care home. Hand 1n to the Instructor for review 
after completion. 

1. 

2. 
3. 
4. 

5. 

6. 

7. 

8. 

Insurance needs : 
1. 

2. 

3. 
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POLICIES OF A DAY CARE HOME 

Cosnplete the following policies that you will use in your home. Check with 
instructor after completion. 

1. Payment of parent 



2. Notification of absenteeism 



3. Appropriate dress 



4. Informal illness detection upon entering home 



5. Pick-up time and delivery and by whom 



6. Food services provided 



7. Communication between parent and provider 
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RECORD KEEPING 



Develop charts that you will use for record keeping in your home. Check 
with instructor after con^letion. 



1. Chart for children 



2. Chart for food or meals 



3. Expense record and what to include 
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GROUP REVIEW OF CHAPTERS AND PAMPHLETS 



1. Why inaurance and where you may obtain it. 



2. The importance of record keeping in day care. 



3. Why to have policies in your home. 



4. Final review of Montama licensing requirements. 



Keep track of the participation in the review. They must participate 
in three of the five topics. 
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68.01.01.02 
COMMUNICATIONS BETWEEN PROVIDER AND PARENT 

Complete the following units to be used as an information sheet in your home. Check 
with instructor after completion. 

1* Vital statistics ; 

2. Language s 

3. Developmental growth : 

4. Discipline ; 

5. Medicine : 

6. Others: 
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PARENT COMMUNICATIONS 



A parent brings you a child In the morning and tells you the following, "Jimmy's 
impossible this morning. He wouldn't get dressed or eat or get out of the car. I 
hope you can do somathing with him." What would you do to Improve the child's self- 
concept and telp him to move Into the routine? Hand in to the instructor after com- 
pletion. 



What might the parent have done to make the situation better? 
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RULES IN YOUR HOME 



Develop a set of rules that you will be consistent in using. Check with instructor 
after completion. 



1. Indoor rules: 



2. Gudoor rules: 



3. Discipline in your home: 
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DAILY ROUTINE OR SCHEDULE 



Develop a schedule to be used In your home. Include in your schedule an approxi- 
mate time and the following areas. Remember to balance noisy and quiet times. 
Check with Instructor after completion. 



1. Free play 



2, Snacks and meal s 



3. Activities (cognitive) 



4. Large muscle play 



5. Quiet time or story 



6. Nap time 



7. (Xitdoor time 



8. Language or music development 
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ZONING OP YOUR HOME 

Develop areas in your home to instill independence and responsibility. Include 
the following in zoning of your home. Draw a diagram of your home and zone it. 
Check with instructor after completion* 

1. Manipulative activities area — use boxes 



2. Large area for movement 



3. Rest area 



4. Art area 



5. Story area 



6. Dress-up clothes 
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REVIEW OF THE ROLE OF THE DAY CARE PROVIDER 



The importance of direct conununi cation between parents and provider. 



Why to have the following: 

a) schedules 

b) zoning 

c) rules 



In this review, keep track of the student's verbalization referring to' 
knowledge of the area. They must participate in three of the four areas. 



68.01.01.03 

COMMUNITY RESOURCES 



List four community resources and how they can be used; 



A. 
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LOCATE LICENSE AGENCY IN YOUR STATE 



Ask the Instructor to give you the state requirements for the state you are planning 
to move to. Answer the following questions reference the state. Hand in to the 
instructor after completion. 

Type of facility: 

Number of children to be licensed for: 

License or registration: 

Length of License: 

Records needed: 



Nutrition requirements needed: 



Physical aspects of your home: 



What type of activities would you provide for infants? 



What educational experience would you provide? 
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TYPES OF BEAUTIFUL JUNK 



What can be found in the following areas? List items that can be found in 
each of these areas. 

A. Grocery Store: 



Writing Desk: 



C. Kitchen: 



Er|c ' ^ o 



68.01.01.03 

CHILDREN'S BOOK LIST 

List books and appropriate age levels to correspond to the books. 

Title Author Age to be Used With 

1. 
2. 



4. 



5. 



6. 



8. 



9. 



10. 



11. 



12, 
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GROUP REVIEW OF CHAPTERS AND PAMPHLETS 
1- What is the importance of a knowledge of your community? 

2. Explain why you should have a children's book list. 

3. What is the importsuice of beautiful junk? 

4. The student must participate in two of the three topics in order to complete. 
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CHILD DEVELOPMENT — PERSONALITY STAGES 

Chart the personality stages according to Erickson's theory. Chart the stages 
through the preschool year. Include developments in the stages. 100% of the 
headings is required. 



AGE BASIC STAGE POLARITY VIRTUE 



I 




1 






II 










III 






1 
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CHILD DEVELOPMENT — COGNITIVE DEVELOPMENT 



Develop a chart for the characteristics of cognitive develop according to Piaget. 
Write characteristics for each period. 

Sensori Motor Period (birth to 24 months) ; 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 

Preoperational Period (2 to 4 years) ; 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 

Intuitive Stage (4 to 7 years) ; 

1. 
2. 
3. 
4. 
5. 
6. 
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CHILD DEVELOPMENT — THE STORY OF "THE LITTLE BOY" 



Write an eurtlcle about self concept using this story. Include the boy's teachers and 
importance in the child's life. 



THE LITTLE BUY 



Once a little boy went to school. 
He was quite a little boy. 
And it was quite a big school. 
But when the little boy 
Found that he could go to his room 
By walking right in from the door 

outside » 
He was happy. 

And the school did not seem 
quite- so big any more. 

One morning, . ^ . 

When the little boy had been in 

school awhile. 
The teacher said: 
"Today we are going to make a 

picture." ^, . 

"Good:" thought the little boy. 
He liked to make pictures. 
He could make all kinds. 
Lions and tigers. 
Chickens and cows, trains and 

boats, ^ - 

And he took out his box of 

crayons 
And began to draw. 

But the teacher said: "Wait! 
It is not time to begin." 
And she waited until everyone 
looked ready. 

"Now," said the teacher, 
"We are going to make flowers. 
"Good!" thought the little boy. 
He liked to make flowers. 
And he began to make beautiful 

ones . , , 

With his pink and orange and blue 

crayons . 

But the teacher said, "Waitl 
And I will show you how." 
And it was red, with a green stem. 
"There," said the teacher. 
"Now you may begin." 

The little boy looked at the 
teacher's ^, 

Then he looked at his own flower. 

He liked his flowtir better than 
the teacher's. 

But he did not say this. 

He Just turned his paper over 

Anji made a flower like the 

ERIC;!5" wifh h areen stem. . 



On another day, when the little boy 

had opened' , u . i 

The door from the outside all by himsel- 
The teacher said: ..u4„„ 
"Today we are going to make something 

with clay." ^ , ^ 

"Good!" thought the little boy. 
He liked clay. 

He could make all kinds of things with 
cl ay. 

Snakes and snowmen. 
Elephants and mice, cars and trucks. 
And he began to pull and pinch 
His ball of clay. 

But the teacher said: ^ 
"Wait: It is not time to begin. 
And she waited until everyone looked 
ready . 

"Now," said the teacher, 

"We are going to make a disn. 

He liked to make dishes. 

And he began to make some 

That were all shapes and sizes. 

But the teacher said, "Wait:" 

And I will show you how." 

And she showed everyone how to make 

One deep dish. 

"There," said the teacher. 

"Now you may begin." 

The little boy looked at the teacher's 
dish. 

Then he looked at his own. 

He liked his dishes better than the 

teacher ' s . 
But he did not say this. 
He just rolled his clay into a big bal 

again . , 

And made a dish like the teacher s. 
I t was a deep dish. 

And pretty soon 

The little boy learned to wait. 
And to watch. 

And to make things just like the 
teacher. 

And pretty soon 

He didn't make things of his own any 

more. 
Then it happened 

That the little boy and his family 
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Moved to another house. 

In another city. 

And the little boy 

Had to go to another school. 

This school was even bigger 

Than the other one, 

And there was no door from the 

outside 
Into his room. 

He had to go up some big steps. 
And walk down a long hall 
To get to his room. 

And the very first day. 

He was there. 

The teacher said: 

"Today we are going to make a 

pi cture . " 
"Good!" thought the little boy. 
And he waited for the teacher 
To tell him what do so. 
But the teacher didn't say anything. 
She just walked around the room. 

When she came to the little boy 
She said, "Don't you want to make 

a pi cture?" 
"Yes," said the little boy, 
'•What are we going to make?" 
"I don't know until you make it," 

said the teacher. 
-How shall I make it?" asked the 

little boy. 
"Why, any way you like," said the 

"And any color?" asked the little 
boy, 

"Any color," said the teacher, 
"If everyone made the same picture. 
And used the same colors. 
How would I know who made what. 
And which was which?" 
"I don't know," said the little 
boy, 

And he began to make a red flower 
with a green stem. 

- Helen £. Buckley 
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INFANCY 



Complete the following chart according to eureas of developmental growth. After 
completion, heind in to instructor for evaluation. 



SOCIAL 

1. 
2. 
3. 
4. 



LANGUAGE 



1. 
2. 
3. 
4. 



SELF-HELP 

1. 
2. 
3. 
4. 



COGNITIVE 

1. 
2. 
3. 
4. 



MOTOR 

1. 
2. 
3. 
4. 



ERIC 
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INFANT TOY AND USE 



Make aii infant toy and write in the following outline its characteristics for 
development. After completion, hand toy and paper in for evaluation. 



Name of toy: 



2, How toy will help infant stimulation: 



Materials needed: 
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INFANT GAMES 



Develop a list of games that you can use with infcints in your home. After completion 
hand in to instructor for evaluation: 



1. 



2. 



3. 



4. 



5, 



6. 



7. 



8. 



9. 



10. 
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DISCIPLINE 

Ansver the following discipline situations. Upon completion, hand in to instructor 
for evaluation. 

1. To be effective there must be no desirable stimuli for the child when placed 
in time-out. Which of the following would be effective? 

a. Placing a child by toys. 

b. Placing a child beside the group. 

c. Placing a child away from everything in a chair and blank walls beside him, 

d. Having a child do odd jobs. 



2. An instructor has difficulty with children shouting out answers while in large 
group. What should she do when the child takes turns and answers quietly? 



3. An instructor saw John throw a toy and made hiia stay in while the rest of the 
group went outside. After observing this interaction. Gene would be (more, 
lens) likely to model the behavior of John. 



4. * As an exeunple of successive approximation, an instructor has a child who does 
not sit during a lesson. The instructor wants the student to sit for six 
minutes. The longest he sits is four minutes. What should the instructor do? 



5. If a child continually hits other children, and after doing this, he must punch 

a bag for a period of time. Chances are his hitting will (increase or decrease)? 

6. Charley is hitting and pushing while putting clothing on to go outdoors. What 
could the instructor do for a short term change? 
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BEHAVIOR MODIFICATIONS 



Develop the correct steps to modify the following child's behavior. Use the 
behavior modification technique. Hand in to instructor for evaluation when com- 
pleted. 

John is hitting excessively while in the classroom: 

Modification Plan 
1. 



3. 



5. 
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SOCIAL-EMOTIONAL DEVELOPMENT 



List characteristics of the following age groups in correspondence to their 
social-emotional growth- Hand in to instructor for evaluation. 

Birth to one year old : 

1. 
2. 
3. 



One to two years old ; 

1. 
2. 

3. 



Two to tl.-ee years old; 



1. 
2. 
3. 



Threa to four years old : 

1. 
2. 
3. 



Four to five years old; 
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LANGUAGE DEVELOPMENT 



List language abilities appropriate for the following age groups. Hand in to in- 
structor for evaluation. 



Ages — 0-1 year old ; 

1. 
2. 
3. 



Ages — 1-2 years old : 

1. 
2. 
3. 



Ages — 2-3 yeaurs old ; 

1. 
2. 
3. 



Ages — 3-4 years old ; 

1. 

2- 
3. 



Ages — 4-5 years old : 

1. 
2. 
3. 
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LANGUAGE GAME 

Develop © language game to bo used in your home. Make the game to 
include ages in your hoine. Use the following outline for your game. 
After completion of the outline, hand in^to instructor for evaluation, 
If it is correct, acQuire materials from the instructor. Upon 
completion of the game set up time to use it in the nursery area. 

OBJECTIVE I (What do you want the child to learn?) 



ACTIVITIES : {How? ) 



MATERIALS : (What am I going to need to achieve?) 



EVALUATION : 
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PUPPET PIAY FOR LANGUAGE DEVELOPMENT 



Using puppets for language development, plan a puppet activity. 
This may or may not be demonstrated depending on age of children 
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PHYSICAL ACTIVITIES 



Develop a chart for physical development for the listed age groups- Hand in to the 
instructor for evaluation after completion. 



0~1 year old : 

1. 
2. 
3. 



1-2 years old ; 

1. 

2. 
3. 



2-3 years old ; 

1. 
2. 
3. 



3-4 years old ; 

1. 

2, 
3- 



4-5 years old ; 

1. 
2. 
3. 
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MOVEMENT USING RECORDS 



Using the records in the room, develop a game. Use the daily directed 
activity form. Hand in to the instructor after completion* 



68.01.02.05 



CREATIVE DRAMATICS 



Develop two creative dramatics games that promote physical development. Use 
daily directed activity sheet • 
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PHYSICAL DEVELOPMENT MATERIALS 

Develop a list of items to be used in your home to promote physical development. 
Hcind in to the instructor after completion. 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
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COGNITIVE ACTIVITIES 



Place the following activities into their correct age group. Remember when doing 
this to figure the average child's development. Hand in to the instructor after 
completion for evaluation. 



Place letter in age groups Age Levels 

A. Points to named object 0-1 

B. Removes object from open container 

C. Draws {+) in imitation 

D« Matches symbols (letters or numbers) 

E- Places peg in pegboard 

F. Ncunes three shapes; square, triangle and circle 

G. Draws a man completely 1-2 

H. Matches like objects 

I- Points to 10 body parts on command 

J. Removes circle from a form board 

K- Names 8 colors 

Completes tJiree piece form board 

M. Repeats finger plays 2-3 

N. Stacks three blocks 

O. Matches geometric forms with pictures of shape 



3-4 



4-5 
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ACTIVITY FORM 



Prepare 2m activity form to be used in your home. Include all necessary steps 
to achieve a final goal. Hcind in to the instructor upon completion- 
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Develop a cognitive game to be used in the nursery area. Follow these steps for 
completion : 

1- Write up activity (use daily directed activity sheet) 

2 . Make game 

3. Set up time for presentation in the .lursery. 

4. Present activity in nursery. 

5. Evaluate your presentation with your instructor. 

After completing each step, take to the instructor for an evaluation • 
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ART MATERIALS 

Develop a list of materials that can be used in your home. Hand in to the instructor 
for evaluation. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11- 
12. 
13. 
14. 
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ART PROJECT 



Develop an art project to he used in your home. Use the daily 
directed activity form. Ask the instructor for materials 
i needed. Hand in the activity sheet to the instructor after 
completion. A time will be established for presentation of 
your art activity. 
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CREATIVE MEDIA 



Develop the following creative media. Explain how you would use them in your home. 
Hand in to the instructor after completion, 

ART 



DRAMATICS 



LARGE MUSCLE MOVEMENT 



EKLC 



68.01.02.07 



CREATIVE MEDIA 



Develop the following creative media. Explain how you would use them in your home, 
Hand in to the instructor after completion. 

ART 



DRAMATICS 



LARGE MUSCLE MOVEMENT 
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PLANTS 



Using the following list of plants, match rhem to their characteristics and identi- 
ties. Hand in to the instructor after completion. 



1. Daffodill 



Toxic part are sprouts or green coloring. 
Can be fatal . 



2- Poinsetta 



3. Dief f enbachia (Dunb Cane) 



4. Foxglove 



5. Potato 



6 . Rhiibarb 



B. Toxic part are the sprouts- Fatal if 
eaten in large quantity without other 
foods . 

C- Toxic parts are the roots and the leaves. 
Children have been poisoned by using 
pieces of the stems for blow guns. Nausea 
and digestion upset. 

D. All parts toxic. Intense burning and ir- 
ritation of the mouth and tongue. Death 
can occur if base of the tongue swells 
enough to block the air passage of the 
throat. 



7 . Elderberry 



8. English Iv:y 



Toxic part are the leaves. In large 
amounts cause irregular heart and pulse 
beat- Causes digestion upset and mental 
confusion. May be fatal. 



9 . Alphalpha 



Toxic parts are leaves and berries. 
General excitement, difficulties in 
breathing , coma . 



10. Jimson Weed 



Toxic parts are leaves and stems- Fatal 
One leaf can kill a child- Sap can cause 
skin irritation and, if rubbed in eyes, 
blindness - 



Toxic part is the leaf blade. Fatal. 
Large amounts of raw or uncooked leaves 
can cause convuls ion / coma , followed 
rapidly by death - 

All parts toxic. Abnormal thirst, dis- 
torted vision, delirious , incoherence 
and coma- Common cause of poisoning - 
Has proved fatal - 

Toxic part is the bulb. Nausea, vomitting, 
diarrhea- May be fatal. 
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SCIENCE AREA 



List eight items that you can use in your Science Area. Explain the purpose 
each. Hand in to instructor after completion. 



1. 



2. 



3. 



4. 



5. 



6. 



7. 
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SCIENCE ACTIVITY 



Write a science plan using the daily directed activity form. Remember to in- 
clude all parts of the form. Attain form from the file. Hand in to the instructor 
after completion. 
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HANDICAPPED CHILDREN 

List characteristics, exercises or symptoms of the following handicaps. Hand in 
to the instructor after completion. 

MOTOR 

1. 
2. 

VISION 

1. 
2. 

HEARING 

1. 
2. 

ALLERoIES 
1. 

ANXIETY 
1. 

FEARS 

1. 
2. 

STRESS 

1. 
2. 
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COMMUNITY RESOURCES 



Develop a list of resources you may gain help from, after detecting a probable 
handicap. Hand in to the instructor after completion. 
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PLAY 



Chart the learnings that may come about reflective of play 
in the following areas. When you have completed the chart, hand 
into the instructor for evaluation. 



Trucks & Blocks Area 



1. 
2. 
3. 
4. 
5. 

Housekeeping Area 
1. 
2. 
3. 
4. 
5. 

Game Area 



1. 
2. 
3. 
4. 
5. 



Paint Area 
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2. 
3. 
4, 
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OBSERVATION OF PLAY 



Observe play in your day care home. Look for the following 
characteristics of play. 



Areas in your home used for dramatic play. 
1, 



3. 

Media used in play. 

1. 

2. 

3. 

Things learned c^.uring play* 

1- 

2. 

3. 
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First Aid Treatment 



Complete the following treatments regarding first aid in 
your home. When you have completed the chart hand into instructor 
for evaluation. 



Breathing 
1. 
2. 
3. 
A. 
3. 
6. 

Bleeding 
1. 
2. 
3. 
4. 
5. 
6. 

Bones 

1. 
2. 
3. 
4. 
5. 
6. 
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First Aid Treatment (cunt , ) 
Burns 

1. 
2. 
3. 
4. 
5. 
6. 

Poisoning 
1. 
2. 
3. 
4. 
5. 

S hock 

1. 
2. 
3. 
4. 
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Safety Around The Home. 

Under each of the sub-top lcs List three things tu prevent 
injury. Ha'' d into Instructor upon completi.on for eva 1 u. 1 1 i on . 

Automobi le 
1. 
2 . 
3. 

Burns c: Flru 
i. 

2. 

3 

Fal ls 

1. 
2. 
3. 

Poisons 
1. 
2 . 
3. 

Water 

1. 

2. 
3. 
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Toy Safety 

List five criteria you would use; when you are buying toy;:* . Hand 
into instructor for evaluation upoa completion. 

1. 
2. 
3. 

4. 
5. 

List three things to look for on outdoor equipment. 

1. 

2 . 
3. 
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Conununicab le Diseases 



Using the chart for coramunLcab le diseases, prepare your 
own copies of the chart. Hand into inr tractor after completion. 
The chartc niay be obtained from the instructor. 
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Di^'^ase 


Incubation 
Period 


Early Synptans 


Contagious Period 


Guidelines 
for school 
Attendance 


Preventive 
Meas)jres 


Inmunizations 


Chicken Pck 














Pink Eye 














Diarrhea 














Repatitus 












- 


Inpetigo 
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Disease 


Incubatior 
Period 


Early Synptcms 


Contagious Period 


Guidelines 
for school 
Attendance 


Preventive 
Measures 


Iiimimzation 


Lice 














Ifeasles 


• 












Muips 














Scabies 














Sore Ihroat 
(Strep) 
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Nutrition 



Prepare a meal pattern that includes all of the U,S.D,A. 
requirements for each section. Hand into instructor after completion 
for evaluation. 



Breakfast 



Lunch 



P.M. Snack 
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Answer Key - Infant Requirements 



To complete, the student raust have ail 
included in their chart. 



th^-^ t:ol loving items 



Breakfast 



Infaur Formula - Iron Fortified 
Infant Cereal - Iron bonified 



Lunch 



Infant Formula - Iron Fortified 
Infant Cereal - Iron Fortified 

Strained, chopped or mashed fruit or vegetable 
Strained meat, fish, poultry, or egg yoke or 
cheese or cottage cheese, cheese or spread 
(after 4 months) 
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MENU PLANNING 



^ , ,_-v zyp sure to include all U.S.D.A. 
hSd iJito instructor for evaluation. 



Breakfast 
Juice or Fruit 

Cereal or 

Bread 

Milk 

Other Foods 



Lunch 

Meat or 

Alternative 

Vegetables & 
Fruit 

Bread 

Milk 

Other Foods 



P.M. Snack 

Milk or 
Juice 

Bread' or 
Cereal 
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School Age Care 



L,i8C five it-itns thac voul : li^-rlp to proirioi.a eel f-et;Cii'.'!u in the 
school age child. Upon comp lu „ loia han.d i.uto t rue t o r for evaluation. 



1. 
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Materials for School t\ga Childven 



List the types of materials you v/ouid l-uivc in your home to 
promote growth for lh^^ ticUoul a:^^ ciiild. tiaiid inco inscruccor for 
evaluation after comu le loa . 



6. 
7. 
8. 

9. 
10. 



1. 



3. 



5. 
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DAILY DIFs^ICTED ACTIVITY 



OBJ:.CTI\^L ; [\^h/it do -/ou want the child to learn?) 



ACnv . 'ES; (How) 



TdATERIALS: (Vrhat an\ I going to need to achieve th<=? objective?) 



DAILY EVALUATION: 
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DAI! V DPECT'^P ACTV'T" 



Name : 



OBjjE>i_[VE_; (What do you waiir. tht child to loarn?'- 



ACjr/n^^tS: (How?) 



MATERIALS : (What aui I going to need to achieve the objective?) 



DAILY EVALUATION: 
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:: :, i i ^ '^i'' - • • 

c . .Kti ihc chiUl ami his parents at the time of enrollment. 

,:.;:r;;r •iimt-. with Start program aspects. 

^ r aiioii .ituHii chihlrcii rcguUrly and openly with their parents. 
. . , ,,'r wi!!i iMinKs to 5ct goals for the child based on the parents' 

,.;:ri;f- .:i uiiJci •-taiulini; general early childhood development. 

,,,,, ,,,p,anc. from parents in assuring that the program reflects 

t :f'.:'a t^ thrir cult'irt' iuul attitudes. 

. t!,. airriciilu-i io-portant elements of the cultural backgrounds of 

i..irrc-;t5, abilities, and talents in the educational program. 
,,;uyr ,,ur„f, ui HorUn,! with their ovn children outside of the center. ^ 
r-.v ;..rriif. iioEin to iise coiimunity resources. 
.:,.c (1. v.luo or « ho»c-center partnership to cultural enrichment, 
thr v.lue of a ho.c-centcr partnership to social competence, 
the value of a l«-centor partnership to lanjuage skills. 
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COMPETENCY V: Home/Center Coordination 

FUNCTIONAL AREA 12: / _ \ ;;'f3,;r;;}^i[p;'',"ith "parints and encourages then 

to participate in the center's activities. 



f— 


\ 




nl HOHE- 


n 
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PRE-POST ACTIVITIES: 

1. Read through each of the "WHAT YOU WILL BE ABLE TO DO", statements on the 
following pages, 

2. Place the number of the pages in the order you vant to work on thei in the 
boxes below, 

• 3. Complete the "CHECKING YOURSELF OUT" statement on the first page you have 
chosen to work on. 

<. Have your, field advisor place the date in the box below the paje nmber if 
. you have deionstrated coipetence to the satisfaction of both of you. 

5 It vou need or desire further trining on that particular skill, plan learn- 
■ iS/aaMtiJ toielher with your field advisor that will help you .aster 
the skill. 

6. Continue with each succeeding page until you have demonstrated competence in 
the entire functional area. 



PAGE NUMBER 




Competence demonstrated in the entire area: 



date 



Candidate 
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COMPETENCY V: Home-Center Partnership 



FUNCTIONAL AREA 12: Home-Center 



WHAT YOU WILL BE ABLE TO DO . . . fTecome lamiliar with the child and his parents 

at the time of enrollment. 



"tllECldNG YOURSELF OUT . . 



Ill 
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In the space to the left of each^ 
criteria, write the initials to indi- 
cate the way you received information 
about each child at the time of 
enrollment, e.g.: 

EA • enrollment application 

Q - questionnaire 

nv - home visit 

C • conference 

PC • phone conversation 

• medical history 
OS • other staff 

Xov plan and write down three ways of 
gathering specific information you 
need and do not yet have. 



Received information about: 

a) Child's place in family, number of child 

b) ^Ages of children in family. 

c) Names of child's major caretakers (baby- 
sitter, relatives, etc.) 

d) Ethnic and cultural background of familjr 

e) 'Language spoken in home. 

f) Special medical problems of child (handi 
^capping conditions , allergies, heredi- 
tary problems.) 

g) Significant life events (hospitalization 
"and injuries of child or family, deaths^ 

moves, separations.) 

h) Special emotional problems of child. 

i) Special interests of the child, 
j) Parent-child home activities. 

k) ^Parents' educational priorities and goal 
for child. 

1) Child's preparation for school;, other 
experiences with children in group 

settings. 

m) ^Iforking hours of parents. 

nj'^Persons authorized to pick child up at 

center. 

o) Parents' skills and talents, 
p) ^ays parents would like to participate i 
the program. 

q) Other community agencies \dth v:hich farai 
has contact, 
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COyPETENCY V: Home-Center Partnership 
FUNCTIONAL AREA 12: Hone-Center 

MT YOU HLL BE ABLE TO DO . . . pMliarize parents v :ith 'lead km prooran aspeus 



t 



mam yquhself (iuTTTT 



In the space to the left of each 
criteria, write the initials to indi- 
cate the way you shared this infor- 
mation Kith parents at the beginning 
of the year, e.g. phone converations 
(phc), pamphlets (pa), posters (p), 
slide presentations (sp), films (f), 
speakers (s) , tour (t) , calendar of 
activities (ca), newsletter (n), dis- 
plays (d), open house (oh), panels of 
former parents (fp) , organizational 
charts (oc), parent conferences (pc), 
center meetinfis (cn), staggered enroll- 
ment (se). 

:!ov; plan and write down three ways of 
sljarini; specific information with 
naren.s they need and do not yet have. 



Shared 

a) 
b) 

c) " 

d) ' 

e) ' 

f) ' 

g) ' 
h) 
i) 
j) 

1} 
m) 
n) 

0) 



inforcatior. with parents about: 
progran philosophy, 
overview" of components of Head Start, 
'classroori operations, 
"tines anJ days of attendance, 
'facilities. 

'center telephone number. ^ 
'transportation, bus schecule. 
"appropriate dress for children, 
'liinch and snacl; provisions, 
'safetv and er^ergency procedures, 
'parent involvement in the classroom, 
'dailv schedule, 
"ciirriciilui:;. 

"parent input into curricula:., 
■procedures for first cays c: school ^ 
(expectations for both parent and child, 
other fspecify) , 
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COTON'CY V: lIouie-CenteT Partnership 
FUNCTIONAL AREA 12: Home -Center v. 
MT you WILL BE ABLE TO DO . . . Hliare inlornation about children regularly anJ 



A 


A 







openly with their parents. 



mam nm o^rrr: 



For a one week period, record each ^ 
contact you make with parents in which 
you share specific information about 
their children. Include what you 
think the contact accomplished. Des- 
cribe how you think the sharing 
affected the parent and the child. 



i 
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a). 

c). 

d) 



0. 
f). 

I). 



Initiates many informal and positive 
contacts with the home from the very 
beginning. 

Sends children's work home, frequently 
'adding a comment in writing. 
Makes a specific coirjnent about the child 
'day when parents pick the child up. 
Sends home newsletter periodically 
'including past and future class events, 
announcements, and each child's name 
on a regular basis. 

'lakes hone visits at a tine pre-arranged 
with the parents. 

Provides information written to parents 
"in parents' ^irst language. 
Communicates to parents via telephone of 
'positive things about child. 
Responds quickly, thoroughly and courte- 
"ousiy to parents' requests for-infornati 
aJ^out their children or about the progra 
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COViPETENCY Y: llome -Center Partnership 
FUNCTIONAL AREA 12: Hoie-Center 
WHAT YOU WILL BE ABLE TO DO . . • 



based r"°"^^ 




Explain three uethoas you use o find 
5 «hat parents feel is.i»PortJ 
their Chi d to learn. Biscuss w th 
S fWd advisor this.inforiation m 
planning a progran for individual 
children, 



ai Identifies needs and interests of 
' — ^child through visits, obsma ions, 
records and discussions vitb the 

M Sis parents' goals by asking such 
I dons^s, "W do you hope tar 

Im cet out of school this year? or 
" here so«e things that you «uld 
paJtilularly like hii to learn or Kays 
n Khich vou hope he will ro*. 
A Holds scheduled parent conferen 

^identify school-related goals for the 

chil'^ 

Parent and teacher work out a consis- 
ieSt handlinj of the child's behavior 
at hone and at school. 
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COMPETENCY V: Home-Center Partnership 
FUNCTIONAL AREA 12: Home-Center 

assist parents in undersianding general early 



Aft I) 



\W YOU WILL BE ABLE TO DO 



childhood development. 




Use one of the methods lifcec on this 
page as well as one of yoar own to 
plan a session or activity to help 
parents gain a better understanding 
of sarly childhood developrent. 

Try out the activities and write an 
analysis of what you did. 

Ask your field advisor to observe' at 
least one of the activities. 



119 



ERIC 



a) Provides opportunities for parents to 
observe and discuss preschool programs 

at work. 

b) Arranges for parents to hear fron early 
childhood specialists. 

c) Organizes study groups or workshops of 
parents for the purpose of better under- 
standing their children. 

dl Uses selected films, filmstrips, and 

tapes published by early childhood group 

as a basis for parent discussion. 

e) Provides ongoing discussion groups under 
skilled leadership to help parents 

explore the quality of their relationshi 
Kith their child. 

f] Korks with the public library to furnisl- 
books and films related to child develop 

f.ent. 



liO 
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irxy V: Home-Center Partnership 
i;!:,';t1C\AL area 12: Hone-Center 
m] YOU KILL BE ABLE TO DO . . . 




led ideas and assistance iorm parents in assuring 
that the prograir, reflects and respects their culture 
and attitudes. 



J 



'".ivc evidence that parents in your 
dassroon are offering ideas and^ 
asHStance for incorporating their 
culture into the program activities. 
Evidence Fiay be in the fori of photo- 
graphs, a docunented file of multi- 
cultural activities that parents have 
provided, 2-3 parent interviews con- 
cernir, their evaluation of the 
nulti-cultural activities they have 
suggested and participated in, etc. 



mm.^. mnm m m am mm^ m r. 



a) Parent makes suggestions to teacher 
and helps plan cultural/ethnic class- 
room activities. 

b) Parent shares cultural/ethnic back- 
ground in the classroom, e.g. language, 
music, holiday celebrations, foods. 

c) ^Parent observes his/her ideas and 
suggestions being incorporated into the 
program. 
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COMTENCi' V: Home-Center Partnership 
FUNCTIONAL AREA 12: Hone-Center 
lAT YOU KILL BE ABLE TO DO . . . 




include in the curriculum inportant elements of the 
cultural backgrounds of the families being served. 



CHECKING YOURSELF OUT . . . 



POSSIBLE mnm m mimmmwrr. 



Select three of the materials and 
three activities listed on this page 
or of your own choosing to teach 
children about cultures of families 
being served by your program. 

Share your plan for including those 
into the curriculum with your field 
advisoT. Discuss the children's 
responic to the activities, 
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a) Provides individuals who speak the child' 

first language as resource persons. 

b) ^Provides items and household accessories 

for role-playing which reflect child's 
culture. 

c) ^Uses materials relevant to the child's 
culture in teaching new concepts. 

d) kcepts and encourages the speaking of t\ 

languape sPoken in the home. 

e) ^^eads stories to the children to acquainl 

them with the culture of his classmates, 

f) ^__ ^fJses songs and music appreciated in the 

culture of each child. 

g) Includes ethnic foods in the menu. 

h) ^Observes general holidays celebrated by 
a child, e.g. ^'artin Luther !:ing Day, 
Hanukah, Easter, Chinese .Vew Year, Chrisi 

• mas, etc. . . 

i) ^Oses books, pictures, and filF.s'represen' 
"tative of all the children in the dassn 

j) ^Displays pictures that each child in the 

classroom can identify v;ith. 
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OfTOENCY V: Home-Center Partnership 



FUNCTIONAL AREA 12: Home-Center 
WHAT YOU IfILL BE ABLE TO DO . . . 




use parents' interests, abilities, and talents in 
the educational program. 



CHECKING YOURSELF OUT . . . 



POSSIBLE CklT^RlA FOR CHECKmrTOHRSErroUTTT 



ERIC 



Make a list of all of the ways 
parents' interests, abilities, and 
talents have been used in your 
educational program during the last 
month. 

Use two of the criteria listed on 
this page to develop a plan for 
extend^.ng your use of parents. Try 
out your plan and discuss with your 
field advisor the parents' reaction 
to helping in this way. 



a) ^Parents prepare materials. 

b) ^Parents work on a one to one basis 

Kith a child. 

c) ^Parents work with a group of children 

while the teacher works on a one to one 
basis with a child. 

d) ^Parents are in charge of learning 

centers helping children with materials 
and offering guidance. 

e) ^Parents work at special activities 

table. 

f) Parents help prepare snacks. 

g) ^, ^Parents help with groups of children 

on a field trip. 

h) Parents share hobbies, pets, collections, 

exhibits, etc. with children in the 
classroom. 

i) ^Fathers come to the classrooa to share 

what they do, 
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COMPETENCY V: Hone-Center PartnersMp 



^9 



FUNCTIONAL AREA 12: Home-Center 
lAT YOU WILL BE ABLE TO DO . . , 



encourage parents in working with their own 
children outside of the center. 




Give evidence of three ways that 
parents are working with their own 
children outside of the center 
because of ideas of activities you 
hava helped them develop. 

Evidence may be observations you 
make while on home visits, documented 
learning activities you have helped 
parents develop, specific ideas 
parents share with you that they 
have tried in the home, etc. 
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m YflUHSELF OOT . . 



a) Parents borrow a book or toy from your 
lending library to use with their 
children. 

b) Parents observe and model the kinds of 
things and ways the teacher works with 
children at school. 

c) Parents attend meetings and workshops 
to learn how to teach their children. 

d) ^Parents plan activities in the home 

that are child centered, 
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COMPETENCY V: Home-Center Partnership 



FUNCTIONAL AREA 12: Home-Center 
WHAT YOU WILL BE ABLE TO DO . . . 





Give evidence of three ways that ^ 
parents are learning about community 
resources through the Head Start 
program. 
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a) Parents assist with field trips and 
" — become acquainted with community, e.g. 
library, parks and playgrounds, zoo, 
post office, fire department, etc. 
H Parents invite community agency staff 
^members to attend meetings for informa- 
tion and discussions, e.g. health dept., 
family counseling, employment security, 
public school, recreation dept., etc. 

c) Community agencies distribute literature 
and announce events through the parent 

organization. t i i*k 

d) Parents use resources such as the heaun 
^dept. nutritional services, and educa^^ 

tional programs for the first time. 
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COMPETENCY V: Home-Center Partnership 
FUNCTIONAL AREA 12: Home-Center 
WHAT YOU WILL BE ABLE TO DO . , . 




relate the value ot a home-center partnership 
to cultural enrichment. . 



tmm MURSELF OU'r . . . 



Create 3 principles that describe the 
relationship between the home-center 
partnership and cultural enrichment. 
(A principle is a cause and effect 
statenent, or an "if,.. them" type of 
stateiient.) Give a real example of 
each, i.e., something you have 
observed. 



mm tmm for tmM mmrwrrr: 



Principle 

"If cultural differences are valued, then 
parents and children will be more likely 
to share their cultural uniqueness in the 
classroom," 

Example 

rshowed a special interest in Gusta's cul- 
tural heritage from Germany. He taught us 
a song the children in Germany sing. 
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COMPETENCY V: Home-Center Partnership 
FUNCTIONAL AREA 12: Home-Center 




WHAT YOU WILL BE ABLE TO DO . . . 



relate the value of a home-center partnership) 
to social competence. \ 



CHECKING rOlJRSELF OUT . . . 



POSSIBLE Criteria m checking mself out . . 



Create 3 principles that describe the 
relationship between the home-center 
partnership and sociel competence. 
(A principle is a cause and effect 
statement, or an "if... them" type of 
statement.) Give a real example of 
each, i.e., something you have observed. 
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Principle 

"If teachers and parents reinforce a particular 
social skill at school and at home, tne child 
vill be more likely to learn the skill faster." 

Example 

Troy^s mother and I both encouraged him to 
express his feeling of anger rather than 
hitting. He soon began to learn that his 
feelings were being heard and understood. 
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COMPETENCY V: Home-Center Partnership 



FUNCTIONAL AREA 12: Home-Center 



MT YOU WILL BE ABLE lO DO 



I • • 




relate the value ot a home-center partnership 
to lanpge sk ills 
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Create 3 principles that describe 
the relationship between the home- 
center partnership and language 
skills. (A principle is a cause 
and effect statement, or an "if... 
then" type of statement.) Give a 
real example of each, i.e., some-^u;.g 
you have observed. 



Principle . 
"If a teacher instructs a child m the 
language he is most familiar vith, then 
he will learn concepts more easily." 

Example . 
Custapicked up new information readily 
when it was given in German, but was unable 
to relate totally with ideas communicated 
in English. 
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fflPCES TO CO'iS'JLI , 



Sell T H yOUR CHIL-^'S ISTELIECT, A GUIDE TO HOJIE-BASED PRESCHOOL EDUCAT ON. 
'm oSpus Publishing Co« any. 1670 East 13th Street, Salt la e City a 
84105, This book was prepared to be used in the hone by parents who light lacH 
formal training but who desire to provide an excellent "8 5""""!;" /" 
their childrer. It includes a section of "Practical Apphcation' act vities . 
for ages ranging fro« birth to five years old, The final chapter is "Preparing 
Your Child for School." 

Belton, Sandra and Terbough, Christine, SPAE'IS: ACTIVITIES TO HELP CHILCRES LOT 
A m 1973) Hunai Services Press, 4301 Connecticut Avenue, N,K , Washing- 
ton" D,'c, 20003. A "collection of activities that you can use to help your 
Chi d do well in school," Activities are arranged in two ways; (1). subject 
areas such as language, science and art, and (2) place or tme to enjoy the 
activity such as in the kitchen, or while shopping or traveling. 

rule Ann Carolyn Haas. Elizabeth Keller and Betty Wineberger. RECIPES FOR FU:;, 
'wS H KEM^ , and MOP£ RECIPES FOR F'JS, (1972) Parents as esources, 
ral, Sorthfleld, Illinois 60093. Illustrated activity If w h 

offer clearly written instructions for a variety of ''""^IJ'f , o f o " 
• which children and parents can participate together. The jianual, WWf m 
SrE? is a companion gSide to the RECIPES FOR FUN boo s, offers gui - 
lines aid specific methods for training parents, su dents or o h J ;P ; 
slSnals in resenting these gaies and crafts to c i ren .ac k et ro«- 
Mtely 40 05, Large print, easy reading, illustrated. REJPES FO?. ana 
KORKSHOP PROCEtliRES in Spanish and English, 

Dfldson Fit:hui!h. HOK TO PARENT. (1971) Signet Books, The Sew taerican library,. 
30 . 0 th teericas, SewYirV., New York 10019, Su ects coyere n 
book include: enriching th. enyironnent, «™ "'"S/ ' / f 
. senses, child-proofing a hoie, choosing toys anl beoss, and '."^tab e f child 
. a t The applndices ire ar, iEportant resource, of ering n« 
SUM i PS to pare. s. Included are; "Toys ar.d Play quipt nt for h d en 

f' Srent Ages and Stages." "Free and If ^"f « i l'? ! J°^^fp 4^^^ 
. "A Parent's Guide to Children's Boob or the Preschoo Y a , A P ren s 

G ide to Children's Records," "A Survival «it -l ' " 

for- Parents to Aid Th.es in Raising and Education of Their Children. 



Ginott 'laii PEB-fFN PAPFNT .\;:0 CHILD. (1?65) Va en ill an Co., Front and 3mn 
ir s ? d . M Jersey 08705. In this book, the author o fers concrete 
io en s to aid then in dealin? «ith "'eryday situations and pro- 
1 1 n rnin Idr children. He uses clear, practical language, ' th 
m e of re 1 Stic dialogues, to present a ne* approach to iden ifyint parents' 
S n e ir Chi dren He offers both specific advice and basic 

■ led parents and children in living together in »uwl respe . 
SJ Sdix sins a Seneral review of help available in the nental health field. 

Cordon, Ira. Barry Guinagh. R. E.ile Jester, et. al., Cfl"^^^^ CHILD 
PUY flQ72 St. Martin's Press, 175 Fifth Avenue, New lorK, New York imu. 

f boo pSenU a "L variety if ga.es '"^.^efive activit es ^^^^^^^^^^^ in 

eSlylS ion prolrL. ^^ffSl/t^itS T 

' of J f mu n lain ype of gaie; however, the gaies are desi ed t 
cLSibute "rail Sects of the child's development through his working with 
an involved adult, 

fi«r-on Thoiaas PAMNT EFFECTIV5MSS TRAINING. (1910) Peter H. Kyden, Inc., 750 
ni,5 w u/to Y k liewYork 10017. Dr. Ihoias Gordon, President o _ 
t ; r i 'a s c "es. 110 South Euclid Avenue Pasadena, a if orni. 

'Jors 'tart orosrais are sending their sta.t to auena iiu. wuui=v , 
' r'h m M rainins proerans. Information about the course, ^jse n or 
, f ac" ? S s u cessful techniques in comunicting with children 

Associates at the address above. 

on parent involveient. Chapter 4, Schco 
discusses different roles parents play and '! " ^? ^ 
interactions. Chapter-5, "Parents and Teachers as Collahow"". 

■ iSrlSues ind stntegies for Involving parents Including fathers.. 

. ■ ■ ■ .■ UO 



'Imcs laipes. '^F^^'^rTIvr '-!0SE-SCH0OL RELATIONS. Southern California Association 
' for the Education of Young Children, 1974. Kriting is a clear, down-to-earth, 
style Dr. Hymes shares valuable insights into how the feelings of parents 
and teachers affe:t their relationships. The book examines all ihe oany 
■ facets of home-school relationships-group meetings, written materials, 
conferences, observation, parent participation- -and provides ^ rich reservoir 
of resources: pamphlets, books, magazines, films, and associations, 

Marzollo Jean f, Lloyd, Janice. LEARNING THROUGH PLAY. (1972) Harper and Row 
pSiisheJs 40 ill 33rd St., New York, New York 10016. A book written for 
' parents and teachers of .preschoolers emphasizing play in the home. Parents 
are shoun why and how to use play to help their children develop importan 
skills. Book is divided into skill families such as the five senses,, pre- 
reading, problem solving, self-esteem, etc. Each chapter begins with a 
short discussion, an activity chart of play experiences and objectives, and 
finally, illustrated activities. 

t^ead, Katherine H. THE NWSERY SCHOOL: A HLTO RELATIONSHIPS LABORATORY. • 
' Philadelphia: B, Saunders Company, 1971. Chapter 21, "Teachers and 
Parents Work Together", expands on the significance of the parent-child 
.relationship and identifies some goals in working with P^ents. t 
beautifully stresses the importance of feelings rather than techniques m . 
human relationships. 

•J.S. Oept. of Health, Education, and Velfare. PROJECT HEAD START m SEMES 
16 aid nOA. Washington, 9.C., 1969. BooHet »6, Parents, and »1 A, Parent 
Involvement, are designed to assist Head Start sta " prrao in h 
trowth and developient of parents and their children. Booklet »6 memoes 
an excerpt on using special skills, talents and experiences of parents, 
pp. 10-11. • 
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A?JICLES TO O . . . 

"Activities for Paren. and CMUr.n "^f 

Fifty practical suggestions for parents to us in wor s 

a dynamic preschool program. 

Sto! EhingS!; D,C. (Hitorr Katherine Read Baker). 

toler. Dorothy P. 5 Slori. H. toti«. ^^^^^^^ gjon' SS'seSiES. 

(1974) pp. 11-lS. • l'„ ; ^'^ot tnf^iti guidelines of 

1920 Association .f-"""- ' , lat ners. Guidelines for the 
• , various strategies for involving ar« s as P«" . , j ..oMervation 

following: "Fanily tellers a ' ./il^.c, " - t nts." and 

of School Activities," "Hose f?ll«/;«P, ■ « 5 ?e f n " « 
"infomation f , f ^^du^^^^^^^ ptogra" and the 

Srreni«:\^i^^^^^^^^ 

Cohen. Shirley and Cohen^'^^^^^^^^^^^^^ ISSS-eS sSP " . 

P.ffiNTS OF H.«lia»FE9 r.ILDREN. (W") "'^ ^jji^ Activities" 
, Education Departaent, Hbany, ''^U'Ljcf^Se control, 
is a list of cown hoae activities «Jjf ?S UKri«i^^^^ and ntcMni. 
bodv balance, eye-hand cootdinatlon, and visual wswuuan 
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Gefter, Judith, "Listenino Beyond Kords/' CHILDHOOD J^^CATION Journal of the ^A^^^ 
• elation for Childhc^d Fducation International, (Oec. 1971) pp. 138-142. ACEI, 
3615 teonsin Ave., >\",Kashin?ton,OC 20015. Help for teachers in talk ng 
with parents who w.y have different values but share a comon concern about 
the welfare of their children. 

GotHn Lassar F 'The Telephone Call: The Direct Line From Teacher to Family," 
DEAfMI m CHILDREN, (1972) pp. 204.208 National Assoc ation 

. for the Education of Young Children, Washington, DC. (Editor: Kathenne Read 
Baker) . 

Hy»es, JanesL., Jr., •■^'ays of Working Kith Parents," TEACHIXG MID UNDER SIX 

1068) pp. 153-15. CharlesMerrillPublisliinjCo.,tolu9bus, Oho. A ection 

' froi the chapter entitled "Parents," the article sets the stage f" 
good personal relationships with parents. It discusses several techniques 
such as staggered enrollment and contacting the hoae before school begins. 
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(iiniO-VISOAL ^FSO'JpfrJJ . . . (available froii the Idaho 'lead Start Training Office, 
^^^^ Ve?of Health"ani Keifare, ?14 1 Jefferson, Roob 141, Boise. Idaho 83720.) 

DAYS OF DISCOVPRY. This firm introduces the idea of the parents's being the earliest 
and most effective teacher of his/her own children. It is a warm beautifully 
photographed depiction of the "why" of parents working with children, and the 
"how" of teachers collaborating with parents. As follow-up to the film, there 
are four paren:-training filmstrip/cassettes. Titles include: 

"Introduction to Home-Based Preschool Education" 

"How Children Learn • Part I" 

"How Children Learn • Part 11" 

"Heloing Children Learn Informally at Hone" . , 

These set's are designed to provide an information base and to stimulate discussion 
among parents attending a training session. 

FOUR CHILDREN'. The story of four Head Start children, so alike as human beings, so 
different as people. .\n intimate look at the children and the hones that influence 
them. (3/Vf, 20 min.) 

iim% § GROKING 5 LEARNING. A film showing the Pr. Glen Niranicht toy lending 
library, concepts. Parents work as their children's teacher with toys as a 
medium. Appropriate for kindergarten and first grade as well as preschool 
Head Start. (Color, 20 sin.) 

PARENTS IRE TEACHERS, TOO. Parents perceive the crucial importance of their role as 
the child's first teacher and his most continuous teacher, The film's school 
situation presents ideas for parents to use in encouraging a child's mental and . 
emotional growth through play. Materials are available in the most modest of 
homes, (B/V, 22 rain,) . . 

:\L"I}:g TOGETHER. This fih shows parents in a dialogue with teachers discovering 
through discussion of the year's progress why an exchange of ideas between 
them has been essential to the child's development. (3/^ 20 mln,) 

m SCHOOL BEFORE SIX? Sy James Hyaes, this is a knowledgeable lock at early child- 



hood classroom. He gives impressive statistics of the full year's worth of 
learning be- ore six. He stresses that a good Mead Start center is a place 
where parents and teachers are friends, where the;r talk together, and share 
with one another. (40 slides with cassette] 



COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environinent 




WHAT YOU WILL BE ABLE TO DO . . . [create an atnosphere foT learning. 




DECKING YOURSELF OUT . . . 



Ranlc in order of importance what is 
needed in your classroom for children 
to grow and learn: 

up-to-date materials 

feeling good about myself 

neatness and order 

^adequate equip ^t 

^children who li*.e each other 
space 

^children who follow rules 

* ^c* lldren who trust me 

Tell why you rated them as you did. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Gives reasons for priorities. 

b) t^erifies priorities through teaching 
'practices and classroom activities. 
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COMPETENCY I: Safe and Healthy Learninj! Environnent 
FiaiONAL AREA 3: Environment 
IfHAT YOU WILL BE ABLE TO 1)0 . . 




arrange the classrooin into a variety of learning 
or interest centers. 



CHECKING YOURSELF OUT . . . 



Describe the furnishings and ob- 
jectives of 5-6 learning centers 
in your classrooia. 
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POSSIBLE CRITERIA" FOR CHECKING YOURSELF OUT 



a) . Lists pieces of equipment, materials, and 

furnishings commonly found in such areas. 

b) ^Outlines activities to take place in each 

area. 

c) ^Tells several ways children can be ex- 
^pected to develop as outcomes of each 
interest area. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNaiONAL Al^EA 3: Environment 




WHAT YOU WILL BE ABLE TO DO . . . 



arrange the environment so as to encourage children 
to use it productively. 



CHECKING Y01.1RSHLF OUT . . . 



In planning the space available to 
you, show that you have considered 
the nature of the activity, storage, 
and traffic flow. 



POSSIBLE CRITERIA- FOR CHECKING YOURSELF OUT , . . 



a) ^.^rran^es room so that it is possible to 

see at a glance what each area is used for 

b) Can state purposes of each area. 

c) Analyzes traffic flow for most efficient 
"use of space, 

d) ^Stores equipment near area of use, 

e) Separates noisy activity areas. 

f) Provides large area free of equipment 
for large motor activity. 

g) Provides space for children to be alone, 

h) R earranges space when necessary to increas 
or decrease noise level or sovenent. 

1) ^^\rranges outdoor play space to provide 

for a variety of activities occuring 
simultaneously. 




COMPETENCY I: Safe and Healthy Learning Environment 



FUNQIONAL AREA 3: Environment 




WHAT YOU WILL BE ABLE TO DO , . .' evaluate classrooni arrangement by observing 

children's behavior, 



CHECKING YOURSELF OUT . 



POSSIBLE CRITERIA- FOR CHECKINfl YOURSELF OUT . . . 



List observable behaviors of children 
which demonstrate that the classroom 
arrangement meets their needs and 
interests. 



b) 



a) 



Children move about room with ease and 
'freedom. 

Children how exactly where to go for 
what they want. 



c) ^Children can identify new objects in room. 

d) ^Children put away materials. 

e) Children express interest in such things a 

• pictures at eye level 
- his and others' work 

• science displays 

f) Children verbalize their ideas for new 

projects, 

g) ^Children can be seen using equipment each 

day, 
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COMPETENCY I: Safe and Healthy Learning Environment 



FUNCTIONAL AREA 3: Environment 
WHAT YOU WILL BE ABLE TO DO . . 




select equipment and materials appropriate to the 
objectives of the program. 



CflECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



Explain how the equipment and materials 
you select help meet your teaching goals, 
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a) Chooses equipment and materials basic 

to a developmental program (indoors and 
outdoors). 

b) Has criteria for selecting and evaluating 
equipment and materials for the classroom. 

c) Can state learning purposes of equipment 

'and materials. 

d) Keeps current inventory and a listing of 
^materials and equipment for reordering. 

e) flakes use of natural materials in 

teaching (e.g. sand, water, mud, leaves, 
rocks, grass, etc.) 

f) Provides materials that are free or in- 
expensive to supplement coMercially 
purchased materials. 
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COMPET.FNCY I: Safe and Healthy Leaminf, Environment 
FUNCTIONAL AREA 3: Environment 




WHAT YOU WILL BE ABLE TO DO . . . 



select equipment and materials appropriate to the 
developmental level of the children. 



CHECKING YOURSELF OUT . . . 



Give ways you insure that equipment 
and materials match the developmental 
level of the children, 
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POSSIBLE CRITERIA' FOR CHECKING YOURSELF OUT . . 



a) ^»lakes available equipment that is not 

too large or cumbersome for children 
to use. 

b) Provides child sized furniture. 

c) Checks children's interest in and use 
of the materials frequently. 

d) Modifies materials and equipment to 
meet special needs of a child, 

e) Chooses manipulative tools, games and 
^materials that provide chillcnge and 
offer success. 
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COMPETENCY I: Safe and Healthy Learnin{| Environment 



FUNCTIONAL AREA 3: Environment 




WHAT YOU WILL BE ABLE TO DO . , .use materials and equipment which foster the development 

of the total child, 



CIIECKIN'; YOURSELF OUT , 



POSSIBLE CfilTEPJA FOR CHECKING YOURSELF OUT . , 



Tell how equipment and materials are 
used to provide for the child's total 
development, 



a) ^Uses basic classroom equipment and 

materials to develop: 
large muscle play 



fine motor skills 

lanpuage through books, records, liste 

posts, earphones 

^musical appreciation 

copnitive skills such as sequencing, 

seriation, ordering and relating 

creative expression 

"]_group play 
self directed activity 

b) ' F rovides sufficient materials in a variet 

of learning centers to suit different 
interests and ability levels. 

c) Chanpes equipment and materials regularly 

to maintain children's interest, 
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COMPETENCY I: Safe and Healthy Learninfi Environment 
FUNCTIONAL AREA 3: Environment 

WHAT YOU WILL BE ABLE TO DO . . .| provide for supervision of the use of materials j 

and equipment. I 




ClIECXING YOURSELF OUT . . . 



Give some ways to insure adequate adult 
supervison of equipment and materials 
being used. 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Provides materials which involve small 

groups, 

b) ^Supplies enough materials for everyone. 

c) ^Sees that each child has an adult nearby 

for use as a resource. 

d) Arranges equipment and furniture so that 

children's activities can be easily super- 
vised by adults. 

e) ^Orpanizes all materials and equipment so 

that volunteers can easily see where they 
are kept. 

f) ^Posts objectives, directions, or check 

lists at learning centers. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environment 

WHAT YOU WILL BE ABLE TO DO . . [integrate specialized materials to meet needs of 

[handicapped children. 




CHECKING YOURSELF OUT . . . 
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Give evidence that the needs of handi- 
capped children have been considered 
in" planning for their learning. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



a) Maintains close contact with parents and 
draws on their knowledge and experience 
to provide for needs of handicapped 
children. 

b) Identifies talents of handicapped child 
and provides appropriate materials for 
creative expression. 

c) ^Requests professional assistance in 

determining needs of specific handicapped 
children. 

d) Arranges or rearranges furniture, ad- 
justing to special circunstances or needs 

of children, 
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WHAT YOU WILL BE ABLE TO DO . . . inte)^rate Fiulti-cultural materials into the environment 



COMPETENCY I: Safe and Healthy Learninp Environment 
FUNCTIONAL AREA 3; Environment 




CHECKINfl YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKINf; YOURSELF OUT . . 



Tell how multi-cultural materials 
and/or equ^ment are incorporated 
into the enyironment. 



a) 



Draws on resources from children's 



families and homes to prepare multi- 
cr.ltural environment, 



b) Selects materials based on cultural 

quality and authenticity, 

c) Selects culturally relevant books, 

pictures arid films. 

d) Includes music and games representative 

of all cultural groups, 

e) ^llses culturally familiar objects and 

activities to teach basic preschool skill; 

f) Displays pictures each child can relate ti 

g) Integrates cultural materials rather 

than singling then oiit for display, 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environment 
WIIAT YOU WILL BE ABLE TO DO . . . 




-CHECKING voukii'ELrour: 



Review 3-4 sample lesson plan forms. 
Compare the sample forms with the 
form you are currently using, and^ 
discuss differences and similarities 
with your advisor. 

Design your own lesson planning form; 
use it for a few days and discuss your 
experience with your field advisor. 
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Your lesson plan form includes at least: 

a) ^Time schedule. 

b) Objectives. 

c) "Planned activities. 

d) ^M aterials needed. 

e) ^Designation of responsibilities. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environment 
WHAT YOU WILL BE ABLE TO DO . . 




make and use written lesson plans. 



Show that you have maintained written 
daily lesson plans for your classroom. 
Discuss their effectiveness as a plan- 
ning tool with your field advisor. 



a) Prepares written daily lesson plans. 

b) Posts lesson plans as a guide for teachers 

parents, and volunteers who supervise 

daily activities. 

c) Describes ways in which the plans are 
^useful to classroom staff. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environment 
IfflAT YOU WILL BE ABLE TO DO . . . 




demonstrate a knowledge of curriculum areas and teaching 
methods which should be included in a preschool program. 



■CHECKING YOURSELF COT . . . 



ERIC 



Ask someone you work with (another 
teacher, aide, volunteer) to evaluate 
your written plans for one week. Have 
this person tally the number of items 
found in each category below: 

TeacMng Methods: 

child-initiated activities 

teacher-initiated activities 

teacher responsible 
_aide responsible 
_^volunteer responsible 

large or whole group 

"^snll group 

structured activity (directed) 

^unstructured activity (exploring) 

'. ■ . __indoor play 

outdoor play 

individual problem solving 

group problem solving 

Curriculum Areas: 

large muscle activity 

^small muscle activity 

^ language skills • 

concept formation 

social-emotional skills 



POSSIBLE CRITEKITOHI 



MSIU OUT . . . 



Hy lesson plans indicate a good balance between: '- 

a) Child-initiated and teacher- initiated 

activities. 

b) Responsibilities divided between teacher, 

aide, and volunteers. 

c) Large and small group activities. 

d) ^Structured and unstructured activities. 

e) ^ Indoor and outdoor activities. 

f) Individual and group problem-solving. 

My lesson plans indicate a broad range of activit: 
from the following areas: 

a) Large and small motor skills. 

b) ^Language skills. 

c) Concept formation. 

d) ^Social-emotional skills, 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environment 




MKi YOU WILL BE ABLE TO DO . 



plan activities consistent with program goals. 



mmc^ mm m . . . 



At least three times a day for one 
week, have someone you work with ask 
you why you are doing what you are 
doing with the children, or what is the 
purpose of the items in a particular 
learning center. Put a card in a _ 
convc lent place (such as a bulletin 
boarc so that you or your observer can 
easil. make, note of your responses. 

Coiiipa-'* your responses with your goals 
for ) It program. 



15?mTOrmM^ YOURSELF OUT_^ 



a) Has identified general goals for the progrj 

b) ^At any given time, can state the purpose 
of an activity in the classroom. 

c) Can at any given time tell how an activity 
" — is related to a general goal or specific 

objective. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 3: Environment 




WHAT YOU WILL BE ABLE TO DO . . . 



plan ahead for activities. 



CHECKING YOURSELF OUT . . . 



Ask your field advisor or another 
teacher to observe you teaching a 
lesson or activity to the children. 
Ask her to write down all of the ways 
that show you have planned out the 
activity ahead of time. 



POSSIBLE CftlTtiKlA FOR CHECKING YOURSELF OUT . 
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b) 



i] 



f). 

8). 



j^Identifies possible learnings from the 
activity. 

Gathers materials which will be needed. 

^'Determines how to set up the activity 

to stimulate the children to discover 
different possibilities for exploration. 
Thinks through questions and connents she 
can make to help children observe, sec 
likenesses and differences, lable and maki 
generalizations, 

Anticipates questions which the children 
might ask in order to be better prepared 
to answer then. 

Identifies behaviors of children which 
indicate that the acitivity was well-plan: 

Plans for ways to evaluate the activity a- 

"extend learnings through follow-up activi 



1?9 



COMPETENCY I: Safe and Healthy Learning Environment 



FUNCTIONAL AREA 3: Environment 
WHAT YOU WILL BE ABLE TO DO . . 




evaluate your lesson plans. 



ERIC 



DECKING YOURSELF m . . . 



At the end of each day for one week, 
review your written plans by noting: 

1) when you did not follow them, 
and 

2] why you did not follow them. 

Writ your own criteria for plans that 
are ealistic and useful. 



1 



0^ 

J ■ 
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COMPETENCY I; Safe and Healthy Lcarninf; Environir.cnt 
FUNCTIONAL AREA 3: Environment 
lAT YOU IfILL BE ABLE TO DO , . 




plan room, schedule, and grouping of people to 
allow maximum involvement of children in activities. 



CHECKING YOURSELF OUT , . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . , 



Observe your classroom for a day 
and write down the methods you 
use to insure active involvement 
of children in classroom ex- 
periences. 

Place m 'T on the scale to 
indie tc the extent to which you 
feel children are meaningfully 
invol"-d d'lring the day: 



some : most of all" oi ' 
the \ .le the time the time 
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a) 



b) 
c)' 



e) 



__Sets up several centers of interst or 
"activities in which the children can 

participate. 
Jfakes physical arrangements comfortable. 
"Keeps "waitinf; times" to a minimum. 
"Balances activities that require a 
"minimum of teacher supervision with 

new or more difficult activities so 
that a teacher is free to give .guidance 

where needed. 

_Keeps size of groups small in daily 
"activities. 
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COMPETENCY I; Safe and Healthy Learning linvironment 
FUNCTIONAL AREA 3: Environr.ent 
TO YOU WILL BE ABLE TO DO . . 




schedule activities which consider the needs and 
desires of children. 



CHECKING YOURSELF OUT . . . 



Elaborate, with specific examples, 
on four of the criteria you feel 
you do well. 

Identify two criteria you feel you 
have ^he most difficulty with, and 
thinl of ways you could adjust your 
schec le. 



POSSIBLE CRITERIA FOR CHECKHf, YOURSELF OUT . . 



a) ^Establishes a normal sequence of acti- 
vities throughout the day. 

b) Does not extend quiet activities beyond 

the length of the child's attention span. 

c) Docs not allow more rigorous activities 

to become over-stimulating. 

d) ^.'^rranges daily schedule to keep "waiting 

times" to a minimum. 

e) ^Alternates quiet and active activities. 

f) Alternates large group, small group, and 

individual activities. 

g) ^Changes schedule to allow for special 

needs of children, e.g. if children are 
too tired, restless, upset, or interested 
in another activity. 

h) Is undisturbed if schedule in interrupted 
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COMPETHNl'/ I: Safe and Healthy Learning Environinent 
FUNCTIONAL AREA 3: Environment 




IftlAT YOU WILL BE ABLE TO DO . . . 



evaluate your schedule by observing the children's 
response to it. - 



] 



CHECKING YOURSELF OUT . . . 



Conplete each the following 
criteria with three specific 
examples from your classroom. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



• • • 



a) Children are relaxed as evidenced by: 



b) Children understand what is expectR.^ of 
them as evidenced by: 



c) Children are lappy with the schedule as 
■"^evidenced by enthusiasm for: 



d) Children adjust to change in routine with 
^sinimal disturbance as evidenced by: 



COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 2: /' 




WHAT YOU WILL BE ABLE TO DO . . . 

L protect and respond to the emotional needs of children. 
2, protect the pliysical health of children. 

' 3. gather information regarding a child's health and use it in planning", 
to meet his needs. 

4, care for sick and injured children. 

\ provide experiences which help children develop good health and nutrition 
habits. 

, maintain a clean environment. 
. maintain a pleasant environment. 



COMPliTENCY I: Safe and Healthy Learninj; Environment 

FUNCTIONAL AREA 2: / li.. \ Candidate provides an environinent which is free of 

TtealThy factors which may contribute to illness. 



PRE-POST ASSESSMENT ACTIVITIES: 

1. Read through each of the "WHAT YOU WILL BE ABLE TO 00" ■ statements on the 
following pages. 

2. Place the number of the pages in the order you want to work on them in the 
boxes below. 

3. Complete the "CHECKING YOURSELF OUT" statement on the first pajje you have 
chosen to work on. 

4. Have your field advisor place the date in the box below the page number if 
you have demonstrated competence to the satisfaction of both of you. 

5. If you need or desire further training on that particular skill, plan learn- 
ing activities together with your field advisor that will help you master 
che skill. 

6. Continue with each succeeding page until you have demonstrated competence in 
the entire functional area. 



PAGE MBER 






























COMPETENCE 
DEMOHSTRATED 

1.^,-1, >M^, I.I III 































Competence demonstrated in the entire area:^ 



'date 



Candidate 
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Field .Advisor 



COMPETENCY I: Safe and Healthy Learninji Environment 
FUNCTIONAL AREA 2: Healthy 
WHAT YOU WILL BE ABLE TO DO . . 





CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKING; YOURSELF OUT . , 



Explain how you recognize and provide 
for the emotional needs of children 
in your classroom. 



a) 



Observes children daily on arrival and 
'"checks for evidence of emotional pro- 
hlcins. 

^Handles signs of abuse properly, both 
in terras of iejial requirenents and in 
maintaining a positive relationship 
with parents, child, and any referral 
a[;ent, 

Reinforces communication of child's 
"""emotions and feelings. 
__Provides activities which encourage 

expression of emotions. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 2:- Healthy 




lAT YOU mil BE ABLE TO DO . . . 



protect the physical health of children. 



CHECKING YOURSELF OUT . . . 



r t^O^SlBLE CRITERIA FOR CHECKING YOURSELF OUT". . 



Relate ways in which the 
children's physical well being 
is maintained, 



a) Establishes a system of observing and 

reporting unusual behavior and illness. 

b) Recognizes symptoms and reports outbreak 
of cominunicable diseases. 

c) ^Balances active and quiet periods. 

d) Provides relaxed atmosphere at mealtimes. 



( I: Safe and Healthy Learning Environment 



WTIONAL AREA 2: Healthy 
WHAT YOU WILL BE ABLE TO DO . 




gather information aUat a ciiild's liealth and 
use it in planning to meet his needs. 



CHECKING YOURSELF OUT . . . 



Giife eviaence chat information 
regarding children's physical and 
einotional con'Htion is gathered 
and "<;ed. 



POSSIBLE CRITERIA FOR CHECKING YOURSELrOUTrT 



a) 
c) 



d) 



Contacts parents for mec'ical data. 
'Sees that health records are 
'systematically updated. 
Communicates information regarding 
'health problems of particular children 
to appropriate staff. 
Insures follow-up treatment is provided 
'as needed. 



COMPETENCY I: Safe and Healthy Learning Environrnt-nt 
FUNCTIONAL AREA 2: Healthy 
WHAT YOU WILL BE ABLE TO DO . . . 




care for sick and injured children 



of coniiiion health and first aid 
DTOcedures. 





CHECKING YOURSELF OUT . . . 


POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . ... 


Cite instances of applying knowledge 


a] Isolates ill child until he can be 



b) Points out to nurse children showing 

symptoms of vision problems, hearing 
defects, dental problems, etc. 

c) Knows procedure to follow for children 
identified as having health problems 
(dietary needs, diabetes, epilepsy, 
etc.). 

d) Performs needed treatment for minor , 

physical injuries. 



COMPETENCY I: Safe and Healthy Learning EnvironiTient 
FUNCTIONAL AREA 2: Healthy 




Ml YOU WILL BE ABLE TO DO . . . \ provideexpcrienccs ^^1uch hel]^ children develop j 

,i70od liealth and nuirjj:ionJa_bits_.__ 



YOURSELF OUT . . . 



Describe some experiences you have 
provided children in your classroom 
that help them develop good health 
and nutrition habits. 



TosMe criteria for checking yourself out . . 



a) ^Uses pictures, stories^ poems and songs 

to increase child's awareness of good 
lealth practices. 

b) Jses dramatic play and stories to help 
children overcome fear of doctors, denti 
and hospitals. 

c) ^Acquaints children through field trips 

with health agencies, personnel, and 
practices. 

d) ^h'eighs and measures children at regular 

intervals and assists children in record 
and understanding their grovih. 

e) Helps children understand the need of 

their bodies for adequate rest as veil a 
activity. 

f) Gives children practice in health habits 

(washing hands, brushing teeth, are of 
hair). 

g) ^Allows children to assist in table setti 

h) Provides m food experiences for cbildr 

ij ^Uses visual aids and field trips to teac 

about the source of foods * 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 2: Healthy 
mi YOU mil BE ABLE TO DO . . . 




maintain a clean environment 



CHfiCidNG Yourself out . . . 



Add to the criteria at least three 
other factors which contribute to 
cleanliness of the environment, 



mim CRITERIA FOR CHECKING YOURSELF OUT . . 



a) Keeps a supply of soap, towels, kleenex, 

etc., accessible to the children. 

b) Sees that furniture and equipment are 

^washed regularly. 

c) Encourages children and adults to clean 
^up after themselves. 

d) Sees that food is prepared, stored, and 

served under sanitary conditions. 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 2: flealthy 
WHAT YOU NILL BE ABLE TO DO . . . 




maintain a :leasant environment 



CHECKING YOURSELF OUT . . . 


POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 


Add three additional criteria which 
contribute to the comfort of the 


a) Keeps the classroom warm. 

b) Keeps the classroom well ventilated. 



environment, 



c) 



'as possible. 
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"enJnck Joanne. TIl^ HllOLE CHILD. Saint Louis; The C. V. Moshy Company, 97S. 
■ Chapter 5 'Tosiering Mental Health in Young Children/' is a particularly good 
tool for helping: children develop er^otionally. It includes a useful list of 
activities and referena.'S for further learning. 

Leeper, Sarah Hamond, Ruth J. ^ales, Dora Sikes Skipper and P.alpU. '^itherspoon. " 
GOOD SCHOOL^ FOR YOUNG CHILDREN. New York: taiUan Mming C ., nc, 
1074. Chapter 17, ''Health and Safety/' is a good overview ^of health and 
safety as they relate to the school environ^.er.t, physical tacilities, and 
practices and'oolicies of the progra;:!. 

Mnrnh I 3 api leeoer. E. m.. MORE Vm A TEACHER. Washington, 1, C: U. S. 

• Health; Education, and heifare, 1970. This doa-to-earth par 
nhlet which explains very clearly the value of assuming a mothering, 
'unJnS rolffta teachLg young children, is filled with everyday examples 

useful suggestions . 

• -ns'nso" ';jncr, i-'EVi START C:: HEUTH. Ei. ?5sout« Infonr.atior. Center. This 
■ odlet reserits r. ...tline of hints, tips and ^m^^^^ 

The less eyierienced preschool teacher in the area of health and s"ety. ne 
mding list suggests- possitilities for further learning and also natenals 
tc use in class and vith parents. 

n.,armt of ".ilth. Education and Welfare. ^JHCT '^A? STA?T HEALTH 
• 5 ncNTV 3£?VF'^S; and -'13, PSYCHLOGIST. Three ''ooklets in the 

\ «n to W !.ead Start Mrectors, their ^'."Ith «mces 

d or and others oarticipatin? in the health progran tcjhr. and carry 
JuJ a gmp of services that will r.eet the health goals of the nrograi. 

•• c -,a't.ert .f Health, Education and Velfare. 3f3 '2. This book- 

•• -rl i vou soae of the things ycu car. do vhen you t ink your 1 » J 
f^^ii veil and nayte 'coning dom" vith sosething. It also tells you things 
S «n ^Kurchi5d If really sick, .s veil as sore-of the-ways you can 

prevent certain ills. 
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"'T^^'r^. I.onion: ?.er'-:elev f^japhics, l'^?0. This bool if intended to not onlv 
heln i'lcntify illnesses, i-iit also rive ^uiJance ia iealing with the?.. 



Pir^c ,ri Iic/\1TP niflTIT! (available from the Idaho Head Start Training Office, 
Deoarment of Health and Welfare, 914 Jefferson, Rooe 141, Boise, Idaho 
83720.) 

J"\'\T IS ^ G<'^^ "HI^T- 'maticallY shows one o? Head Start's inost inportant con- 
c-Jts--t^at r.Vitrition nrograEi nlavs a :,3jor role and is an integral part 
c^^'t^e dailv activities in a quality Head Start center. A fih for training 
staff neiBbers and introducing 'the test exanoles of the child teaching process 
to the conminity at large. Narrated by Burt Lancaster. 

^c-irupc;. Ai^.r^L^ ^iniMted film for children depicting the detrimental _ 
e^"^cts'of sw^et^ on te?th. Cartoon characters colorfully portray preventive 
measures such as balanced diet, brushing, blessing, and proper dental care. 

/HO A fib on the experiences of the \aticnal :!ead Start Child of the Year, 
^'^k' Pancho ^'ansera. Head Start medical t-.aninat ions found Pancho was 
J-jf^rin? frop. acute hv^othyroiiisr.. The fih depicts Pancho during the 
Jo-iJse cf extensive r.eiical treatment which produces a verv positive change. 

-^n-p-r; ^•'iT"'^ gulch. I'reventive dentistry filn for children and parents. 
^'Vins'the stereotyped western "Md euys" ?roir.oting poor cental nealth, t:.e 
•>ood ms'' (dentist and children) with the showdow with a toothbrusn as 
their weapon. This fik is sure to naV.e the war against tooth. decay a delight- 
ful challenge. 
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CO'IPETENCV I: Safe an;' ''ealthy Learning Environnent 

FUN'CTic::;.L m i : 



V 




J 



m you ''-ILL II AUE TO DO . . . 

1. account for and supervise the children at all times, 

2. protect children from potential dangers. 

3. r.aintain center free of hazards. 

L maintain outdoor area free of hazards. 

5. help children feel safe by involving them in mahing decisions concerning 
their safety. 

6. recognize when children feel safe. 

1. involve staff, parents, and children in maintainance of safety rules. 

8. provide first aid treatment in emergency situations. 

9. build in safety features for handling emergency situations, 

10. ' how how you vill react in emergency situations. 
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COMPETENCY I: Saf e and He althy Learninjj Hnvironment 

FUNCTIONAL AREA U \ Candidate provides a safe environment by taking necessary 

te/J 1 measures to avoid or reduce accidents. 

PRE/POST-ASSESSMENT ACTIVITIES: 

Read through each of the "WHAT YOU WILL BE ABLE TO DO" statements on the 
following pages. 

2. Place the number of the pages in the order you want to work on them in the 
boxes below. 

3. Complete the "CHECKING YOURSELF OUT" statement on the first page you have 
chosen to work on. 

'■. Have your field advisor place the date in the box below the page number if 
you have demonstrated competence to the satisfaction of both of you. 

If you need or desire further training on that particular skill, plan learn- 
ing activities together with your field advisor that will help you master 
the skill, 



t). Continue with each succeeding page until you have demonstrated competence in 
the entire functional area. Upon completion of the entire functional area, 
sign and date this form. 



PAGI-. NUMBER 






























COMPETENCE 
DEMONSTRATED 































Competence demonstrated in this area; ' _____ 

Jate Candidate 

Field Advisor 
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COI'PETENCV 1: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 1: Safe 




mi YOU KILL BB ABLE TO DO , . . faTcount for and supervise 't he c hildrcnTt all tines. | 



"imsiiTi^rrmToii'anxinirTf] 



List a specific situation which mijiht 



"■■Tcur; 



<j\,\ 



a) 

i 

1 b) 



a) in your classroom 

b) on an excursion 

c) going to and from school 

in rfhich you need to be able to ac- 
count for each child. 

ifhat procedures do you use to insure 
this \ind of supervision? 



d) 
e)" 



Provides for one adult for every five 
'children. 

Knows transportation schedule of each 
child to center and to his home. (Has 
method for handl^'ig exceptions to child's 
normal schedule.) 

Releases children to authorized persons 
'only. 

Secures parent's permission for field tn] 
""Accounts for any child at any given time 
"during the day when asked. 
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CO'iPETENCY I; Sa:e and Healthy Learninf, Environment 

FUNCTIONAL ARHA 1; Safe 
L^T YOU BE A"LE TO DO . . . [protect children fro m potential dan.i^crs. 



r 
[ 



CHECKING YOURSELF OUT . . . 


POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 


List a DOtentially danferous activity 
which children mipht he involved in. 

Give three measures you would take 
to insure safety of the children in 
this situation. 


a) Assigns continuous supervision to 
le-irninf activities that are hazardous. 

b) Increases adult supervision on field 
trips. 

c) Stops and/or redirects unsafe behavior 
or activities. 

d) Children how and respond to signals 
'to change or stop activity. 

e) Makes children aware of possible dangers. 
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COMrETENCT I: Sate and iiealthy Learnin,!; P.nvironncnt 

FJNCTIONAL AR2A 1: Safe 
mi YOU mi BE ABLE TO DO . . . [ maintain center free of Jjam ds^ 



CHECKING YOURSELF OUT . . 



Demonstrate the method you use to 
determine the safety of the indoor 
area. 



POSSIBLE CRITERIA FOR CHECKINH YOURSELF OUT 



a) Keeps all dangerous substances in- 
"accessible. 

b) Labels potentially dangerous sub- 
stances. 

c) Arran}!es promptly for repair or_ 
removal of damaged equipment which 
has become unsafe. 

d) Keeps equipment or furniture from 
blocking doorways. 

e) Points out dangers of electrical 
appliances. 

f) Secures area rugs to the floor or 
^uses rubber backed rugs. 

Sees that food and liquids are wiped 
up promptly, 
h) Places mats under climbers. 



COMPETENCY I: Safe and Healthy Learning Environnient 
FUNCTIOm AREA 1: Safe 

J.„.-„ „|„-.Mr- ^P M III M-- 1.-. JL "' ' '■ " " 

WHAT YOU WILL BE ABLE TO DO . . . [^aintaiii outdoor area free of hazards. 




CHECKING YOURSELF OUT , . . 



Demonstrate the method you use to 
determine the safety of the outdoor 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



area. 



a) 



bj 



c) 



d) 
e) 



Sees that play area is fenced or 
establish boundaries within which 
the children play. 
Insures that all stationary equip- 
ment is sturdy enough to support an 
adult and is secured in the earth. 
Insures that climbing apparatus has ' 
"sand or a similar surface beneath it 
and is placed at a distance from the 
paved area. 

Empties tubs or pools of water when 
'their use is not supervised. 
Inspects playground and equipiaent daily 
kfore children's use (for broken glass, 
protruding nails, etc.) 



COMPETENCY I: Safe and Healthy Learning Environment 



FUNCTIONAL AREA 1: Safe 

mi YOU WILL BE ABLE TO DO . . . 



i;;!^^ fcei safe by involving theiP. in making 
decisions concerning their own safety. 



CHECKING YOURSELF OUT 



Give at least three indicators that 
safety rules have been developed, 
with the help of the children, for 
your class rooi. 



'^;j;^^i^^7i^ m CHECKING YOURSELF OUT . . . 



a) 

b) ' 

c) " 

d) " 

e) ' 



Develops safety rule with the children. 



llCV^'iUpj JUivv; * 

'Explains why safety rules are necessary. 
'Posts rules in the classroom. 
"Children can state rules when asKed. 
"Avoids frightening children by being 
'overprotective. 
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COMPETENa I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 1: Safe 




HHAT YOU WILL BE ABLE TO DO , . . rr ecognize when childr enjcd^ 



CHECKING YOURSELF OUT . 



List five behaviors of children 
that indicate they practice 
safety and feel safe in the 
classroom and on the playground. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



a) 
c), 

a) 

e)" 



Children ^o to teacher when hurt. 
"Children respond in orderly manner 
'to fire signal. 

Children report dangerous objects 
"on n lay ground. 
Children try new activities. 

"Other 
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COMPETENa I: Safe and Healthy Learning Environment 

FUNCTIONAL AREA 1 : Safe _____ 

WM YOU WILL BE ABLE TO DO . . . fi^rve staff, parents, and children in .aintainance 

of safety rules. ^ 




CHECKING YOURSELF OUT . . 



Give four specific evidences that 
adults and children in the class- ^ 
room are made aware of and maintain 
safety rules. 



ERIC 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Verbalizes and models positive rules. 

b) Reminds children and staff of the safe 
use of equipment, 

c) Plans learning experiences to teach 
safety rules to children. 

d) Volunteers know where rules are posted. 

e) ^Offers school rule,-; to parents in writing- 



COMPETENa I: Safe and Healthy Learning Environment 

FUNCTIONAL AREA 1 : Safe ________ 

WHAT YOU mi BE ABLE TO DO . . . [7r7vTde first ai d treatment in emergency situations. | 




CHECKING YOURSELF OIIT . . . 



Elaborate on the criteria listed 
or generate additional criteria 
deroonstrating how you are pre- 
pared to adfflinister first aid. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Keeps first aid kit in classroom. 

b) Keeps first aid kit complete. 

c) Has had Red Cross or other first aid 
training. 

d) Has instructions and i!iateTials on hand 
for administering first aid. 



ERIC 
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COMPETENCY I: Safe and Healthy Learning Environment 

FUNCTIONAL AREA 1: Safe 

WHAT YOU WILL BE ABLE TO DO . . . IT^ild in safety featuresTor handling OTcy 

I iituations. ^ . 




CHECKING YOURSELF OUT 



Describe the center procedures to 
be followed in emergency situations. 



o 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



a) Posts rules for handling emergencies, 
u Posts emergency phone numbers for 

^police, hospital, and fire department. 

c) Can point out and explain proper use 

' of all emergency equipment, 
a) Knows fire drill procedure and practices 
it routinely, 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA 1; Safe 
WHAT m mi BE ABLE TO DO . . . 




how how you will react in emergency situations. 



CHECKING YOURSELF OUT . . . 



State your reaction to an emergency 
situation you have experienced. 
Predict how you would react in 
an emergency situation in your 

ClaSSTOOHl. 



2 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) ^Has experienced mock or real emergency 

situations. 

b) Is calm and reassuring under emergency 

conditions. 

c) ^ Can describe his/her reaction to emer- 

gencies. 

d) ^Delegates responsibility to soaeone else 

if unable to handle emergencies. 
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CO:!?:IZ:\CY III: Positive Self-Concept and Individual Strength 

fu\'ctio:;al area 9: 




i^AT YOU 1\'ILL BE ABLE TO DO . . . 

recognize the natural development of individual strength in children, 
relate development of a trustinp relationship to child's sense of independence, 
relate behavior toward children to your om experiences in school, 
learn to identify and reflect children's feelings, 
provide opportunities for children to find answers to their o^-n questions, 
plan activities to help children develop the ability to control feelings, 
handle aggression and help children express emotions constructively, 
encourage sense of independence in children, 
help children to build problem-soving processes, 
prepare activities and materials to that children need little help, 
relate cognitive development to sense of independence in children. 

» • 

relate creativity of thought to individual strength. 



COMPETENCY III: Positive Self Concept and Individual Strength 



FUNCTIONAL AREA 9: 




Candidate helps children develop a sense of 
independence and acquire the ability to express, 
understand and control their feelings. 



PRE-POST ASSESSMENT ACTIVITIES: 



1. Read through each of the '«T YOU WILL BE ABLE TO DO" statements on the 
following pages. 

2. Place the number of the pages in the order you want to work on them in the 
boxes below. 

3. Complete the "CHECKING YOURSELF OUT" statement on the first page you have 
chosen to work on. 

4. Have your field advisor place the date in the box below J e page niiiber if 
you have deaonstrated conpetence to the satisfaction of both of you. 

If vou mi or desire further training on that particular skill, plan learn- 
ing activities together vith your field advisor that «11 help you «aster 
the skill. 

6. Continue with each succeeding page until you have demonstrated competence in 
the entire functional area. 



PAGE NUMBER 



DEMONSTRATED 



Competence demonstrated in the entire area:_^__ CinJatT 



Field Advisor 
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COMPETENCY III: Positive Self Concept and Individual Strength 



FUNCTIOm AREA 9: Individual Strength 
\mt YOU WILL BE ABLE TO DO . . . 




TTcognize the natural development of individual 
strength in preschool children. 



CHECKING YOURSELF OUT . . . 



Explain when the foUowinf; behaviors 
are an indication of a healthy sense 
of independence: 

- child selects his own activities 
• child refuses to engage in an 

activity which does not interest 
him at the time 

- child refuses help 



/V 



ERIC 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . 



a) Relates behavior in a positive way to 

■ the developmental level of the child. 

b) Explains when independent behaviors 
are an indication of individual strengtl 

c) Explains when independent behaviors are 
an indication of insecurity or frustra- 
tion. 

d) Relates behavior to its effect on the 

" group. . 

e) Considers his/her own tolerance for m- 

■ dependent behavior of children. 

f) Jvaluates his/her tolerance level in 

terms of the good of the child. 



COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 9: Individual Strength 



\mi YOU I'/ILL BE ABLE TO DO . . . 



relate development of a t'fustlng' relationship 
to child's sense of independence. 



HECKING YOURSELF OUT . . . 



Describe how each of the ways of 
developing a trusting relationship 
with children will affect their 
serse of independence. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) ^When I am consistent... 

b) When I am reasonable... 

c) When I show trustful confidence, then... 

d) H fhen I have empathy... 

e) When I give warmth, then... 
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COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 9: Individual Strength 




\mi YOU mi BE ABLE TO DO . . . 



relate behavior toward children to your 
own experiences in school. 



CHECKING YOURSELF CUT . . . 



Consider whether each of the 
following criteria is descriptive 
of you and try to identify: 

a, v;hy you choose to act 
this way with children 

b. persons who possibly 
influenced your behavior 



0/i 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) ^Accepts ideas and decisions of individua 

children. 

b) Interacts with children openly and 

honestly. 

c) Provides constructive feedback. 

d) Expresses honest feelings. 

e) "Keeps promises. 



2 
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COMPETENCY III: Positive Self Concept and Individual Strength 
FU\'CTIO\'AL AREA 9: Individual Strength 





CHECKING YOURSELF OUT . . . 



Describe hoK the children in your 
class vill behave if you are 
effectively identifying their 
feelings and helping them to express 
them, 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) 
0. 



Encourages child to express feelings. 
"Lets children how she understands 
"how they fee^ 

Lets childrei. ;now that it is all right 
"to talk about feelings. 
Helps children draw the line between 
"feeling and acting on aggressive 
feelings, 



2 



2 
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CC:'PETE.\'CY III: Positive Self Concept and Individual Strenj;th 
FU\niO\AL AREA 9: Individual Strength 




m YOU KILL BE ABLE TO DO . . . 



provide opportunities for children to finJ 
answers to their own questions. 



CHECKING YOURSELF OUT . . . 


POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . , 


Give evidence of methods you use 


I encourage exploration and experimentation 


to encourage exploration and 


through: 


experimentation. 


a) Example by... 




b) Room arrangement by... 




c) Verbal encouragement by.,. 



e) 



FRir 
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COMPETENCV III: Positive Self Concept and Individual Strength 
mum AREA 9: Individual Strength 




IftlAT YOU WILL BE ABLE TO DO . . . 



plan activities to help children develop 
the ability to control feelings. 



CHECKING YOURSELF OUT . . 



Give evidence of ways that you 
provide substitute opportunities 
for socially acceptable expressions 
of aggression, 



2^3 



! ERIC 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a). 

0 

d) " 

e) " 



Use large muscle activities that do 
"not require tight control. 
Plan activities that provide fcT 
'vigorous use of hands. 
Allow activities that are noisy. 
'Provide opportunities for water play. 
'(Others) 



COMPETE.\cy III: Positive Self Concept and Individual Strength 



FUNCTIOm AREA 9: Individual Strength 




MM YOU KILL BE AELE TO DO . . . [handle aggression and help children express 

[ emotions constructively. ^ 



CHECKING YOURSELF OUT . . , 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) ^Assesses the underlying causes of 

aggression and ameliorates them when 
possible^ 

b) ^Utilizes'direct control when necessary, 

then teaches the child to find alterna- 
tive ways to get when he desires. 

c) ^Permits reasonable deviations from the 

rules. 

d) ^Reduces frustrating circumstances when 

possible. 




ERIC 



251 



COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 9: Individual Strength 

Ml YOU KILL BE ABLE TO DO . . . encourage sense of independence in children. 



CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



Describe how you encourage children 
to be independent. 



a) ^Allows child to choose own activities. 

b) Provides choice situations. 



c) ^Abides by child's choice. 

d) Praises accomplishments. 

e) Provides opportunities to accept 

responsibility. 

f) ^Encourages completion of tasks. 

g) Provides opportunities for child to 

show he has carried out responsibilities. 

h) ^Accepts child's solutions tc problems. 
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COMPETENCY III: Positive Self Concept and Individual Stren?,th 
FU)!CTIONAL AREA 9: Individual Strength 




Wl YOU If ILL BE ABLE TO DO . . 



L 



help children to build problem-solving processes. 



CHECKING YOURSELF OUT . . . 



Describe your system for helping 
children develop a process for 
problem solving; 



OR 



Tell how you could use the following 
criteria to teach a specific concept 
and 

Make plans to develop a workable 
system for helping children problem 
solve on their own. 



ERIC 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) M]}s children observe new information. 

b) Leads him to think about new information 

c) ^Helps hiir. recall past experiences 

relating to the information. 

d) ^Helps him ask questions about it. 

e) Leads him to suggest ways to find 

answers. 

f) ^Leads him to formulate an explanation 

or generalization. 



2 
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:NCY III; Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 9: Individual Strength 
YOU NILL BE ABLE TO DO . . . 




prepare activities and materials so that 
children need little help. 



CHECKING YOURSELF OUT . . . 


POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 


In choosing and using activities and 


a) 


1 

Knows attention and interest limits of 


materials, describe the things you 




ore-school children. 


consider to insure that children will 


b) 


Considers the effect of teacher- 


become increasingly self-directed. 

1 




imposed goals 'Versus child-initiated 




goals. 




c) 


Balances interest level of learning 
centers so that all are appealing. 




d) 


Anticipates child's needs for initial 
instruction in use of games and 
i^>;itcrials. 




«) , 


Provides a large number of varied 
;':tivities to insure that at any given 
time, children can be alone or with 
:';',ers, active or quiet, etc. 



or. p 
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COMTEXCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 9: Individual Strength 
mi YOU KILL BE ABLE TO DO. . . 




relate cognitive development to sense ot 
independence in children. 



CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT \ . 



List three additional observable 
behaviors of children that would 
ind .cate they have learned to 
think for themselves. 



Children demonstrate a sense of independence 
in their responses by; 

a) ^Thinking of many relevant responses. 

b) ^Thinking of a variety of kinds of 

ideas. 

c) ^Having unusual ideas, clever responses' 

d) Stretching or expanding ideas. 



ERIC 
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COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 9; Individual Strength 
\mi YOU m BE ABLE TO DO . . . 



relate creativity of thought to individual 
strength. 




(G YOURSELF OUT . . . 



Describe how a child behaves when 
he is thinking independently; 



OR 



Naii.e children in your class who fit 
the following descnptions and tell 
hov you know that they do. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT , . 



a) (name) has courage to take a guess 

because... 

b) ^defends his own ideas by... 

seeks many alternatives:... 
"exposes himself to failure by... 
'sees gaps between how things are 
"and how they could be... 
follows hunches to see what would 
happen... 

is willing to jump into puzzling 



c)" 

f) 



situations... 



COMPETENCY III: Positive Self Concept and Individual Strength 



FUNCTIONAL AREA 8: Self Concept 
WHAT YOU WILL 3E ABLE TO DO . . . 



know and understand your feelings about yourself I 
and how they relate to children. j 



CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



A basic assumption about self concept 
is that we behave according to our 
beliefs. 

Discuss with someone you trust: 

a') how you feel about yourself, 
b] how these feelings affect the 
children in your class. 



9f-2 



ERiC 



a) Displays general attitude of self respect, 

b) Displays acceptance of self. 

c) Gives examples of ways in which his/her 

moods or behavior affect children's 
behavior. 

d) Shares feelings with children, 

e) D iscusses feelings about self openly. 



COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 8: Self Concept 
WHAT YOU WILL BE ABLE TO DO . . . 



develop an awareness of the attitude you convey to 
children. ________ 



CHECKING YOURSELF OUT . . . 



Discuss the following criteria with 
someone who works closely with you. 

Try to tell each other: 

a) how you exhibit the behaviors 
listed, or 

b) why you do not or cannot ex- 
hibit the behaviors listed. 



POSSIBLE CRITERIA .FOR CHECKING YOURSELF OUT . . , 



a). 

a) 



I project an image that tells the child 
"that I am here to build rather than de- 
stroy him as a person. 
I let the student know that I am mre of 
"and interested in him as a unique person. 
I let the student know my expectations 
'and confidence that he can learn and is 
competent. 

When working with parents, I enhance the 
"academic expectations and evaluation they 
hold of their children's ability. 
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COMPETENCY III: Positive Self Concept and Individual Strcnfith 
FUNCTIONAL AREA 8: Self Concept 




]\'ILL BE ABLE TO DO . . . 



demonstrate your trust in children. 



CHECKING YOURSELF OUT . . . 



Discuss the extent to which you feel 
you can demonstrate your trust in 
children based on the criteria listed. 

Describe: 

a) feelings that prevent you from 
trusting, 

b) outside influences that prevent 
you from trusting. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



A trusting teacher: 

a) Lets children nove about without 

permission. 

b) Gives children tine and opportunity 

to control themselves. 

c) Allows children to show their ability to 

move through school building on their own. 

d) Encourages involvement in self-evaluation. 

e) Trusts children to make decisions about 
their learning environment. 

f) Trusts children with personal feelings. 



OTETENCY III: Positive Self Concept and Individual Strenpth 
FUNCTIONAL AREA 8: Self Concept 
^HAT YOU If ILL BE ABLE TO DO . . . 



relate the way you handle children to child's self 
oncept. 



C!!ECKING YOURSELF OUT . . . 



List three things that happen in your 
classroom that are difficult for you 
to tolerate. 

Discuss whether your expectations are 
realistic or unrealistic for preschool 
children. 

Tell vhat your personal views about 
handling children in a classroom 
flight have to do with a child's 
self cc :ept. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . 



a) Knows what is natural behavior for 

preschool children. 

b) Identifies personal concept of how 
children should behave in school. 

c) Notes discrepencies between expectations 
' and child's natural behavior. 



2CS 
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OTETENCY III; Positive Self Concept anil Individual Strcnpth 
FUNCTIONAL ARFA 8; Self Concept 



YOU KILL BE ABLE TO DO . . . 



know when a child feels "ood about hinself. 



CHECKING YOURSELF OUT . . . 



Think of two children you have known 
who appeared to feel Rood about them- 
selves. Tell how they behaved. 

Conpare your list At\\ the criteria, 
and: 

a) add ideas of your own, 

b) discuss criteria listed that 
you do not agree with. 



()"■!) 
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POSSIBLE CRITERIA FOR CflECKLN!^ YOURSELF OUT . . . 



A child who feels (^ocd about hinself will: 

a) Choose what he wants to do. 

b) Generate his own ideas with zest. 

c) Conform to necessary routines without 
undue fuss. 

d) Involve hinself deeply in play. 

e) Not he unusually withdrawn or aggressive, 

f) H ave confidence' in trying relatively new 
experiences. 

(>) Accept both the positive and negative 
. - results of his actions, 
h) Have realistic expectations of what he 
can do in play and interaction with others 
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COMPETE^fCY III: Positive Self Concept and Individual Strength 
FlIN'CTIOm AREA 8: Self Concept 
m YOU KILL BE ABLE TO DO . . . 




recognize and deal with behavior indicatinj^ 
negative self-concept. 



CIlECHNf; YOURSELF OUT . . . 



Describe behaviors in a child that 
might identify feelings of fear, 
frustration,' an.qer, confusion, or 
guilt. 

Tell how you probably would react 
to the behavior. 

Think about whether you react differ- 
ently toward children who are feelirg 
happy, pxcitcd, proud, brave, or 
lovinp. Can you explain the dif- 
ferences? 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Relates feelini^s with behavior. 

b) Identifies with natural negative feelings. 

c) Is aware of personal reactions to nega- 
tive behaviors. 

d) Discusses possible harmful effect of 

certain reactions to chilt^ren's behavior. 

e) Denonstrates total acceptance of children, 
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COVPCTENCY III: Positive Self Concent and IndividiMl Strenpth 
fUNCTI^.'.'Al ARPA 8: Self Concept 
'.•.'MAT YOP '.(ILL BE ABLE TO DO . . 



% 7 



demonstrate behaviors that ynii use to enhance a 
child's self concept. 



C'IP.CKriC YOURSELF OUT . ■ . 



Have another person observe you 
workinp with children and list 
ways in which you help children 
feel ^lood about themselves, or 

choose the three most important 
crite'*ia from the list and tell 
vhy they are important to you. 
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POSSIBLE CRITERIA FOR CHECKDIC. YOURSELF OIH 



a) To be consistent. 

b) """"'T o be fair. 

c) ^To be honest. 

d) " To be friendly. 

e) 'To fiivc all students success experiences. 

f) To involve students actively in decision 
'makinR. 

^) To provide special tasks. _ 

h) ^To encourape self-exnression. 

i) To trust students. 

j) To provide individual learning, 
k) ^To allois neer interaction. 
1) To renenber birthdays. 



2 
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COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 8: Self Concept 
YOU WILL BE ABLE TO DO . . . 




provide an (?nviroriment for building and Fiaintaining 
a good self concept. 



CHECKING YOURSELF OUT . . . 



Explain how your classroom environment 
builds and maintains good feelings for 
children by relating the following 
criteria to what is happening in your 
room. 



ERIC 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Considers needs and feelings of children 

in room arrangement, 

b) _Allows children to maintain independence, 

c) Prevents negative self-concept by modeling 

acceptance of all children. 

d) Identifies individaul needs in order to 

understand behavior. 

e) ^Assists other adults in understanding 

individual children. 



2 
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COMPETENCY III: Positive Self Concppt and Individual Strength 
FUNCTIONAL AREA 8: Self Concept 
WHAT Y011 WILL BE ABLE TO DO . . . 




provide activities that will allow Jhe child to build 
and maintain a p.ood self concept. 



CHECKING YOURSELF OUT . . . 



Explain in child behaviors how you 
know that activities you have planned 
are helping a child feel good about 
himself. 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Child does not have to compete with other 

children, lie may pain success at his own 
rate and with his own unique results. 

b) Child chooses own activities depending upo: 
his level of development. 

c) ^Child may respond to activities in a var- 
iety of ways. 

d) Child should feel challenged but also 

guaranteed of some success. 

e) ^Child is allowed to choose his own acti- 
vities and complete them at his own rate. 
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COMPETENCY III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 8: Self Concept 



? 

* 



K 



WHAT YOU KILL BE ABLE TO DO . . . [ understand egocentric behavior. 



CilECKINC YOURSELF OUT . . . 



Describe a child that displays 
egocentric bi'havior in your class- 
room, and explain you reaction to 
his behavior. 



3 
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ERIC 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Describes egocentric behavior in terms of 

developmental level of child, 

b) Relates egocentric behavior to effect on 

other children. 

c) ^Ev^f.luates effect of egocentric behavior 

on personal feelings and reactions. 
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COMPETENCy III: Positive Self Concept and Individual Strength 
FUNCTIONAL AREA 8; Self Concept 
WIIAT YOU WILL BE ABLE TO DO . . . 




provide experiences that allow a child to decenter 
his behavior. 



aiECKING YOURSELF OUT . . . 



Give examples of ways you can allow 
children to decentor or become 
aware of others around them. 



POSSIBLE CRITEkIA FOR CHECKING YOURSELF CUT . 



a) Allows children to put themselves in 

different roles, 
h) Allows social situations to take their 

"cours',i. 

c) PantOBii:,ing 

d) Puppets 

e) Other 
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COMPETENCY III: Positive Self Concept and Individual Strmpth 
FUNCTIONAL AREA 8: Self Concept 
WHAT YOU WILL BE ABLE TO DO . . . 




help children with special problems to feel good 
about themselves. 



CHECKING YOURSELF OUT . . . 



Identify children in your class- 
rooni who have, special problems. 

Relate the behavior of each child 
you named to his probable feelinfis 
about himself, 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Describes how child relates to the teacher. 

b) Describes behavior of the child toward 

other children, 

c) Describes child's reactions to self- 
directed activities in learninj! centers. 

d) Other 
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CC::PETE:;CY IV: Positive Group Functioninr 

fu:;ctio::al area lo: \ 

mr YOU I'-'ILL RE ABLE TO DO . . . 

1. faniliarize yourself with developFicntal trends in social growth. 

2. state social concepts imoortant for young children and plan learning 
activities to develop these concepts. 

3. help children develop enpathy. 

4. help children discover the pleasures of friendship. 

5. help the child learn that it feels good to help others. 

6. help children to be generous. 

7. teach children that everyone has rights. 

8. 'emphasize the value of cooperation. 

?. assist children in determining and developing behavior that is appropriate 
to their sex. 

10. foster child's sense of membership in family, school, and community through • 
his orientation to physical space. 

11. foster child's sense of membership in family, school, and community through 
his orientation to human relationships. 

12. relate personal attitudes and values to teaching practices for sockl 
development. 



COMPETENCY IV: Positive Group Functioning 



FUNCTIONAL AREA 10: / 



l4 



SOCIAL 



Candidate helps the children get along with 
others and develop feelings of mutual respect 
with other children in the group. 



PRE-POST ASSESSMENT ACTIVITIES: 



1. Read through each of the "WHAT YOU WILL BE ABLE TO DO" statements on the 
following pages. 

2. Place the number of the pages in the order you want to work on thm in the 
boxes below. 

3. Complete the "CHECKING YOURSELF OUT" statement on the first page you have 
chosen to work on. 

4. your field advisor place the date in the box below the page nuuiber if 
you have demonstrated coir.petence to the satisfaction of both of you, 

5. If you need or desire further training on that particular skill, plan learn- 
ing activities together with you field advisor that will help you master 
the skill. 

6. Continue with each succeeding page until you hav3 demonstrated competence in 
the entire functional area. 



PAGE NUMBER 



I DEMONSTRATED 



Competence demonstrated in the entire area: 



date 



Candidate 
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Field Advisor 
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COMPETE.\'CY IV: Positive Group Functioning 
FUXCTIOXAL AR':A 10: Social 



Wmi YOU KILL BE ABLE TO DO . . 



familiarize yourself with developmental trends 
in social growth. 



CHECKING YOURSELF OUT . . . 



Demonstrate your understanding of 
theories of social growth by meeting 
one of the following criteria. 



TOSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . > 



a) Describes stages of social-emotional 

growth according to two authorities in 
the field. 

b) CritiqutiS usefulness of two theories in 

guiding the social development of 
preschool children. 

c) Lists five social behaviors character- 
istic of the age level of children in 
her classroom. 

d) ^Uses her understanding of developmental 

trends to help children master social 
skills. 



ERIC 
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CO.MPETEyCY IV; Positive GroiiD Functioning 



FinCTIONAL ARHA 10: Social 



NHAT YOU KILL BF; ABLE TO DO . . . 



state social concoins irinofuii't Tor younf children 
and plan learning: activities to develop these 
concepts. 



List five social concepts which are 
inportant to yoiinr children in the 
classroom. 

Choose one of the concepts and 'Jan 
several learning encounters or acti- 
vities that will help in dc :]opin<^ 
this skill. (See example on this 

Ask your field advisor to ohserve one 
of the activities you have planned. 
Together discuss how the learning 
activity affected the children's 
social ?rowth. 



Exaipple 

Concept: People in other lands live differently 

Learning! Activities: 

1. Learn caines and sonps of children in 
other lands. 

2. Compare them with ^ames and songs of 
the Head Start children. 

3. Invite persons froiii other lands to 
talk with the children. 

4. Sample foods that peoDle in other lands 
eat. 

5. Show a fihstrip about how people in 
other lands live and travel. 
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TOMPETEN'CY IV; Positive Group Functioninr 
FllVCTin:;AL ARF.^ Social 

'';;HAT vol' i'lILL BE ABLli TO DO . . . | licln chi](!rcn dcvcion cp^^ ^ 




Ask another teacher if you may observe 
her interactinp, with the children. _ 
Describe ways in which she is helping 
the children or a child develop an 
understanding and acceptance of others, 
how they live and feel. 



ERIC 



a) Teaches children why other people act 
as they do by: 

1. encouragin,'^ role playin^ 

2. _ _ 

3. "■■"J" ; 

b) teacbTs""cliirdre'n how other people feel 

bv: 

l'. encouraging children to tell each 
other what they want or how they 
feel. 

2. 
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COMPETE.^CY IV: Positive Hroup Fiinctioninr 
FUNCTIONAL AREA 10; Social 



l';l'AT YOU 1\'JLL BE ABLE TO DO 




help children discover the pleasures of 
friendshin. 



WCiailOilMF OUT . . . 



Think about how having a friend makes 
you feel. 

Use two of the methods listed here 
as well as two of your own in helpinj^ 
make children aware of the joy of 
having a friend. Discuss, with your 
field advisor, how the children _ 
reacted to experiencing friendship. 



TosTrBircMrRTAWciiEafN^ . .' 



a). 

d) 



e) 



Facilitates friendliness b> usinfi 
"reinforcement to increase a child's 
interaction with others. 
Teaches less likeable youngsters 
'social skills that make them more 
acceptable to other children. 
Arranf,es activity settinf;s which 
'invite participation with others. 
Assists children in verbalizing: posi* 
'tive feelings of having a friend or 
helonfjng to a group, e.g.j '"Scott, 
Mike and I are going to build an air- 
plane together." 



v) 
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Cn\'PF.TF.NCY IV: Positive Group Fiinctioninf 
FUN'CTIOm ARiiA 10: Social 




mi m \na ?.c ablf, to 



I « < 



help Sihircn Icarii that it feels rood to help 



others. 



T!ra)I^ryo¥RT^I:^olr^": : 



^escribe your feelini^s when helpinj' 
someone and relate it to children's 
•^cclinf.s. 

Make a list of at least 10 ways 
fever ] two wee); period) that you 
provide an environment or activities 
in whidi children help each other. 



ERIC 



a) clean up 

b) ^" "finding materials 

c) dressing 



2::i) 



WPETE::CT IV: Positive Group Functioning 
FUNCTIONAL AP.EA 10; Social 




'•IIIAT YO'J ''."ILL HE ABLE TO DO . . , | hcln children to he p.cnercjT] 



WlTfN'^T^nWLF OI!T . . . 



Describe at least three areas of your 
roo!!! or tires when children behave 
|!enerously. Explain what it is about 
those areas or times which r,iakes 
sharine easv, 



ERIC 



a) "^ells where or when children share 
equipment. 

h) Tells where or when children share 
the teacher most willingly. 

c) Tells where or when children share 
experiences with another child or 
prouD. 

d) Identifies factors which cause sharing. 



COVPETENCY IV' Positive Group Functioninp 
FlIN'CTinNAL AREA 10: Social 
1\1IAT YOU KILL BE ABLE TO DO . . . 



^^^jTTinTTiir^ everyone has rights anJ 
that these rifhts m respected by all. 




wcOTToFRmF out . 



List three ri?hts that are shared 
equallv by everyone in your classroom. 

Give specific ways that you mak sure 
these rights are not infrinfed upon. 

Discu< •■ with your field advisor any 
ri"hts which certain children in the 
classroon have difficulty respecting 
Disci; s teaching strategies you might 
try uth those children. Review the 
results of these efforts in a future 
discussion with your field advisor. 



" wMmrimToR m 



a) 



c) 



Teaches children that rules apply to 
'everyone, c.?,, no child is allowed to 
intrude on the rifjit of possession of 
another child. . 
Teaches respect for other's rights by 
"honoring personal privacy: 
a child is not forced to share 
personal possessions brought from 
home I 

• ■ children may I'o only in own cubby, 
never in anyone else's without 
permission. 
Helps children take responsibility tor 
"each other in such things as passing 
food and seeing that everyone is served. 
Others. 



3' 



COMPr.TE,\CY IV: Positive Group Functioninp 
FinCTIO.\'Al AREA 10: Social 

HWM Yf^:; '.\'ILL RE ABLE TO 00 . . . Icnphasiie the value oF cooperation. 




tffECMGTOURSTLF Ollf . . . 



Tape record your interaction with 
children over several days. Decide 
with your field advisor whether you 
stress conpetition or cooperation 
as a general way of relatin.ii to 
children. 

Together plan ways to emphasize the 
value of cooperation. 



ERIC 



milLl crTtWaTorWot out . 7 



a) 



Plans ways to teach the art of 
'coFinronise; 

■• helps children strike barjjains. 
■■ helps children think through 
situations. 



Plans wa"ys to" molel coopefatTon: 
verhally ("let's all do if instead 
of "who can finish first'', etc.) 



3' 



COMPETENCY IV; Positive Group Functioninc 
FUN'CTIONAL AREA 10: Social 
ifllAT YOU I'/ILL BE ABLE TO DO . . . 



1^ 
t 



assist chiidrcn in determining an(* clevelopin.c, 
behavior thnt is appropriate to their sex. 



otthoourself out . . . 



^ive evidence of ways you: 

1) help children establish a clear 
idea of sexual identity 

■md 

2) help children behave in accep- 
table ways in today's society. 



Wili;rcRTT¥iIToR aiccfHI^ WW m r 



a) Provides clear, unembarrassed explana- 
tions of sexual differences and 
siriilaritics. 

b) Provides equal privilef;es for both 
sexes to try out activities that are 
traditionally linhed to the opposite 
sex. 

c) _ Meets both hoys' and girls' needs for 

role models in the classroom. 

d) Insures that booh and toys present 
both boys and girls as effective, 
active people, rather than stereotypes 
of little girl and little boy behavior. 



ERIC 
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COMPETENCY IV; Positive Croup Functioning 
FU:;CTIO.\'AL AREA 10: Social 
WHAT YOl' "li.L HE ASLE TO 1)0 . 



t 



10 



foster child's sense of ineinhcrshio in family,' 
school and community through his orientation 
to physical space. 



Tell hoK children demonstrate their 
sense of belonging in physical space 
and what you do to help develop this 
feeling. 



3). 

c). 

a) 



Children can find their way to and from 
'school. I heln them by... 
Children can find their way around the 
"school building I help ly... 
Children locate buildings or agencies 
"in town in which they have an interest. 
l'.'c have gone on field trips to ... 
Other 



C0MPETE:;CY IV: Positive Group Functionini- 
FU.\'CTIO.\AL AREA 10: Social 



111 



m m HLL EE ABLE TO DO . . 



Toster chiUl's sense of mciiibersETp in family, school 
and community through his orientation to human 
relationships' 



posttbte cRitERiA for tMim ws,m 61 



CHECKING YOURSELF OUT . . . 



\j i # f 



Plan and implement one teaching episode 
each that would assist children in 
feeling part of the following groups: 

1) family 
2^ school 
1, conmunity 

Submit your plan to your field advisor 
with . written or verbal analysis of 
what you did, Ask your field advisor 
to 'vbserve and discuss with you at least 
one of the activities you planned. 



ERIC 



a) 



c). 
f) 



_Give3 opportunities for children to livej 
~play, work, and meet with othei children 
and adults of various backgrounds, reli- 
gions, and races. 

Relates school experiences to family 
life, e.g., planning periods for role- 
playing family experiences. 
Aids child's understanding of his depen- 
dence on parents, teachers, and community 
helpers and how he can help others, 
jntroduces minority groups in the commun- 
'ity to the children. 
Introduces the community to the child 
'through field trips. 
Encourages children to participate in 
"activities helpful to the cominunity, e.g.' 
picking up litter, making a card for 
someone who is ill, etc. 



3 



u 



COvPHTEyCY IV; Positive uroup Functioning 
FU.\'CTI..;AL area lO; Social 



fflAT VOU 'A'ILL EE ASLE TO DO . . . 




rc 
1 



late personal attitiiJeslind values to teaching 
•acticcs for social development 



ERIC 



mm vourself ou't . . . 



React to this assunption: 

;\'her tKO or more children are inter- 
ested in exploring the same problem 
or the sane materials, they will often 
chocs- to Korl; together in some way. 



^tron^ly 
agr' 



strong, 
feeling 



Disagree 



On the basis of your answer, explain 
how this feeling affects your teaching 
practices. 



3 



i ■ ♦ 



Arranj^es classroom consistent with 
'feelings about how children work 
naturally. 

Plans activities that allow children 
'to work in the way she feels they do. 

Relates frustrations to inconsistencies 
"between attitudes and practice., 

Changes attitudes or environinent to 
"become more consistent. 
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COMPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA 7: ( / 



V 



AHA]/ 



CREATIVE 



MIAT YOU WILL BE ABLE TO DO . . . 

1. know about your creative self. 

2. know how to change your classroom climate. 

3. develop the ability to change ideas and plans, 

4. see yourself as a co-partner and co-learner in the learning process, 

5. identify ways in which children can be creative. 
i see each child as individually special. 
7. encourage independence of thought and act in children. 

, encourage non-verbal communication. 

9. plan activities which encourage verbal creativity. 

10. learn the value of creative play by observing children. 

Ih encourage the creative aspect of self expressive materials. 



COMPETENCY II; Physical and Intellectual Growth 



FUNCTIONAL AREA 1 




Candidate provides a variety of media which encourage 
children to express their creative abilities. 



PRE/POST-ASSESSMENT ACTIVITIES: 

1. Read through each of the "WHAT YOU WILL BE ABLE TO DO" statements on the 
following pages. 

■ 2. Place the number of the pages in the order you want to work on them in the 
boxes below, 

3. Complete the "CHECKING YOURSELF OUT" statement on the first page' you have 
chosen to work on. 

4. Have your field advisor place the date in the box below the page number if 
"ou have demonstrated competence to the satisfaction of both of you. 

5. you need or desire further training on that particular skill, plan learn- 
ing activities together with your field advisor that will help you master 

he skill, 

6. Continue with each succeeding page until you have demonstrated competence in 
the entire functional area. Upon completion of the entire functional area, 
sign and date this form. 



AGE NU^iBER 



COMPETENCE 
DEMONSTRATED 



Competence demonstrated in this area: 



date 



Candidate 



Advisor 



COMPETENCY 11; Physical and Intellectual Growth 
FUNCTIONAL AREA 7: Creative 

WHAT YOU KILL BE ABLE TO DO . . . [ how about your creative self. 



r 



a!/ 



CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CIlECKINf, YOURSELF OUT . , . 



Describe you own "special" talents, 

If your talents are helpful to you 
in the classroom, tell how. 
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:y II; Physical and Intellectual Growth 
FUNCTIONAL AREA 7; Creative 




IfflAT YOU WILL BE ABLE TO DO , . . how how you can chanf?e your cla.u-rooin climate. 



CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



Indicate with an "x" where you see 
yourself in relation to causing 
either an open or closed classroom 
climate, and with an "0" where you' 
would like to be if you could change 
your behavior: 



I keep /self 
apart i om 
children 



1 have close, 
warm, personal 
relationships 
with children 



Describe the changes you would like 
to make in yourself and the things 
you feel are holding you back. 



3 



: A 
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COMPETENCY II; Physical and Intellectual Growth 



FUNCTIONAL AREA ?; Creative 
IfllAT YOU WILL BE ABLE TO DO . . 



develop the ability to chanf.e ideas and plans. 



CHECKING YOURSELF OUT , . . 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



Describe what you would do if you 
has an art lesson planned and, just 
before school started all the paper, 
paint, crayons, clay, etc. disappeared. 



or 



Identify stereotyped, habit-bound 
teachir practices you use, and 
plan an alternative that is less 
rigid, ..lOre flexible. 



ERIC 
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COMPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA 7: Creative 




IfHAT YOU WILL BE ABLE TO DO . . • j see yourself as co-partner and co-learner in the 

creative process. 



CHECKING YOURSELF OUT , 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



Read the performance statement above 
and respond by developing your own 
criteria for checking yourself out. 



3-| 



0 ') 0 
0*0 



( II; Physical and Intellectual Growth 
AREA 7: Creative 



f 



IVHAT YOU WILL BE ABLE TO DO . . . | identify ways in which children can becreative. 



CHECKING YOURSELF OUT . . . 



Add to the following list at least 
five ways in which children can be 
creative. 

Complete the list in writing. 



or 



Take ] :tures or write descriptions 
of cn :ive things children in your 
own rc-jn are doing on their own. 



3 
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POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT . . . 



a) Drawing or painting. 

b) ^f^usical expression. 

c) Dramatic play. 



3 



COMPETENCY II: Physical and Intellectual Growth 
ikl AREA 7: Creative 



WHAT YOU WILL BE ABLE TO DO . . . see each child as individually special. 



CHECKING YOURSELF OUT . . . 



POSSIBLE CRITERIA FOR CHECONG YOURSELF OUT . . . 



Describe what you have done to find 
out what your students are really 
interested in as individuals. 



a) 



Names one special thing about each child 
'in the class. 



or 



b) (write your own criteria) 



3:3 



COMPETENCY II: Physical and Intellectual Growth 
AREA 7: Creative 



rui" 



CHECKING YOURSHLF OUT 



Describe the ways in which your most 
difficult student is creative. 



ml YOU WILL BE ABLE lO DO . . . (ejicoura^e iiKlependence of thought and act in children/ 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



a) This is easy for me. 

b) __ I can't relate to this question. 

c) I need to dig deeper in this area. 



3 




Show that yc!! ciicoirrar;: non-verbal 
couiiininicaticn by: 

1) descri'eing a specific way 
childrsn have demonstrated 
the criteria, 

or 

2) ^ ving evidence of three ways 
yuu have encouraged children to 

immunicate without words, 



Children can coiiiiiiunicate by: 

a) Touching 

b) _Boi]y movciiient 

c) "Drawing or painting pictures 

d) ^ PantOfDifDe 

e) Role playing 

f) Playing with another child 

g) Iiuitating a child or adult 



CT 



3) observing children and listing 
ways you see them comuni eating 
without words. 
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COMPETENCy 11: Physical and Inieliectual Growth 



Functional area v. Creative 



AHA/ 



iTinT yOi! WI'L BE AGL^^ Tf' DO , , , | plan acir 



Reaii 'he following si;/,;:; -t ions and 
a'.id to the list [ive of ycii;' -jwn idea:- 
for p-'o jeers ihat viould eiV20iirai;e 
verbal creativity. Think of ideas 
you h;ive iisv?r sm us 3a in a cias5- 
roo^ ' efcre. 



ERIC 



/oi:t' (;i-;u ■':;^aS tovej !i;jj;pi- 



;i) FiiC'iii!;:;';^ talidp:: .h:>'' dV':aiiiS 

c) TA:h ;;o a Dii];pet, 

g) 

'n) ■ 



OTETHNCY 11; Physical ana jntellectual Crowtl 



FUNCTIONAL AREA /; Creative 



]^i!^.T Toil i'l; Alii,!; TO OO 



/ 



j learn ilie vaJUv' of 



aha/ 



'■■.■alive p:;rr' by of/servilif" '.'ni 1(17^'"!^^ 



Take tine to in.'i'Ke a b:!'.;' Vfcord of the 
play of sever.ii chililrvn during the 
cc(;iin[: hcA. I-ool; for eviuenic of the 
foHov;in?, criteria, 



ERIC 



ISSIELli CHlTfiMA FOR CliliC^f'lG YOl'ilSEF D!!'; . , . 



a) C'iiilcTL'n act out exncTiences to translate 



c). 



liiC 



into a deeper 'jr'Jerstanding of events. 



_C}/I idrcn ei'iploy pla/ to express cfiiotions 

ajid work through them. 

Children generate new 50lutions 10 problems 
l)y tryini^ them out in play. 

(other observations) 



3, 



COMENCY :\: Physical ■ml iiUellectiial Crowtii 



F'i^^CTIONAL A^E:\ ?; Creative 



:i^AT ycli ifiu, m Tr i;o 



I cacourajie lIic crea 
! Rateriais. 



'.!• aSiiect of self-f./.i; res -vivo 



'4. 



iMSSlBlJ: CkiTCHIA for filHC^i:;;, wmi'^ Oi:? , . . 



c) 



if) 



'''cvfere as lit'jc possible, 



(:^.;J';i for i:lie cliildrcn 
io ccny. 

I hciieve Lli.';t it is thi' process. j.tJt 
'ih:- picuiici. thyt iiiatiers most to t::'^ 

yOMIl;; Ch'' Iti. 

i ;!!low pleniy of tine foi tlie clii'tl to us 
'the materials so tlr.t his experien::r is 
sarisfyiiiji. 

I :r:ke comments that enhance the child's 
'creative productivity. 

I f^rant the child who is doubtful the 
"right to refuse. 

(others) 



MOM, 

''♦If 



■rh,r-v cure >7Wn ; MOVEMENT FOR THE DEVELOPKiC C11!ID: A NKERi SCHOOL 
m ^'0'Ai i ANS, (rev. ci.] Bel«t, CaUforma: Fearon ? bb rs, 

L -r u' \rTTVTTTP<; H-W^ROOK FOR TEACHERS OF YOUNG 

this activities f° " mn, activities, W creative 

Oil- fl art recipes, (:) art actuuies, i-j 
activities, and (5) sensorimotor explorations. ■ 

Oeorter, Ja«s. GODS, STONES, M «D S"^":^^''' 
•„o„t has t«o excellent amc es O S J a . U^^^ ^^^^^^^ 

process, hey f";,, ' / » „ Does Creativity Have 

;r,r-!k1i: r° ^S;^^ -oura,., an atmosphere for 

creativity. 

. . fcj 1 miY' THE CFILO STRIVES TOmRD SELF-RE.UlZ.mON. 
■ Engstroe, Georgianna (Ed.) PLAY. . • u o ^ ^.j^.^^^^ 

Washington, D.,C.: National °" c ai al papers on the value 

1971, This is a goo , asic ? P ' ''^ ^ ° " / adu t in facilitating 

Kendrick. Joanne, THE ..OLE f^^^^l.^^^ S^S^S , 



.•u5ch Flizaheth (Fd,) T'x BlCCi; POCK. KasluKgton, D.C.: National Assoc! t on 
kr a of Vount ChiHren, 1974, The first mfukmn bo Uo 

1 i d use of Hocks for extending children's zro«t and dev ?- 

: It in s relationship to dra.atic play, science, Mtizs, soc.sl - 



rent. 

studies and self awareness. 



Jones =ii-,beth m IS iPJSIC FOR im CHIliifE:!? Kashtnfton, .C : ^'i^^ff 
Ass io fi £'« Education of Young Children, 1969. This hcoUet explains 
t' n nvirOMient which invites younj children to explore sounds 
f No vcent, The detailed descriptions of one "roup's aaagmat.v^ 



fill! 



SIC exoener.cis will stinulatt fresh ide:is for teachers, 



:;cvicur, .^oiiv, i:.i.iC!;;ATioi; the key to ™ v ?ort i . f ° : ■ - 

Vat onal 'ssociation for the Education of Young Children, f f " 

u . of tiM, space and Materials by a group of teachers mvo vea m 
; e ;« n« ocess of imagination. The iMjination o cfiil ren is also 
; an u ported throug the application of the conferees ideas. . 

-Jhtoh /as dmlopeJ as the'result of a seall conference jointly sponsored 
by Pacific Oaks College and XAEYC, 

u,.„ X mmu% FOR CHItDBEN. York; Early Childhood Education 
in of'% Y r no date. There is straight talk here for teacHers she. . 
0 u 0 woodworking. Moffitt actually explains how to use^ ■ 
5 i s hat to do about such problems as bent nai s and sp i tmg , 
:"r Tle !ooUet is intensely practical and should be owned and used by . 

everv teacher. 

t * 

"u.nnr mi m^^mr^ m art v^:<e youvg children's learnikg? 

yoatsoiaerv, chandler, tim mt.^sji. al:) am 

YnrV' ^arlv '^Mldhood Education Council of Jiew York, 197 . A snori uu 
• a;er5boug£ f oUet s-ssg tb.t the ^ adjt invol^ ^ 

c;ildren creuive yis Jo be a helper in ,,,, ^ ,,,,, 

fllolncludes practical suggestions for use of various aedia. . , 



COMPETENCY II: Physical and Intellectual Growth 



FUNCTIONAL AREA 4: /TT \ 

nm'sic;a j 




6. 
7. 
8. 
9. 
10. 



, Ox') 
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WA. Bi; AHLH TO DO , . , 

assess thi: pir/sical development of children (fine motor;, large liiiisck-j body 
awareness. oiiH sensory perception). 

prescribe activities to meet needs of individual children for physical deulop- 

evaliiate i^rouh in individual children's physical development . 

adapt materials, equipment, and activities to develop fine motor coordination 
in children. 

adapt mat'jrials, equipment, and activities to develop large miiscie coordination 
in children. 

develop body awareness in children. 

relate motor responses to dmlopment of the senses. , 

relate physical development to arts and crafts skills. 

relate physical development to language development, 

relate phy?ical development to self-concept and social development. 




OTETB'CY 11: Physical anu Intcliectual Growth 



FU^'CTI^^UL A'^"^. f-^T"^'""! Candidaic helps children understanri theiv bodiej end 
M / ^ provides activitioi to develop rhei'j Isi^e :iid 



; 1 muscles. 



i. ^vad i^rcu^ih oi the "IfilAT yOii IflLl, BE AB'.E TO DO" sl3i:'!,ie:i 
iollowiiiH liases. 



ca the 



Phco ilie iiuRl'O- of tiie pages in the order vol w:.)! to work on ih;;ffl m the 
bo;;o5 below. 

5. Conn^cte the 'aiECKlNG YOliRSCLF OUT" stste;iiefii oa the first page you hav^; 
chos(n to work on. 

4 i;:.vc your field cdvisor place the date in the box below the page nuiiiher if 
yo': have demonstrated coifipetencc to the satisfaction of both of you. 

^ If vou need or desire further training on that particular skill, plan learn- 
in/ activities together with your field advisor that will help you master 
the skill. 

6. Continue with each succeeding page until you have demonstrated competence in 
the entire functional area. . 



PAGE NUMBER 












] 


















COMPETENCE 
DEMONSTRATED 































Competence demonstrated in the entire area:^ 



date 



Candidate 
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Field Advisor 
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COMPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA -1; Ph/sical 
W you \'Ui BE ABLE TO DO . . , assess nhysical (h'viiopricnt of ciiihiTen.] 




DeiTionstrate ways you obscvve and study 
a child so that you can prescribe 
physical developnent activities, 



pnssiBiirckriTHA FofciiiOT; yourself out 



aj .'assesses needs of a child throuj?!; 
direct observation o!" behavior. 

b) "^'akes anedcotal records of specific 
Physical behaviors of a child. 

c) Identifies factors which contribute to 
ciiijd's success on a narticular task. 

d) Identifies behaviors of a child who 
fails on a narticular task, 

e) develops and/or uses p.otor screeninj' 
inventories. 




OTETENCY Hi Phvsical and Intellectnnl ^-rowth 
FliNCiinNAL /\RF.;^ '!: Physical 



L,£!£L°iSllit.''L[L''.,„.,,....~ ™-.J 




llECKINC YOURSiiLF Oir." , . 



(■;ive specific v:ays voii use [he criten; 
listei' or criteria cl' your own in plan' 
inr ;i:"J prescribing! activities that 
neet an indiviaiai rnilci's level oc 
ph/s .cal cieveiopioent. 



POSSIBLi; CiUTERIA FOR C!lFCf:i^I^ YnilRSF],F OUT 



^1 



]s<>s ol)snrvatM:ns ar:(i 



lecords on a child 



c] 



f) 



:ii niannmi; riis/her pro(;raiii. 
fon'l'ers with nurse anJ other apnronriate 
'si at" I in prescribinp a nrof!T?.r. for 
children with physical 1 imitations, 
Accepts each child Kherever he may be 
"on the dcvelopi.ienial scale and provides 
progressive experiences at which he 
can succeed. 

Provides sequence of notor development 
"skills from sirple to corulex. 
Provides opportunity for child to :iiaster 
"sKills in areas including jjross notor, 
fine motor, sensory perception, and body 
awareness. 

Gives the child nany short md enjoyable 
■"experiences with the activities each day. 




COMPETENCY II: Phy5ical and Intellectual Growth 
FUNCTIONAL AREA 4: Physical 



m YOU m BE ABLE TO DO . , . mlmf j^ur^i^ri^^^^ 

of children. 




'cfJFjIlN'G yol!]isi;lf o~~:" 



Teli how yoi! evaluate a child's 
progress in physical development, 



QSSIBLE CRITERiAlQR CHECOWTIrSEFoI . 



c) 



e) 



Jvaluates the child through direct 
observation. 

JocuHients response of the child to 
the activities. 

_L'ses motor screening inventories to 
"checV mastery of skills in areas in- 
cluding gross motor, fine motor, 
sensory perception, and body awareness. 
_Checks_to see that the activities 
prescribed tahe into account individual 
differences. 
Other 



3;;i 
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OTETENCY 11; Physical anil Intellectual Growth 





POMirCRfrHRIA FOR CHHCHIT'MEELF ^OT 



children develop fine motor coordi- 
nation. 

c) Personally participates with children 
in fine motor activities.. 

d) Leads children to choose varying 

activities throughout the v:eek. 

e) Plans a sequence of activities designed 

to help a child overcoi:ie a fine-motor 
coordination problem. 



Tell what naterials are used and the 
vay5 activities are nade available 
to the children to aid in fine motor 
coor-^ination. 



a) 



Provides materials daily which give 
'children opportunity to develop fine 
motor coordination. 
Provides activities daily to help 
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WETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA 4 ; Physical 
mkl YOU WILL BE AELF TO DO . . . 



"a d n p t m a t e T i a 1 s^qlupfien t ' a nraO'ivTues 
to develop larp c misclc coordination in children. 



Describe the equipment and explain 
the activities provided for the 
children to aid in lar^e muscle 
coocdination. 



3) Provides daily for use of equipnent 

which huilds lar^e muscle coordination. 

b) Provides daily activities which 

develop large muscle coordination, 

c) Draws on a repertoire of games appro- 
priate for 3-S year olds. 

d) Provides opportunity for maximum 

activity indoors. 

e) Plans a sequence of activities designed 

to help a child overcome a large 
muscle coordination problem. 

f) Takes advantage of the natural environ- 
ment in developing outdoor Dlay area. 



II: Physical and Intellectual Growth 
FUNCTIO.m AREA Physical 

IfHAT YOU 1^1 LL BE ABLE TO DO . . . (Icve^QP ^o^'y"' "^'^^iFvI'r^,fr^^"^^^ 




list at least three observable child 
behaviors that help you know they 
are becoming more avare of their 
bod es. 
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ERIC 



a) rhildren are aware of space needed to 

accomodate body in various positions. 

b) Children respond to directions. 

c) _jChildren identify body parts. 

d) Children participate in movement 

exploration. 

e) Other 



3,,! 



COMPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL ARHA 4: Physical 




'€AT YOU WILL BF, ABLF: TO DO , . . ' relate" motor responses tolevelopment ot 



the senses. 



ii^rcmTSsiLT cr:''. . 



Show that a child is respondinp, 
physically to his senses of seeing, _ 
hearing, feeling, smelling and tasting 
by completing each of the following 
criteria with specific examples. 



a) Children participate in a variety of 

activities which require eye-hand 
coordination... (give examples) 

b) Children respond to their sense of 

touch by... 

c) Children respond to their sense of 
hearing by... 

d) Children respond to their sense of 
smell by... 

e) _Children respond' to their sense of 

taste by... 



t 
1 
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COMPETENCY II: Physical and Intellectunl Trowth 



. AREA 4: Physical 
YOiJ \nVu BE ABLE TO DO , 



reTatc"n]iysicar Jevcloijncnt To arif 
and craft? sHl'ls. 



WCO'NG'VOURfSELrOiir 



Tell how arts and crafts activities 
inay be used to develop a child's 
.iiuscle cocrdinatioi!. 



a) Child is ahle to use materials 
'successfully in the activity. 

b) Child is ahle to profjess from a 
,[^ros5 uncontrolled movement to a 
fine controlled inovement in both 
j?ros5 and fine motor skills. 



V -J <^ 



FUNCTIONAL AREA 4; Physical 



COMPEimY II: Physical and Intellectual Growth 




ii'flAT YO'd IflLL BE /'.;LE lO DO . , , nFeTa t e p h y s icaT"" J e vFTopli e n t" r'o [aii'jiiiai^e 

development, 



W^i^'GT0iJlSELT0i!T . : 



;n^ohwn'^iTf!"fA for ciikoityoirself oirr: 



Explain how each of the following, 
motor skills show the development 
of language; 



ihild is able to ciovc body in response 
to prepositional directions, such as 
up, down, over, under, beside, etc. 



b) Child is aware of body parts (head, 

Fiouth, ms, etc.) 

c) Child is able to express himself 

'through body positions and gestures 
s'.ich as: pantomime, facial expressions, 
etc. 

d) _^ Child is able to actualize a verbal 

description of a motor activity. 

e) _Child is able to project his body into 

shapes of animals or foods. 




ERIC 




Nap.e children you beliei'C to have a 
[jood sel': concept and explain how 
tie/ respond to physical activity 
aid gancs (use specific exaip.nles). 



ERIC 



l^mF TrTtTrTA FOFCfiFCHNG YOURSELF OUT . . 



Nanc children who: 

a) demonstrate confidence throuj^h 
spontaneous use o^" equinnent. 

bj attacl; each shll with the idea they 
can accomplish it, 

c) ere able to deal with frustration. 

dj^^'show excitement with tan^^ible accom- 
plishnents of a motor skill such as: 
ridinr a bike, sonersaults, roller 
skatinr, etc. 

e) understand rules and cooperates with 
children in noup activities and 



j^ames^ 
other 



COMPETIiNCY II: Physical and Intellectual Growth 




Candidate helps children acquire and use 
language io they can communicate their 
thoughts and understand the thoughts of 
others. 



PRE-POST ASSESSMENT ACTIVITIES: 

1. Read through each of the "WHAT YOU WILL BE ABLE TO DO" statements on the 
following pages. 

2. Place the number of the pages in the order you want to work on them in the 
boxes below. 

3. Complete the "CHECKING YOURSELF OUT" statement on the first page you have 
chosen to work on. 

4. Have your field advisor place the date in the box below the page number if 
you have demonstrated competence to the satisfaction of both of you. 

5. If you need or desire further training on that particular skill, plan learn- 
ing activities together with your field advisor that will help you master 
the skill, 



6. Continue with each succeeding page until you have demonstrated competence in 
the entire functional area, 



PAGE NUflBER 


— ■ 










































COMPETENCE 
DEMONSTRATED 













































ince demonstrated in the entire area: „^___ ___ 

date Candidate 



COJIPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA 6: Languaj^e 
m YOO \nil BE ABLE TO DO . . . 




familiarize yourself with current theories on 
hoK lancuare is acquired 



CHECKING YOURSELF OUT . , . 



Show that you have an understanding 
of how language is acquired in young 
children by performing at least one 
of the following criteria. 



ERIC 



WIEElRiTE^.irTo!^:aI!cn:lG out . . 



a) Explains theories of acquisition such 
as imitation and expansion, reinforce- 
ment, or others. 

b) ^Explains the process of acquisition 

as outlined by Piaget, Cazden, Bangs, 
or 

c) Explains typical stages of language 

acquisition in child behaviors. 

d) (other) 



CO'TOEN'CY 11: Physical and Intellectual Growth 
FUNCTIONAL AREA 6: Language 




lilIAT YOU mi BE ABLE TO DO . . . 



i;j7nSr3mtanl^^ language competence 
of three to six year-old children _ 



Checking yourself (]i)t . . . 



Consider the following criteria as 
indication of your basic knowledge 
of speech and language development. 
Marl each criteria with one of these 
syr.bols; 

X ■ Able to answer this easily 

Need to do more reading 
0 • Know very little about this 

As you are able to trace the develop- 
ment of each of the abilities listed, 
write your answers below or attach 
then to this page. 



ERIC 



Can trace the development of each of the 
following language abilities in children 
from age three to six: 

a) Sentence length 

b) Size of vocabulary 

c) Grammatical structure 

d) ^Speech sounds 



COflPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA 6: Language 

YOU mil BE m to do . . . hodenood speech for children 




CHFCKING YOURSELF OUT . . 



Tape record or have your field advisor 
tape record your cl'issroom in session. 
Alter class listen to the tape and 
identify speech patterns you use. If 
any of them are indicative of poor 
speech model, plan ways to change these 
patterns. 



,F OUT . . . 



a) Speah distinctly. 

b) _ _ i!as pleasant and happy tonal patterns. 

c) "~Avoids using repititious phrases, 

d) U ses correct grammar, 

e) Keeps in mind the child's level of 
language development. 

f) (other) 



3-3 



3?.'! 



ERIC 



COMPETENCY II; Physical and Intellectual Growth 
FUNCTIONAL AREA 6; Language 
tfHAT YOU WILL BE ABLE TO DO . . . 




provide an atmosphere ancTactivities which encourage 
children to develon li^enin^^ 



CHECKING YOURSELF OUT 



ERIC 



l\'ith an T nark the five criteria _ 
you feel are most important in helping 
children develop listening skills. 
);ow place an "0" beside the five_ 
criteria children dc most often in the 
classroom. Discuss with your field 
advisor how you can involve chile ren 
more often in those activities which 
you feel are most important. 



3 



a) 



'I 

f) .. 

g) . 

i). 
j). 



Children are allowed ample time to 
■prepare for listening activities. 
Children listen to and differentiate 
"between sounds. 

Children use rhymes and riddles for 
"imitating sounds or filling in answers. 
Children use records available to them 
"which have music or stories for listen- 
ing on them. 

Children have access to a listening 
""center in the room. 

Children perform rhythi-iic movement 
"activities in response to verbal 

directions. 

Children choose to listen to stories 
"and books read to then by the teacher. 

Children ask questions regarding mater- 
"ial they have just heard. . . 

Children can be seen role-playing a 
"story, or playing a story with puppets 

or the flannel board. 

Children follow directions given 
"audibly and in sinple sequence. 



3?6 




Asl: another person to obssTve you 
interacting, v;ith your students, and 
Kave theri list specific examples of 
vays you meet the following criteria. 

List scne additional conversation 
starters you have founa useful i^ 
getting young children involved m 
talking with the teacher or with 
other children. 



3:1 



ERIC 



a) 



f) _ 

g) . 



Listens to children. 

Txpands on child''s statements rather 

'th^.n responding by repeating or 

correctinp. 

Provides opportunities for children to 
"build their own definitions or ineanings 
of words. 

Provides opDortunities for students co 
'compare theii meaning of a word with 
the meaning others have. 
Explains the specific personal meaning 
"of' words which might have several 
meanings. . 
balances the use of questions, commands, 
"and factual statements. 
Asks questions which elicit more than 
"one word answers. 

Communicates directly with each child 
"each day. 



3"8 



COMPETENCY II; Physical and Intellectual Grovth 
FUNCTIONAL ARF.A 6: Lan^:;uage 
W.M YO'J iillL RE ABLE TO DO , . ■ j 




provide materials and activities which give children^^ 
experience in readini; or deriving leaning from what they 
see (visual perception) 



CHECKING TOCRSELi- 



Read through the criteria. I'/ith an "X" 
marl- the five criteria ycj feel are most 
important in helping children derive 
leaning from what they see, How phce 
an "C beside the five criteria children 
do most often in your cls^sroom. discuss 
with your field advisor how ycu can 
involve children more often in those 
activities which you feel are most 
important. 



ToSSIBirCRITEllIA FOR CHECKING YOURSELF OUT . 



a) Children sort available materials accordir 
to shape, color, pattern, size, weight, 
texture, etc. 

b) Children match identical spbols. 

c) Children recopnize differences in objects- 

d) "Children recall members of a group of 

objects. 

e) Children recognize patterns. 

f) Children respond to direciion?.! words: ii 
out, un, km, acro55, through, into, etc 

g) Children learn relational concept: behii 
on, top, inside, outside, in front, besid- 
etc, 

h) Children identify and differentiate anong 
specified speech sounds. 

i) Children name letters. 

j) Children match identical letters. _ 

k) Children associate speech sounds with alp 

^^.et letters, 
1) Children recognize printed names, 
m Children replicate nair.es vith precut lett 
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COMPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL A'aHA 6; Lar.puai^e 



;^1AT YOU )fIL;- Br ABIE TO DO . 



provi(lc"^^aUrial5 and activities which give chil-lrcR ex- 
perience in pre-vritin.f; slills 



"CHF,CK!NG 'yOURSELF liljT 



For oach cf the critc-ria; give a specific 
exaiapie of an activity you have provided 
for the children to give them experience 
in pre-vriting skills. 



"POSSmriSlTHRlA FO!^ CMNGjmSE^ 



a) Children manipulate Fiaterials that develc 
' — ~";;am,!al dexterity {e,g. clay, fint;er paini 

ea:>el psinting, coloring, use of 
stencils, etc.) 

b) Children arrange alphabet letters on flaj 
or magnetic hoard. ^ _ 

c) Children are exposed to pattern oi print: 
used bv the school systeir,. 

d) Children become familiar with letters th: 
' feel and alphabet books and games. 

e) Children indicate an interest in -^^ords b; 
asking what a word means. 

f) Children can tell what some words are, e 
"stop", "exit" or other labels he sees 

everyday, 

g) Children can match letters. 

h) Some children write or typewTite names 

and other words and letters. , . 

i) Children are developing sense of left-n 
directionality. 

j) Children can tell difference betveen a 
' "letter" and a "word". 



3:1 



COMPETENCY 11: Pb/sical and InteUectual Growth 
fUNGTIOMAL AREA 6: Language 
M yOO 'niL BE AEl: TO DO . 



jO;Kl.fi|»!l«n»»4-> """" 



' ' 1 



niovi 



children 



\x I 



ii^'fo^lhe ;-v:uase i'ev.loiafat needs of bi-hiigual 



CHI^CKh^lG YOURSELF 01]L,_.__ 



Consider either the fcllcving statements 
of the question and react by writing 
or verbalinng your goals for hnguage 
developrae-iit of bi-lingual children: 

"Th3 teacher is aware that the culture 
vitain which one lives and grows 
determines the language which he learns^^ 
and therefore how reality is perceiveo. 

or 

Tlo you feel that teachers have the 
Ticht to change something as personal 
■,;^he child as his dialect or dominant 
larguage? Under what circumstances 
.0 you think this is warranted or 
unwarranted? 



'v;3 



ERIC 



^ '^■'■ '^^ — Alt''' 



c) 



a) 



F"l-, bi-iinrJsli?!"^ is desirable. 

laiisa.ije to avoid postfoneie: 
-n' co'nnitive mi a^ychcBotot develofr^ent 

Feeis'there ate advantages to furtlicnng 
-cownication skills in child's first 

Soles child's ethnic chaiacteristic 
-as acceptable and noteaorthy features m 
Americaa societ). 



COMPETENCY 11: Physical and Intellectual Growth 




FONCTIONAL APHA 6; Language 
WAT 



] YnilRSELF OllL:.,. 



Select a child whom you believe has a 
speech or language delay or disability. 
';,'rite a description of his speech or 
language behavior. Plan a program to 
help the child. Discuss the plan 
with your field advisor and use it 
with the child. 



ERIC 



a) 



b) 



c) 



d) 



f) 



Makes anecdotal records of specific speec 

"and language problems (e.g. not talking, 
ii^iiir only two or three vord sentences, 
difficult to understand, leaves off niany 
bc^innmP consonants, omits endings or vo 
produces' faulty sentence structure, stutt 
ina speaks too loud or too soft, voice i 
nasal-sounding, appears very shy and ei^ba! 
rassed by his speech.) 
Observes when a child may not be receivin 

"correct information about so.nds and lan; 
puage due to deafness, inability to disti 
guish between sounds, or lack of under- 
standing. , . 
Observes when a child nay not be expressi 

"language correctly due to inability to us 
and^ organize speech to convey ideas, inat 
ity to produce language sounds,, }?nonng 
limited number of words, lack of voice qi 
in pitch or vote, or disconnected speec 
ronsiders causes such as lack of stinu al 

"bi-linoual environment, deafness, intelli 
or motor difficulties, defornit of souna_ 
producing mechanisms, brain damage, deve. 
mental lag, etc. . 
Critically selects and uses a speech ana 

"language ability checklist. 
Consults Kith professional resources 



COMPETENCY 11: Physical and Intellectual GroKth 
FUNCTIONAL AREA 6: Language 




r 



m YOU WILL BE ABLE TO DO , . 



[use chihiren's literature in jeveloping lang uage 



CHECKING YOURSELF OUT 



Perfori?. three d the following activi- 
ties. Ask your field adyisor to ob- 
serve and discuss at least one of them 
with you. 

1) List factors you would consider when 
selecting a book to read aloud to 
4-5 year olds. 

2) List six types of children's liter- 
ature, and give two exa jles of 
each by title and author. 

3) List a sequence of steps you would 
follow when preparing to read a 
story aloud. 

4) Read story aloud to the children. 
Evaluate your presentation. 

5) Memorize a story and tell it to a 
group of children. Evaluate your 
presentation. 



POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



Is familiar with various forms of childre 

"literature. 
Has criteria for evaluating children s 

literature. 

J'ses a variety of types of children's 
literature throughout the program, 
d) Evaluates the effect of literature on a 
child's language development. 



3). 

b) 



c) 



COMPETENCY 11: Physical and Inteliecutal Growth 




FUNCTIONAL AREA 6: Lanrjage 
i'.'HAT YOU WILL SE ABLE TO DO . 



• . . ,-^orc in (•l;i<-~5rr'0ii to provide 
use various mtciest cciH,erb_!n l.. lia.^ui.a , 



CHECKING YOURS£LHi)T_._._.__ 



Select three learning centers. Use 
each center to teach a languaj?e skill. 
Mah a lesson plan chart using the_cri- 
^er■a listed to record your objectives, 
methods, naterials, and evaluation ox 
the activity. 



POSSIBLE CRITERIA FCjiJFmiGjmSEj^^^^ 



a) 

c) 
e)' 



'States objectives. 

"Gives methods flearnin;^ center, total or 
"?i,:all ?roup, etc.] 
Describes activity- _ 
"'Lists materials needed, 
■"■liviiliiates experience. 



3^0 



ERIC 



CoyPETiNCY II: Physical and Intellectud Growth 
FUNCTIONAL AREA 6: Language 
YOU WILL 3E ABLE TO DO . . . 



c.i;:i hmne. development materials m 



evaluate mm 

terms of the eoahj^joui^^ 



■checkInTYourself 



Ui . . . 



milE'TmEEAl^R 



Kith the assistance of your field 
advisor or nrogram director, secure 
3-4 current' kits or packaged materials 
for vounr children in the area of 
lanpuage^'dcvelopment, (Peabody Language 
li{ pre^primary, Oistar Language I, 
Teaching English, etc.) 

Comuare these materials. l\^ich would 
you' select to use with the group of ^ 
children you are teaching? % 
you select it? 



COMPETENCY II: Physical and Intellectual Growth 




Al AREA 6; Language 
MT YO'J WILL BE ABLE TO DO . . 



relate a chiM's use of lanm >:e to his mental abili ties 



Related to each of the criteria, give 
a specific chilli beiiovior you have ob- ! 
served in your classroom during the past 
we el . 



d) 



A child IS able to classify and give teas 
lor the classification by linking languag 
and thcught. 

A child is able to express what he imagia 
""bv linking language and thought. 

/\''rhild is able to describe concrete _prob 
"and state appropriate solutions ' hnkm 

language and thought. 

A chUd is able to express abstract reasa 
"iR^ by linking language and thought. 



3 
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!s'CY 11: Physical and Intellectual Growth 




FUNCTIONAL AREA 6: Language 

mi YOU WILL BE ABLE TO DO . . . felii^^ 



Give specific examples, verbally or in 
writing, of five of these criteria that 
occured in your classroom during the 
past veek. 'You may add other criteria 
to the list. 



ERIC 



a) Child appears happy and likes to tall-: and 
learn. 

b) Child acts eager to share his observation 
or discoveries with others. 

c) Child is not shy or embarrassed by his sp 

d) Child can berbalize knowledge of self, e, 
"I was mad at Billy". 

e) Child can he seen speaking naturally with 

' adults. 

fl Child know his language is accepted as i 

g) ^A bi-lingual child feels to use a languag 

other than English. 



3:. 
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COMPETENCY II: Physical and Intellectual Growth 
FUNCTIONAL AREA 6: Language 
mi YOU WILL BE ABLE TO DO . . . 




CnTHhiid's Iis^of lan«e to his ability to get 
klonf^ with other 



Give specific examples, verbally or m 
writing, of five of these criteria that 
ocrurred in your classroom during the 
past week. You may add other criteria 
to the list. 



a) 



c) 



d) 
e)" 



f) 

h). 

i) 



CHlhru observe the teacher showing gen- 
■'vr interest and concern for the mdividi 
aiity and worth of everyone vho enters th. 

classroom. ^ , 

Children are helped and encourage o verb 
're good feelings about other children. 
Children become ai^ire when they are ta Ki 
Voout feelings. (Help them use terms li 
'•I think", "I feel", or "tome" rather th 

Childlen check the personal meaning of wo 
"Children give authentic observations or 
"proof of facts when using names which cat 
ecorize people. , 
Children listen and respond to another ct: 
"Children converse with a visitor to t!ie 

"classroom. . 

rhildren involved in a disagreement recei 
-guidance in learning to talk if over. 

Children can verbalize belonging to a r 
-e.g. "Scott, Mike and^J are going to buil 

an airplane together." 



FRir 



COMPETENCY 11: Physical and Intellectual Grc^th 
FUNCTIONAL AREA 6: language 
mi YOU WILL BE ABLE TO DO ... . 




relate a child's use of language to his development of 



motor sUUs 



Give specific examples, verbally or m 
writing of each of the criteria which 
occurred in your classroom during the 
past week, tou may add other criteria 
to the list, 



ERIC 



a). 

c). 

d) 
e)' 



Children verbalize actions of their bodie 
"as they are doing theiL 

Children move theri bodies in response to 
"pre-positional directions, such as up, do 

over, under, beside, etc. 

Children use body movement to communicate 
"meaning of words. 

Children can identify body parts. 
"Children demonstrate pre-writing skills 
"through small motor control. 



COMPETENCY 11: Physical and Intellectual Growth 
FUNCTIONAL AREA 6: Language 
WHAT YOU WILL BE ABLE TO DO . . . 




assist parents in helping their children develop language 
skills 



Plar. a way to help parents encourage 
language developnerit at home by: 

i; developing a take-home paper con- 
taining concrete ideas, or, 

2; planning a presentation at a raeet- 
ing with parents, or 

3) planning a brainstorming session 
with parents, or 

4] (your own idea) 

In checking yourself out, decide which 
criteria are most important to you and 
explain your reasons for your choice to 
your field advisor. 



a) Develops a rapport with parents that makes 
information sharing comfortable, 

b) Provides concrete ideas for parents. 

c) ksh parents to contribute ideas to share 

with others. . 

d) Draws on research resources to share mtoi 
'nation with parents about how language 

develops in young children 

e) ^^^elps parents develop confidence in their 

abilitv to teach their children. 

f) Encourages parents to talk vith their chii 

ren. . 
a] Encourages parents to listen to tneir 

children. 

h) Uses children's ideas to develop language 
activities. 



\fint 

^ 1/ 





1. Read through each of the '%t You Will Be Able To Do" stateiiients (objectives) 
on the foUoiving page. 

I Place the number of the objectives in the order you want to ml on them in the 
boxes below. 

^ Conplete tiie "Checking Yourself Out" (pre/post test) activity on the first objective 
you have chosen to ml on. Use the guidance suggestions listed for detemming 
competence. 

4, If you need or desire furtlier training on that particular skill, select from the 
leamiii'^- alternatives, following each of the objectives, ones that will help you 
master the skill. If different or additional learr.ing alternatives would help you 
learn better, plan them with your field advisor, 

5, Have your field advisor place the date in the box below the objective number when 
you are able to demonstrate competence to the satistactioa of both of you, 

6, Continue with each succeeding objective until you have demonstrated corapetena in 
the entire functional area. 



OBJECTIVE NUMBER 


















CC^3'EME 
DEMONSTRATED 



















tonpstence denmstrated in the entire functional area: 



j]Qtg Candidate 



Field MvisoT 



ERJCo 



HILL BE MLE TO CO (objectives) 



I I 0 



^mlT AS A CDA, YOU WILL BE ABLE TO . . . 

1 explain cognitive development ^ of preschool children according to 
Piaget . 

2 set up your classroom with a variety of equipment and materials 
which stimulate cognitive learning. 



give each child the opportunity to play freely with mj types of 
concrete materials. 



observe each child and select appropriate activities for different 
levels of intellectual development, 

ask questions that stir up thinking. 

accompany cognitive learning with language. 

maintain each child's sense of wonder and curiosity. 

provide opportunities for children to form basic color, shape, 
and size concepts . 

provide opportunities for children to form simple number concepts. 



1 



8 



and visual memory. 



Par 



Objective 

Number AS A CDA, lOO ItlLL BE ABIE TO . , . -^'^^t^ei 

10 provide opportunities for children to develop the ability to U 
reiiiember things they hear and see, This is called auditory 



11 provide opportunities for children to group objects in their 
thinking. 'This is called c lassification , 

12 provide opportunities for children to practice arn-iging objects 
in order along some dimension. This is called serration . 

13 provide opportunities for children to develop a sense of space 
'^^^ spatial relationships . 

14 provide opportunities for children to develop a sense of tm 
and temporal relation_s hips. 

15 encourage children to organize information and solve problems, 

16 relate cognitive development to the classroom environment, 
teaching techniques, and curriculuifl content. 



nhe underlined words are defines on pages 95-96. 




LntLMiNlj lUlmjLiji vol > 1 » 


GUIDANGI; FOR CHECKING YOURSELF OUT . . . 


Describe Piagei's fii'st two stages of 
cognitive developnieni:: 


a) G"ve5 characteristics of Piaget's 

Stages of development, 
b'i Deiiionstrates an understanding of 


Senscriinotor (birth to 18 montns) 
Preoperational (13 fiionths to 7 years) 


' concepts such as assimilation, 
accomodation, egocentrisni, and 
conservation. 


Give exai]ipl?s of child behaviors at each 
of these levels. 


c; Relates Piaget'S' ideas to actual 
child behaviors. 



5 




m m I Wl 1 1 if mPI r TO rfl . SI-T UP YOUR CL'\SSROCf.l m\ A VARIETY OF 

mm. LEARNING 



GEKING Ya^ELF OFT . . 



mmi FOR CHECKING YCURSELF Oil . 



Use the "Suggested Equipinent and ^laterials" 
liF* on pages 17-18 to ei/aluate how well your 
classroom is set up to stinulate cognitive 
development. Check off the items you have 
available (or simlar items i^ich could be 
substituted). Add items you have ^ which you 
feel are ifortant that are not listed. 



a) Provides a variety of materials for 
— learning number size, shape, and color 

concepts. 

b) Provides a variety of materials for 
' ^comparing, grouping, and ordering 

objects. 

' c) Provides a variety of materials _v,hich 
" ^foster a sense of tiji^e and spatial 
relationships. 

d) Provides a variety of materials which 
— ^encourage children to e'xperMt and 

solve problems. 

e) fiaintains good condition of nmipu- 
^lative materials, e.g., coiflete sets, 
satisfactory packaging. 

f) tas learning purposes of equipaent 
"and materials. 




HILL B£ ABLE 10 DO 



I 9 I 



m m aiiin w opporcity 

TO PLAY FREELY m MANY TYPES 
OF com MALS. 



CHECKING YOURSELF OUT 



Read the article "Toys" on pages 26-29 which 
has been reprinted from The New Nursery 
School . In' the article, three procedures 
for the use of toys are suggested, Think 
about your era classroom and analyze how 
well you feel you do each of these: 



1, 



2, 



3. 
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The child should be encouraged to 
teconie familiar with the materials _ 
through free exploration and experi- 
lentation. The teacher's job is to set 
the stage, then let the child work 
in his own way. 

Verbal interpretation of what the 
child is doing or has done should 
be provided, especially for the child 
who does not have the language fac- 
ility to make his own interpretations. 

New and more challenging use for 
familiar equipment and combinations 
of equipment should be created to 
maintain the child's learning and 
extend it to other situations. 



GUIDANCE FOR CHECKING YOURSELF OUT 



a) Sets up the classroom with a variety 
of manipulative materials and equipmeit 

b) Gives children plenty of opportunity 

to explore and experiment on their own 

c) Brings real-life experiences into the 
classroom which may be new to the 
children, e.g. tasting new foods, 
caring for pets and plants, etc. 

d) Provides for real-life experiences 
outside of the classroom through field 
trips, 



2 




mi you FILL SE m to do 



OBSERVE EACH CHILD AND SELECT APPRO- 
PRIATE ACTIVITIES FOR DIFFERENT LEVELS] 
OF INTELLECTUAL DEVELOPMENT 



CHECKING YOURSELF OUT . . 



GUIDANCE FOR CHECKING_ YOU RSELF OUT 



Based on observations you have recorded 
on a particular child's cognitive 
development in your classroom, plan a 
series of five activities to help him 
develop a shll he does not yet have. 
Shew the activities to your field 
advisor. Discuss how you would use 
them with the child. Plan how you 
will continue to individualize for 
other children in your classroom. 



a). 

d) 



Develops and/or uses checklists or 
inventories to record each child's 
cognitive development. _ _ 

Makes anecdotal records of specific 
cognitive skills of each child. 
Plans learning activities for indi- 
— vidual children based on written 
observations. 

Works individually with selected 
children each day. 



t 




€ 1W Hlli P£ M 10 DO . . , ?JEST!ONS m stir up 



CHECKING YamSELF OUT 



.i\re you asking the kinds of questions 
that stir -dp th,^Jiking? One mj to find 
out is to record the qucsrions you^ask 
while working with a group of children. 
You can do tliis by: 

1) tape recording yourself, or 

2J asldiia your field advisor to 
write dow. your questions ajid 
the children's responses during 
a certain period of tine. 

tow listen to or look at the questions 
and ans^v^rs and detenaine if your ques- 
tioning skills are stiniulatip.g children 
to think. 
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e) 



■r.Li' 



Avoids questions that can k ans^^red. 
'with just "yes" or "no". 
Asks for a child's opinion of this 
or that. 

Asks questions that encourage cliildreii 
'to clarify their thinking, e.g., can 
vcu tell me more about that? 
Asks questions to which there are a 
'variety of possible solutions, e.g,. 
lioiv many ways could th.e dog get to the 
other side of the fence? 
Hints at an answer and encourages a 
cliild to continue thmkijig if he does 



not 



Encourages children to think together 
'e.g., "Todd, what do you think about 
what Joe said?" 

AJdows ample tune for children to .thiiik 
"over the question. 




I 1 4 



lIlWlLIElflDDO 

ACCOMPANY COGNITIVE LEARNING WITH LANGUAGE. 



CHECKING YOURSELF OUT . . 



GUIDANCE FOR CHECKING YOURSELF OUT 



Tape record yourself or ask your field ad- 
visor to observe you talking with a group of 
children involved in an activity. Discuss 
specific Kays in which you accompany cogni- 
tive learning with language. 



a) Verbalizes child's actions. 

b) Uses specific words rather than gen- 
eral ones. ("Put the ball in the box,'* 

rather than, "put it over there." 
"Mary is sliding down," rather than, 
"Mary is going down.") 

c) Includes category or classification 
in a sentence. ("That color is red."] 

d) Is accurate in describing dimensions of 
" size, weight, and height. (A building 

may be tallest without being biggest,) 



41 
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mil W APJF TO so . . . ^'AINTAIH EACH CHILL S SENSE OF 
HILL X H^a lU . . . ^^^j^ ^^^jQ^j^Y 



CHECKING YOURSELF OUT . . 



GUIDANCE FOR CHECKING YOURSELF OUT . . . 



List five recent situations in your 
classroom which have caused the 
children to wonder and be filled 
Kith curiosity. In each situation, 
tell what you did to expand on the 
children's interest. 



a) Answers children's questions i.-i 
ways that satisfy their need to . 
know. 

b) Enriches play activity in challeng- 

ing ways. 

c) Creates spontaneous learning ex- 
periences around objects and ideas 
children bring to school. 

d) Encourages children to demonstrate 
and try out their own ideas. 

e) Introduces new areas for explor- 
ation and learning. 

f) Models curiosity and wonder for 
the children to imitate. 
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PROVIDE OPPORTUNITIES FOR CHILDREN TO FORM BASIC COLOR, SHAPE, 
AND SIZE CONCEPTS. 



CHECKING YOURSELF OUT . . . 



Show your field advisor the activities and 
materials you are using to help children 
learn color, shape, and size concepts. Ask 
her to observe the children involved in one 
or more of these activities. 



GUIDANCE FOR CHECKING YOURSELF OUT . . . 



a) Makes available a variety of materials 

for sorting and classifying according 1 
color, shape, and size. 

b) Uses accurate descriptive terms when 
talking about color, shape, and size, 
e.g., big should not be substituted 
for tall or long, nor circle for ball. 

c) Concentrates on a limited number of 

color, shape, and size concepts, e.g., 
basic colors, circle, square, triangle, 
and rectangle. 

d) Consistently presents color, shape, an 

size concepts informally throughout 
the day, e.g., snack time, music and 
story time, freeplay. 



4:.] 
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«!LL BE ABLE 10 DO 



1 ; I 



PROVIDE OPPORTUNITIES FOR CHILDREN TO FORM SIMPLE 
PIBER CONCEPTS. 



CHECKING YOURSELF OUT . . 



I'-liat number concepts do you feel are impor- 
tant for preschool children to be learning? 
Demonstrate how you are providing opportu- 
nities for children to learn, these con- 
cepts. (Demonstration may be in the form 
of pictures, documented lesson plans, talk- 
ing with your field advisor, or any way 
that is easiest for you.) 



4 
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GUIDANCE FOR CHECKING YOURSELF OUT . 



a) Provides a variety of concrete mat- 
erials for children to playfully 
manipulate. 

b) Provides many varied experiences for 
children to explore, discover and 

comprehend number concepts. 

c) Is familiar with number concepts appro 
" priate for four year olds, e.g. sort- 
ing objects into sets, one-to-one 
correspondence , conservation, compar- 
ing sets (more than, fewer than), 
associating a given number with a set 
of that size, associating numerals 
with the number of objects in a set, e- 

d) Recognizes number concepts inherent 
in activities in each of the classrooffl 

areas, e.g. block, art, library, house 
keeping, and manipulative toy area. 

e) Consistently uses naturally occurring 
" opportunities throughout the day to 

build number concepts, e.g. free play, 
clean up, and snack time, 



6 
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mi m MILL BE APLE 10 DO 
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PROVIDE OPPORTUNITIES FOR CHILDREN TO DEVELOP IHE ABILITY TO 
rSbL THrS m HEAR AND SEE. THIS IS CALLED AUDITORY 
AND VISUAL MEMORY. 



CHECKING YOURSELF OUT . . . 



Show your field advisor the materials and 
activities you are currently using to give 
children practice in remembering. During 
one of her field visits, ask her to observe 
wys you are incorporating memory activities 
into the daily program. 



What specific activities are you present- 
ing to a child who might be having prob- 
lems in the area of memory? 



GUIDAl^'CE FOR araiNG YOURSELF OIT . . . 



Offers a variety of games or activities 
which ask children to recall things 
they have seen or heard; e.g., repeat- 
ing rhythmic clapping sequences, copy- 
ing a bead pattern from memory. 

Assists children in fo\owing simple 
spoken directions. 

Consistently uses naturally occurring 
■ opportunities throughout ihe day to 
exercise the children's memory, e.g. 
recalling yesterday's event. 



4;? 

7 




WilEEfflflDDO... 

PROVIDE OPPORTUNITIES FOR CHILD"^ OBJECTS IN THEIR 
THINKING. THIS IS CALLED CLASSIFICATION. 



CHECKING YOURSELF OUT 



List a few examples of niaterials arid ac U- 
vities in your classroom which give chil- 
dren experience in classification. 

Now think back over this past week and 

down all of the specific instances you 
can think of when children were involved 
in classifying objects in some way. 



GUIDANCE FOR CHECKING YOURSELF OUT 



a). 



c). 



Provides a variety of materials for 
sorting and classifying. 

Encourages children to group objects 
by physical description (color, sue, 
sha e) , by function (fork and spoon, 
hammer and nail) , and by general 
categories (furniture, clothing, 
vegetables, animals, etc.). 

Engages children in classification 
activities throughout the nomial 
course of the day. 



0 
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WliiEfflfTODO 

PROVIDE OPPORTUNITIES FOR CHILDREN TO PRACTICE ARRANGING OBJECTS 
IHRDER ALONG SOME DIMENSION. THIS IS CALLED SERIATION. 



CHECKING YOURSELF OUT . . 



Keep a list for a week of all the times 
you observe children coinpairing or order- 
ing objects by size, quantity, or quality. 



If this is not happening often in your 
classroom, plan at least three strategies 
to incorporate seriation activities into 
your program. 



GUIDANCE FOR CHECKING YOURSELF OUT 



a) Makes available a variety of objects 
' and materials which lend themselves to 

ordering along the dimensions of size, 
quantity, or quality, e.g., big/little, 
more/less, rough/smooth. 

b] Provides a variety of activities which ^ 
give children practice in ordering alor 

the dimensions of size, quantity, or 
quality. 

Consistently uses naturally occurring 
events throughout the day to help chil- 
dren make size, quantity, or quality 
comparisons. 
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PROVIDE OPPORTUNITIES FOR CHILDREN TO DEVELOP A SENSE OF SPACE 
AND SPATIAL RELATIONSHIPS. 



CHECKING YOURSELF OUT . < . 



Document some actions or discussions of 
children in your classroom which indi- 
cate they are developing a sense of space. 
Ask your field advisor to observe ways 
you are encouraging spatial awareness. 



GUIDANCE FOR CHECKING YOURSELF OUT 



a). 



b) 



c) 



Mes available a variety of materials 
and activities to help develop spatial 
perception. 

Allows children to first explore space 
through body movement. 

Provides materials and activities for^ 
children to explore space through mani- 
pulation of concrete objects, e.g. 
puzzles, copying block or bead patterns 

Moves gradually to exploration of space 
■ in pictures, e.g. "show me the dog 
nearest the tree," "select the one thai 
is different from the others in the m 
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WlWEIEiflOW,,. 

PROVIDE OPWMTIES FOR CHIIBREN TO DEVELOP A SENSE OF TIM 
AND TEKPORAl ELATIONSHIPS. 



CHECKING YOURSELF OOT 



During one day in your classrooB, ke p 
His? of things children say or do t t 
indica;e they are developing a sense ot 
Think of ;at least five «ys . 
cJuld reinforce tiie concepts throughout 

the day. 



GUIDANCE FOR CHECKING YOURSELF OUT 



I 1 • 



a). 



Eauins classrooi with a variety of obje. 
Si'^ieasure ti.e, e.g. clocks, calenda- 
tilers. 

Provides a variety of activities which 
■ "terasense of * e,g plan 
the day, sequencing of events, sequence 

puzzles. 

Reinforces concepts of ti.e throughout 
the day, e.g. yesterday, to»orro«, 
stop/go start/finish, begin/en , 
first! «cond, third, daily routine, 
snack time. 



4: 
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WlWilBEflETOlD... 

ENCOURAGE CHILDREN TO ORGANIZE INFORMATION AND SOLVE PROBLEMS. 



CHECKING YOURSELF OUT 



Think of several situations in which 
children in your classrooms encountered 
a problem and were able to work through 
it to find a solution. 

In these situations, were there any com- 
mon factors which you feel enhanced 
the problem solving process, e.g., plenty 
of time, the right equipment, questions 
or cues you offered? If so, what were 
they? Can you think of ways you might 
offer more opportunities for problem 
solving? 
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GUIDANCE FOR CHECKING YOURSELF OUT 



a) 



b) 



Provides an environment and concrete 
experiences which present problems 
for children to solve, e.g., "lor 
paddles, magnets, mirrors, etc. 



Sets up simple experiments which enable 
children to try out suggested causes, 
compare results, and draw conclusions, 
e.g., floating and sinking objects. 

Allows children to sol' e problems in 
their own way without giving the an- 
swers. 

Moves gradually from concrete to ab- 
stract types of problems, e.g., recon- 
structing a design from a concrete 
model, then from a two-diaensional 
printed model. 



e 



mm axMTivE dbielopw to w, OAssmi ENVimar, tbciing 
miquES, w QMiCDiuM mm. 



QEKING YaJRSELF OUT . . . 


OlIIK FOR QiECKINC YOURSELF CUT . . . 


The DUTDOse of this activity is to see how 

you can pull together all that you loiow 
about cognitive development and apply it to 
your ovm classroom. Can you create at least three 
of your m statements of how cognitive dev- 
elopment relates to: 




Cognitive development and the classroom 
""environment: (Example: "Children are 
likely to learn more in an environment 
where they can play freely with many 
types of concrete naterials.") 

J) 


a) the classroom environment, 

b) teaching techniques, and 

c) curriculum content. 

Ifrite these statements as your m guidance 
criteria and then use them for checking 
yourself out. An exanple of each is given. 




J 

J' 

Cognitive developn^nt and teaching techniques: 
""(Fxample: "Cognitive development is enhanced 

when a teacher blends experience with language. ) 
J) 

J' 






J) 

r uistr. JftvalArmmit c^Ti(\ nnTinilimi content! 
Cognitive Ge\6iOpTOlL dJlU luiiiuiiwiii wvuwv»v« 

"(Exaifle: "Cuniculuii should be responsive 
to tlie spontaneous interests of tiie children. ) 

_1) 
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UHAT THESE WORDS m (definition of terms) 



I I I 



Accomodation: 



Assimilation: 



Association: 



Auditory ^feIllo^y: 
Classification: 



Cognitive: 

Cognitive Development: 
Concept: 
Coi\servation: 

Egocentrism: 
Equilibrium: 



Generalization: 



Imagining: 



changing regular patterns of thought and behavior to deal successfully 
with new problems or situations. 

handling new situations or problems by using abilities and infoimtion 
already possessed. 

joining various objects or events because of some rslationship they have 
to each other. 

remembering what one has heard. 

putting together objects or events that have certain characteristics 
in coimiDn. 

pertaining to the processes of perception and thought. 

growth of the ability to acquire, store anange, and rearrange infor- 
mation. This liappens in stages which follow a fned order. 

a word or phrase used for a category of infomtion, a class of objects^ 
or a relation. 

recognizing that the amount of a substance renins the same although 
appearance may change. 

seeing things only from one's own point of view, 

balance a hamonius adjustment between at least twt) factors; in the 
?aS ciu^^^^^^ between the person's B^tal actions a„d 

his environment. 

detennining the similarity between two or more objects or ideas and 
operating on the basis of tJiat similarity. 

pretending or using symbols, like a vord in place of an object, or one 
object in place of another. 



Perception: 



Piaget: 

Reversibilit)^: 



Seriation: 



becMkg a«a« throu^ the senses, i.e. M one sees, nears, lea., 
or touches. 

a Swiss psychologist «1» has gained wrld fane for his research into child- 
ren's thought. 

ability to record the starting point of a series "^'^t^^' ASto * 



Te^ral Relatimships: relationship of actions and events as they occur in tine, 
Visual Kanory: renaiibering viiat one has seen. 



412 



I I I 



Gmml kfermes on Co^itm deDelo^mt 
mpretentims handling of !»tentially obscure mterial, 

- , , !n„k ifc'HieC V.Wy company, 1S75. Cliapter 16 is en- 

tfendiid, J. Ife .S • l^"i5> ™ ^; L f " ft cliapter ends by giving a 

tided, 'Tevelopins the Cojiitive tepects »f.* (^il^ ^ Seu ine c pi 

sa^le outline for developing a mit of cognitive oimcuiw. 

\m, in Ctepter 8 the auttors discuss f f J J^^^^^ fof teaching. 
For each area they include ■ gaie designed for diapwsis W as sugges 

UrU, 111.; EMC Clearinghouse on ^^^1, f'^ *lf^'2'ckr Piaget'^ key ideas and to 

.t..) ihrristoMi K. J ; General Learning Corporation, 1969. 
!faicht,G.,etal. Iterttn«n/s W. ™™ , ' 

give practical activities related to each of the objectives, 

. a,j,ati« CmicuM kMties fc. m^m "'"'"^ ^^^^^ 

totta-brt™, M, «oia.^ Mo tok ^ jJ^Sit^tf ^^^^ ^• 
learning task for the children in the fon f i"^^^ f if SL^^^^ to be leamed, b« 
M iBdividal «>rkiob is collate with a tajrtM <J ^ 
to get started, ideas for fbllw-if disaission, and m^i 

414 
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^SSS^:!^^ S Irs Jea p^se; ae- 
lightfully illustrated; suitable for teachers and parents. 

^SrSa! c Jting, pattemhg, classifying, ad ge«lu.g. 
D. C; National teiation or tte » £ sch»l as a ^ 

into ongoing curriculum. 
S^edfic HesomeB fov Mchin^ Science ad Mh 

and movies, follow each chapter. 

Co , 1975, tots II and W of this to book P^Jj^^XiaS Atl end of each ctopter 
vities are cof lete with purpose, mterials pro ediie and variations, 
are lists of resources for the teacher and for the children, 

diildien at the end of each chapter, 
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K^mQSm w LeCMin^ - ine DaSlC purpose m ini^ umin^ seucb is tu jj.'uviuc lwuicu wiui (1 

brief, practical guide to methods, tecliniques and materials lAich can help young children develop 
basic leamijig skills. Several of these filmstrips are cited within learning alternatives in 
thisinodule. Produced by Teachiig Rjsources Corporation. Available from University of Idaho 
CDA Resource Roohi. 

BUch: a Mim fov Percepkl Lmin^s. Tliis is an excellent film for teachers, aides, parents, 
and volunteers. It discusses all of the perceptual, cognitive learnings which take place through 
block play, Good space and storage concepts are demonstrated. (R/W, 28 min.) Available from 
the Idaho Head Start Office, Department of Health and Welfare, 914 1 Jefferson, Boise, Idaho 83720. 

fk Cognitm (hmculm • Us is one in a series of filmstrips giving examples of early childhood 
edxation models. A canparative analysis of the models is printed in a booklet included with the 
unit. Tlie entire set entitled "Early Childhood Programs, Infomiation Unit" consists of 8 film- 
strips and cassettes. It is available from the University of Idaho and the Idaho Head Start 
Office. 

Co^itm deDeloT^ent - Us is a color film exploring two opposijig beliefs about how children develop 
intellectually. The philosophies of Piaget and Fnglemann are sumarized. Available from feshijigtrai 
State University Audio-Visual Center. 

Ikj ScM kfore Su? Us is a knowledgeable look by James Hymes at early childhood classroom. He 
gives ijipressive statistics of the full year's worth of learning that takes place the year before 
children enter school. This presentation is especially useful in illustratin the educational value 
of play. (40 slides with cassette) Available from Idaho Head Start Office. 

A loun^ Child Is- In this film you see seven children, from three months to four years oU, \k are ^ 
actively engaged in the business of learning. Their experiences powerfully demoPiStrate ti-.at Icaniiiig 
doesn't begin in the classroom. The film offers educators insight into how they might foster, ratter 
than interrupt, the on-joing process of learning, Available from the Idaho Head Start Office. ' 
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ifipi ^ mi lis m.., 

. • cu^^m Dr^o™ U in its initial pliase of develoFnt. ^ a CM candidate, you 
give it to your field advisor, tak you. 

most some few 

1. The objectives of the idule are reasonable and ijnportant. 

2. ll;e objectives and activities are clearly written and easy to mderstaid. _ _ _ 

3. Tlffi objectives and activities encouraged you to dystrate your sldlls. 

4. 1he objectives and activities inet your training needs. 

. 5. -I^e "Oiecking Yourself Oit" activities were related to the objectives 

and not just busy work. 

6. leaming alternatives took into aaomt your learning abilities and 

style. 

7. The leaming altemtives were sufficient in content and pntity to as- _ 

sist you in achieving the objectives. 

8. The activities and learnings within the iKxMe caused peimnent changes 

in your teaching betavior. • • 

If you cadd change two things about this ^Me, vtot «ld they be? 

0 4;jf! 
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A WORD ABOUT THIS TOOL , . . 

This ore-assessinent tool is one of thirteen pre-assessinent tools 
L- J!LT,cf. for the University of Idaho Child Developr.ent 

^ SlatLr than on a specified number of courses or credits. 

Each pre-assess.ent tool deals with one oV'^Je^BrosfSf Se'' 

-i^:z^ ?~ -rihi. s: TaSVi aa. 

tLnri'rJsources in.planning the n-f^J^J-^-L^f f J " ^te^i Si- 
this is a strength in our program ^^"f '"vies. .«s these 

dualization according to training "^ '^^ /' ^ '^ .i ' 'assembled 

learning a^'i^^^^f^^"^,/^:^ f , f ssnelt tool. However, 

into a companion tool to be used wun P ^ to jetract 

we hope these activities vill be u ed electiveiy 
from meeting needs on an individual basis. 

Included on the following page is a brief description of each of 

- 7:r::e?;i^ ofTh^i^-Sori an 

of the parts fit together. 
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HOW TO USE THIS TOOL ... is a list of step-bystep instructions for progressing 
HON TO Ubt ^ pre-assessment activities. Space is also 

provided for documenting the date as skills are demon- 
strated. 

WHAT YOU ifILL BE ABLE ^ ^.^^ ^^^^^^^^^^^ ^^^^^^^^^^ ^^^^^ ^^^^^^^ break 

' ' * down the skills needed in each of the func tional areas. 
These are performances which will indicate a candidate s 
competence, 

ru^rvnr Yniiu^FiP OUT are pre-assessment activities asking the candidate to 
CHECUNG YOURSELF OUT . . are^pr^^^^^ ^ ^^^.^^^^^ ^^.^^^ ^^^^^^^ has been made 

to word these activities so that the response depends on 
actual performance rather than on academic knowledge. 

nmm mZ Z are guidelines for the candidate and field advisor to 
CHECKING YOURSELF OUl . are g^ ^^^^^^^^ ^^^^^.^^^ ^^^^^ ^^^^^ indicate compe- 
tence. As much as possible, these are intended to be 
minimum levels of performance; however, they are no o 
be considered a complete list nor inflexible if inappro- 
priate for certain individuals. The final determination 
of competence is two-fold: 1) the candidate's demon- 
stration of certain behaviors, and 2) the field advisor s 
observation and documentation of those behaviors. 



DpqnnrFc: rn OTLT . is a compilation of books, audio- visual resources, and 
RES0UR.es TO CO.^SULT . is^^^^^ P^^^.^^ ^^^^^.^^^ ^^^^^ ^^^^^^^^^^ ,,11 be useful 

in planning learning activities. It may also be a help- 
ful reference tool for teachers to consult on an ongoing 
basis as they work with children. 

HBLPM US EVALUATE ^^.^^ , i 

THIS TOOL a ^^^^^^^ ,f 

the information in the tool. Because these materials are 
in an initial stage of development, tnis information vill 
be useful in making revisions, 
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COHPETENCY I: Safe and Healthy Learning Environnient 
FUNCTIONAL AREA: ILiJ. R I T I 0 N 

WHAT YOU WILL BE ABLE TO DO 

1. Relate the need of nutrition to the child's development. 

2. Use a guide for proper infant nutrition. 

3. The importance of cleanliness in relation to nutrition. 

4. Relate food products needed for morning supplement. 

5. Serve the correct types of food needed to meet U.S.D.A. lunches. 

6. Serve the correct types of food needed to meet U.S.D.A. snack requirements. 

7. Distinguish milk items accepted by U.S.D.A. 

8. Distinguish meat products acceptable by U.S.D.A. 

9. Select breads or cereals required by U.S.D.A. 

10. Select acceptable fruits and vegetables required by U.S.D.A. standards. 

11. Identify soups acceptable by U.S.D.A. and determine which requirement they m^t 

12. Provide a written explanation of why you limit the amount of sugar served in your home. 

13. Buy cereals that meet U.S.D.A. requirements and provide the children with nutrition. 

14. Establish the importance of children's involven^nt in food experiences. 

o r I 



COHPETENCy I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NUTRITION 



What you will be able to do . . . [^^^[^^ nf nutrition to the child's development 



CHECKING yOURSELF OUT 



According to Haslow's Theory, nutrition is im- 
portant in the growth of a child. How do you 
relate child development to nutrition? 
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Pfy;';TRirr.RTTFRIATQR CHECKING yQUR5ELF OUT 



a. 



b. 



If a child is guaranteed food he will be perfectly 
happy. 

Intelligence, memory and habits are hunger- 
gratified tools. 

A child needs proper nutrition in order to move 
to the next hierarchy of needs. 
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COMPETENCY I: Safety and Healthy Learning Environment 
FUNCTIONAL AREA: H U T R I T I Q N 



What you will be able to do. . . [ilTe a guide for proger infant nutrmon.] 



CHECKING YOURSELF OUT 



Using the criteria at the right, arrange in order 
the proper solid baby foods. 



a. 
b. 
c. 
d. 



Fruit strained bananas, peaches, pears, etc. 

Meat - strained beef, chicken, veal, etc. 

Baby Cereal rice, oatmeal, barley. 

Vegetables strained carrots, squash, green 
beans, etc. 



3 



COMPETENCY I: Safety and Healthy Learning Environment 
FUNCTIONAL AREA: NOTRITIQH 



What you will be able to do. . . |the importance of cleanl¥ess in_r _elation to nutrition. 



CHECKING YOORSELF OUT 



List the four things in your home that insure 
proper sanitation for the children. 



0 



4C1 




COMPETENCY I: Safety and Healthy Learning Environment 
FUNCTIONAL AREA: HlillLil 



What you will be able to do. . 



relate food products needed for oTorningjupplgg^ 



CHECKING YOU RSELF QUT_ 



List iiKirning suppleMts for three days. The 
supplements must meet U.S.D.A. requirements. 



DAY I 



DAY 2 



DAY 3 - 



ERIC 



losMOMiiM 



a. The importance of a fruit, vegetable or juice. 

b. The use of whole or 2^ milk. No powdt^ed miU. 

c. 



The importance of a bread or cereal product. 
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COMPETENCy I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NO T R I T I 0 N 



What you win be able to do. 



serve 



thP rnrrpct tvpes oTfoodlieeded to meetJ^SAUunfe 



CHECKING yOURSELF OUT 




Prepare lunch menu for three days using criteria 
at the right. 



DAV 1 



DAY2- 



DAY 3 



I. The following food products must be included in all 
lunches served to children: 

A. Meat, fish, poultry - or meat substitutes 

(cheese, eggs, peanut 
butter, cooked dry 
beans or peas) 



B. Milk as a beverage 



C. Bread 



n nv two - fruits or vegetables (make sure you serv- 
^ two) 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NUTRITION 



What you will be able to do. . 



serve 



TijTT^^ typp.; of food needed to nieet U.S.D.A snack reguire'reiitri 



ERIC 



CHECKING YOURSELF OUT 

Prepare snack menus for a week. Vary the menu so 
no two days are the same. 


POSSIBLE CRITERIA F^R rHFrKlNfi YOURSELF OUT 

I. The following food products must be included in an 
snacks served to children. 

A. Milk, or juice, or fruit, or vegetable (any one) 


DAY 1 


B. Bread or cereal product. 


DAY 2 ■- 




DAY 3 




DAY 4 




DAY5-- 

66 
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COHPETENCy I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NUTRITION 



What you will be able to do. 



pages 7-10 will deal with acceptable and non-acceptable food items. 
You will be able to distinguish those food items accepted by U.S.D.A. 



CHECKING YOURSELF OUT 



Using the criteria at the right, select the food 
that is acceptable for the milk component of the 
U.S.D.A. requirements. List the foods below. 



ERIC 



'POSSIBLE CRITERIA FOR CHECKING yQURSELPHf 

a. ice cream 

b. yogurt 

c. fluid whole, low fat or skim milk 

d. pudding 

e. cheese 

f. buttermilk, fortified with Vitamin A 

g. non-fat dry milk 

h. cream soups 

i. skim milk for infants under one 



COHPETENCy I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: N U TRITION 



What you will be able to do. 



select appropriate meat or meat alternatives to be used to mc^et 
U.S.D.A. requirements. 



CHECKING YOURSELF OUT 



Using the criteria at the Hght, select the meat 
products acceptable for U.S.D.A standards. List 
them below. 



ERIC 



TMLlMinoy™ 



a. liver 

b. hotdogs (only 2 or 3 times a month) 

c. bacon 

d. beef, veal, pork, chicken 

e. luncheor> meats 

f. canned fish 

g. sausage 

h. eggs 

i. lima or porf: and beans 



COMPETENCY I: Safety and Healthy Learning Envircnment 
PJNCTIONAL AREA: NUTRITION 



What you will be able to do. 



select Krpadc nr cereals required by O.S^P A. 



CHECKING YOURSELF OUT 



Using the criteria at the right, list the accept- 
able breads or cereals below. 



PO'^'^TRIF C RITERIA FOR CHECKING YOURSEL LOUL 



a. 
b. 
c. 
d. 
e. 
f. 

9- 
h. 

1. 

j. 

k. 

1. 

ID. 

n. 



potato chips 
plain cake donuts 

whole wheat and enriched white bread 

twinkies 

pizza crust 

home made cookies 

saltine and soda crackers 

pancakes 

brownies (box) 

store bought cookies 

dry and cooked cereals 

sweet rolls 

muffins 

tortillas 
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COHPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: N U T R I T I 0 >l 



What you will be able to do. . 



selei^' acceptable fruits and vegetables required by U.S.D.A standards. 



CHECKING yOURSELF OUT 



Select the fruits and vegetables acceptable 
from the criterion at the right. List them 
below. 
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pn<;<;TRin:RTTmA FOR CHECKING YOURSELfW 



a. full Strength, canned or frozen fruit and vegetable juic 

b. fruit fillings in pies and pastries 

c. dried fruit 

d. fruit powders 

e. tang 

f. gelatin 

g. fruit punch 

h. grape drink ■ 

i. fresh, frozen or canned fruits and vegetables 



COHPETENCy I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NOTRITION 



What you will be able to do. 



identify soups acceptable by D.S.D.A and determine which requirement 
they meet. 



CHECKING YOURSELF OUT 



Using the canned soups at the right, select the 
soups that meet U.S.D.A. requirements and state 
the requirement it meets. Homemade soups are 
recomended in preference to canned soups. 



NAHE OF SOUP 



REQUIREMENT HET 



4'; 6 
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POSSIBLE CRITERIA FOR CHECMlMiJJL 



a. chili beef 

b. cream of mushroom 

c. tomato 

d. beef vegetable 

e. chicken noodle 

f. green pea 

§. vegetable beef or chicken 

h. beef noodle 

i. cream of celery 
j. chicken vegetable 
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COMPETENCy I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NUTRITION 



What you will be able to do. . . 



provide a written explenation of why you limt the amount of 
5U(|ar served in your home. 



CHECKING YOURSELF OUT 



List three reasons or recowndations why too much 
sugar is dangerous when consumed by children. 



1. 



2. 
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POSSIBLE CRITERIA FOR CHECKING Y OURSELF OUT 



a. The 1975 per capita annual consumption of sugar or sugar 
additives was 114 lbs. per person per year. 



b. Soft drinks contain 80 or more tsp. of granulated sugar. 



:. Excess sugar may result in overactive children. 



d. Decrease sugar in recipes. 



e. Don't keep CANDY in the house. 



4 
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COMPETENCY I: Safe and Healthy Learning Environment 
FUNCTIONAL AREA: NUTRITION 



What you will be able to do. 



buy cereals that meet U.S.D.A. requirements and provide the 
children with nutrition. 



CHECKING YOURSELF OUT 



Using the criteria at the right, list the cereals 
that are nutritous for children. List the cereals 
below. Remember to serve the nutritous cereals 
with no or little sugar. 
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'POSSIBLE CRITERIA FOR CHECKING YOURSELF OUT 



a. Cheerios 

b. Apple Jacks 

c. Corn Flakes 

d. Wheaties 

s. Lucky Charms 

f. Alpha Bits 

g. Sugar Snacks 

h. Life 

1. Granola 

j. Total 

k. Crunch Berries 

1. Puffed Rice 

m. Captain Krunch 

n. All Bran 
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COMPETENCY I: Safe and Healthy Environment 
FUNCTIONAL AREA: N 0 T R I T I 0 N 



What you will be able to do. . . 



establish the importance of children's involvement in 
food experiences. 



CHECKING yOURSELF OUT 



List six things a child will learn from helping 
you with food preparation. 



1. 
2. 
3. 
4. 
5. 
6. 



o 
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Answer Sheet - MONTANA LICENSING 



68.01.01.01 



All forms and vouchers must contain all of the following items in order to 
advance : 

1, Montana Application - All information on the form. 



2. Family Training Center Voucher 

a) Operator's name 

b) Mailing address 

c) Child's name/parent's name 

d) Month 

e) Days covered (ex. 1-15 & 18-31) . Collected twice monthly 

f ) Total days 

g) Amount earned 

h} Operator *s signature (do not print for this) 



3. Social Service Voucher 

a) License # 

b) Provider 

c) Address 

d) Parent's name 

e) Child's ncime (explain if more than one family - use another voucher) 

f) Child's age 

g) Period covered - days - rate ($4.00 a day/ amount) 

h) Social Security # 

i) Signature (do not print for this) 
j) Day care total 



ea.oi.oi.oi. 



ANSWER SHEET - TAX INSURANCE FOR A DAY CARE HOiME 



9 of the 18 must be included in order to pass 



1 


CX'y r\c* c^y^ A oc: 


2 
*• • 




3. 


Cravons * 


4 




5. 


Kleenex' s. 


6. 


Paints • 


7. 


Day Care Memberships, 


8. 


Insurance for day care. 


9. 


Household Iteons. 


10. 


Utilities of a House. 


11. 


Telephone. 


12. 


Appliances » 



Insurance Needs 

1. Electrical accidents. 

2. Equipment accidents. 

3. Accidents through play. 
4* Paint or other poisoning. 

5. Fire. 

6. Provid2 parents with security. 
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68.01.01.01 

Answer Sheet - POLICIES OF A DAY CARE HOME 



13 of the 16 must be included in order to advance. 

1. By whom (Social Service/Private/Other) 
Intervals of payment 

Amount of payment 

2. Illness of the child 
Vacations during the year 
Holiday leave 

3. Dress for the weather 
Appropriate clothes for child's age 

4. Early detection of illness and why 
Child not admitted if ill 



5. State hours of day care 
Who can pick up child 

Rules for early delivery or late pick up 

6. How Eiany meals provided during the day 
Inf&nt nutrition and who supplies the food 

7. Openness in communication 



Answer Sheet - RECORD KEEPING 



68.01.01-01 



7 of the 9 must be contained in order to advance. 

1, Number of children 
Days attended 

Totals for irvonthly periods 

2. Meeting u.S.D.A* requirements 
Number of snacks and main meal 



3. Construction paper 
Toys for children 
Health products 
Art products 



68.01.01.02 



COMMUNICATION BETWEEN PROVIDER AND PARENT — ANSWER KEY 



(18 of the following must be contained in order to advance to the next LAP.) 



1. Child's name — date of birth 
Parent's name 
Address 
Telephone 



2. Does child talk. 

Any other language spoken* 
Special words used at home. 



3. How does child eat (utensils or hands)? 
Toilet trained? 
Child naps. 
Social growth 



4. Parent discipline's child. 

Reaction of child to discipline. 



5. Does child have any allergies? 

Special background on illnesses. 



6. Source of payment. 
Hours of care. 

Place for parent. ' s signature . 

Permission to take child to a doctor in case of an emergency. 



ERIC 




68.01.01.02 



ANSWER SHEET - PARENT COMMUNICi^TIONS 

The student inust include one of the following characteristics in this 
paragraph. 

1. Make child feel wanted. 

2. Show yoxor trust for the child. 

3. Help child choose activity to do. 

4. Redirect child. 



What could the parent have done. 

1. Allowed time for the child. 

2. Communicated less negative feelings. 

3. Have the parent lead the child into an activity. 

4. Work out new schedule for the child. 



EKLC 
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68.01.01.02 



RULES IN YOUR HOME — ANSWER KEY 



1. Check to see that there isn't too many rules. Stress positive means of 
communicating rules. Six of the eight answers must be included. 

2. Indoor rules to include: 

a. quiet voices 

b. walking in the home. 

c. cleanup time. 

3. Outdoor rules to include: 

a. stay in a group. 

b. check both ways for cars. 

c. when it is time to go in; everyone goes in. 

4. Discipline in your home: 

a. consistency of discipline. 

b. reflect #2 and #3 in discipline. 



EKLC 
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68.01.01.02 



DAILY ROUTINE OR SCHEDULE — ANSWER KEY 



Check the following items: 

1. Approximate times reflective oi their schedule. 

2. Balance of quiet and noisy times alternating these cimes . 

3. Check to ensure two snacks and one main meal in the schedule. 

4. Check to see if developmental areas for growth are specified. 

5. Check to see if seven of the eight areas are listed in the schedule: 



1) 


free play 


2) 


snt cks and meals 


3) 


activities (cognitive) 


4) 


large muscle play 


5) 


quiet time or stor^' 


6) 


nap time 


7) 


outdoor time 


8) 


language or music development 
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68.01.01.02 



ZONING OF YOUR HOME — ANSWER KEY 



1. Check to see if noisy and quiet areas are separated. 



2. Ask student objects that belong in the areas. 



3. Five of the six must be included in the zoning of their homes: 

1) Manipulative areas 

2) Large area for movement 

3) Rest area 

4) Art area 

5) Story area 

6) Dress-up clothes 



68.01. 01.03 



COMMUNITY RESOURCES — ANSWER KEY 

The students must list three of the four conimunity resources. An explanation 
of their use needs to be included. 

A. Social Services 

B. Extension Services 

C. liibrary 

Public School System 
E. Chamber of Commerce 
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68.01.01.03 



ANSWER SHEET - AGENCY IN RELOCATION STATE 



To pass this unit/ use the state's regulations for relocation. All 
questions must be answered - 



ERIC 



4 : ;• 4 



68.01.01.03 



TYPES OF BEAUTIFUL JUNK — ANSWER KEY 



Eleven of the thirteen must be included in the student's answers. 
A. Grocery Store: 

1. Liners 

2. Paper in boxes 

3. Ridges from bo'!ces 

4. Different sized boxes 

5. Styrafoam from meat containers 



B- Writing Desk: 

1. Paper clips 

2. Tissue paper 

3. Scotch tape 

4. Paper 

5. Glue or paste 

6. Old pens or pencils 



C. Kitchen: 

1. Containers 

2. Old utensils for stencil painting 




68.; ^ .01,03 



CHIUDREN'S BOOK LIST ANSWER KEY 



To complete, tihe student must list 10 books. Make sure the student has listed 
the ages for which the books may be used. 



4 f 5 
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68.01.02.01 



ANSWER KEY: CHILD DEVELOPMENT (PERSONALITY STAGES) 



The students must complete all of headings with the correct information. Accordingly, 
they must include 10 out of 12 perspectives to complete this unit. 



I. Infancy 


Trust 


Mistrust 


Hope 




We take in with 
our senses. 

Trust begins with 
mother and can only 
exist in relation 
to something. 


Mistrust is important 
to learn to a limit. 

A certain ratio of 
mistrust in our basic 
social attitude is a 
critical factor. 


Basic ingredient of 
strength. 

Ratio of trust and 
mistrust . 


II. Toddler 


Autonomy 


i^umj t, dnci oname 


Will Power 




A child walks, talkc: 
handles and explores. 

A child is permitted 
to make choices; 
such as accept food 
or reject it, or to 
use the toilet or 
wet his pants. 


irciitincia sometimes con-" 
trol children through 
this. 

Adults may do this by 
tone of voice . 


Wants to be his own 
person. 

A child doesn't have 
to be defensive. 


III. Pre-School 


Initiative 


Guilt 


Purpose 




A period of interim. 
Begins imitation. 


May feel he is faced 
by a universal ''no". 

May think he shouldn't 
try something for he 
knows it will be wrong. 


Goal directedness. 

Learns he must work 
for things. 



68.01.02.01 

ANSV7ER KEY: CHILD DEVELOPMENT (THE STORY OF "THE LITTLE BOY") 



To complete this unit, the student must have five of the six objectives in their 
paragraph. 



Ideas or Objecc.ives ; 

1. Creativity 

2. Self concept 

3. Teacher's role 

4. Future learning of the boy 

5. The instructor they prefer. 

6. Relate this to other developmental growth 



68.01. 02.01 



ANSWER KEY; CHILD DEVELOPMENT (COGNITIVE DEVELOPMENT) 



The student must ccmplete 18 of the 22 in order to complete unit. 

Sensori Motor Period (Birth to 2 4 months) : 

1. Behavior patterns involve senses. 

2. Egocentric 

3. Reflexes of sucking, crying and rhythm of breathing. 

4. Hand to mouth experiences* 
5- Eye — hand coordination. 

6. Goal directed behavior. 

7. Imitates models. 

8. Interacts environment. 

9. Active experimentation. 
10 . Produce sounds . 



Preoperational Period (2 to 4 years) : 

1* Begins to generalize. 

2. Asks for things. 

3. Mental substitution for the real thing* 

4. Knows world as he sees it (egocentric). 

5. Use of language, but thinks non- verbally . 

6. Play very important:. 

7. Things are real — dreams, feelings, pictures. 

8. Believes the world is alive, 

9. Believes man has made everything (moon and sun) . 



Intuitive Stage (4 to 7 years) ; 

1. Speech to express his thinking. 

2. Preoccupied with parts of a whole. 

3. Gradually going to conservation. 

4. Becomes more social. 

5. Feels responsible for accidents. 

6. Perceives punishment as necessary. 

7. Ability to deal with symbols. 




68.01.02.02 



ANSWER KEY: INFANCY 



To complete, the student must have 16 of the 20 contained in the developmental areas 
If t±iere are any questions use the Portage guide checklist. 

SOCIAL 

1. Reaches for familiar objects. 
2» Imitates peek-a-boo. 

3. Vocalizes to gain attonrion- 

4. Plays with one other child, each doing separate activity. 

5. Hugs and carries doll or soft toy. 

6. Shares objects or food when requested with one other child. 
LANGUAGE 



1. Repeats sounds made by others. 

2. Responds to gestures with gestures. 
3* Asks for more. 

4. Can "give me" or "show me" upon request. 

5* Asks for common food items by names when shown (milk, cookie, cracker) 
Names four (4) toys. 

SELF-HELP 

1. Reaches for bottle- 

2. Holds bottle without help. 
3- Feeds self with fingers. 

4. Pvxlls off socks. 

5. Holds and drinks from cup with one hand. 

6. Takes off coat when unfastened- 

COGNITIVF. 



1- Looks for objects that have been rem.oved from direct line of vision. 

2. Puts three objects into a container, empties container. 

3. Drops and picks up objects. 

4. Points to a body part. 

5. Scribbles. 

6. Stacks three blocks. 

MOTOR 

1. Puts objects into mouth. 

2. Turns from stomach to side. 

3. Pulls to sitting position using adults fingers. 

4. Creeps. 

5. Rolls ball in imitation. 

6. Stands with minimum support. 



ERIC 
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68.01.02,02 



ANSWER KEY: INFANT TOY AND USE 



To complete, all items must be completed. Use folder pertaining to infants as a 
reference. 



1. Name of toy: 



2. How toy will help infant stimulation: 



3- Materials needed; 
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68.01.02.02 



ANSWER KEY: 



INFANT GAMES 



To complete this unit the student must include 8 out of the 10 in their list. 

1. Crib mobiles 

2. Peek-A-Boo 



4. Musical toys 

5. Bicycle type movements for physical 

6. Busy box 

7 * Use of mirror 

8. Use of small balls (not small enough to swallow) 

9. Hiding games 

10- Imitate gestures 

11- Builds Gmall block towers 

12. Puts toys in container 

13. Use of water play 

14. Use of a tote bag 

15. Lid games with boxes 

16. Put clothes pin around a container 

17. Use of plants of their own to teach 

18. Use of peg board 

19. Use of pens and crayons 

20. Begins to lace cards 



3. 



Games using puppets 
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68.01.02*03 



ANSWER KEY: 



DISCIPLINE 



To complete this LAP, the student mus'. answer five of the six correctly. 

1. Place a child away from everything in a chair and blank walls beside him. 

2. Praise child. 

3. Less. 

4. Set up lesson plan for four minutes or less and expand it in the future. 
5* Decrease- 

6. Remove Charley from the situation. 



ERIC 
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68.01.02.03 



ANSWER KEY: BEHAVIOR MODIFICATION 

To complete this LAP the student must include four of the five characteristics 
listed. Check to see how they set up their program to develop change in behavior. 

Modification Plan ; 

1. Document time of hitting. 

2. Check for reinforcement or cause of hitting. 

3. Design program to modify behavior. 

4. 3egin program with child. 

5. Evaluate your plan you have been working with. 



EKLC 
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68.01.02.03 



ANSWER KEY: SOCIAL- EMOTIONAL DEVELOPMENT 



To ccmplete this IjKP , 12 out of 15 must be correct using this list below - 



Birth to one year old ; 

1. Recognize mother and familiar family members - 

2. Notice the human face- 
s' Vocalize to himself by gurgling, growling, and squealing 

4, May say mama or dada. 

5 . very cooperative . 

One to two years old : 

1. Show affection, jealously, sympathy, and anxiety. 

2- Shy of strangers • 

3. More responsive to adults than children* 

4. Naming stage. 

5. Claims, "mine, mine". 



Two to three years old : 

1- Hard to make choices. ^ 

2. Behavior from one extreme to another. 

3- Sleeping difficulties. 

4- Begins to recognize limits. 
5. Begins to eat by himself. 

Three to four years old : 

1. Peaceful 

2. Helps clean up. 

3. Reports dreams. 

4. Seeks attention. 

5. Begins to develop sympathy. 



Four to five years old : 

1. Maybe boastful, name call, tattles freely. 

2. More fears. 

3. Shows temper. 

4. References, "No, T won't" 

5. Use mommy and daddy as fin 1 au' ic^ity. 
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68.01.02.04 



ANSWER KEY: LANGUAGE DEVELOPMENT 



To complete, the student must have 12 of 15 in this list. If there is contradiction, 
use the Portage Guide. 

0- 1: 

1- Repeats sounds made by others. 

2. Responds to gestures with gestures. 

3. Imitates sounds of people. 

4. Stops activities at least momentarily when told "no*' (75% of the time). 



1-2: 

1. Asks for more or gone. 

2. Points to three body parts on self. 

3. Names four toys, 

4. Produces animal sounds. 



2-3: 

1. Asks where questions. 

2. Says, "I, me^ mine" rather than own name. 

3. Carries out two commands. 

4* Names familicir environmental sounds. 



3-4: 

1. Says full name when asked. 

2. Answers simple "how" questions. 

3. Tells how common objects are used. 

4. Tells about immediate experiences. 



4-5: 

1. Can find a pair of objects. 

2. Can find top and bottom of items if asked. 

3. Tells stories using pictures. 

4. Names picture that does not belong. 



EKLC 
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68.01 



ANSWER KEY: LANGUAGE GAME 



To complete this unit, the student must complete all of the items 
1. The lesson plan 



2. Prepare a language activity. 



3. Present the activity in the nursery area. 



68.01.02.04 



ANSWER KEY: PUPPET SHOW FOR LANGUAGE DEVEIXDPMENT 



To complete/ the student must participate in all aspects of the presentation of 
the puppet show. 
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68.01.02.05 



ANSWER KEY: PHYSICAJL ACTIVITIES 



To complete, the student must include 12 out of 15 in their list. If there are 
any questions use the Portage Guide checklist. 

0-1 year old s: 

1. Rolls fiom stomach to back. 

2. Sits self supported. 

3. Picks up and drops objects on purpose. 

4. Walks with minimal aide. 



1-2 years old : 

1. Creeps up stairs. 

2. Walks independently. 

3. Seats self in small chair. 

4. Bends at waist to pick up objects without falling. 



2- 3 years old ; 

1. Walks backwards. 

2. Jiomps in place with both feet. 

3- Kicks large stationary ball. 
4. Forward somersault with aide. 



3-4 years old : 

1. Kicks ball when rolled to him. 

2. Marches. 

3. Catches ball with two hands. 

4. Somersaults forward. 



4-5 years old : 

1. Walks balance beam. 

2. Bounces and catches large ball. 

3. Hops on one foot. 

4. Jumps over string 2" off e fj or. 
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68,01,02.05 



ANSWER KEY: MOVEMENT USING RECORDS 



To complete this section, the student must complete all of the following items 
1- Fill out daily directed activity chart. 



2. Make activity if necessary- 



3. Evaluate their activity. 



68.01.02.05 



ANSWER KEY: CREATIVE DRAMATICS 



To complete this section, the student must complete both charts entirely. 
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68.01.02.05 



ANSWER KEY: PHYSICL DEVELOPMENT MATERIALS 

To complete, the student must include 8 of the 10 in their lists: 

1. Balance beams 

2. Assorted balls 

3. Boxes 

4* Riding toys 

5 . Boxing bag 

6. Wrist-roll aparatus 
1. Mats 

8. Milk containers for catching small balls 

9 - Ropes 

10- Ink tubes (that have been out — 8) 

11. Objects to jump over 

12. Paper plates for hopping 
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ANSWER KEY: COGNITIVE ACTIVITIES 



To complete this LAP the student must have 12 out of 15 under the correct 
groups. 

0-1 yeair olds; 

B. Removes object from open container. 
J. Removes circle from a form board. 
E. Places peg in pegboard* 



1- 2 years old ; 

N. Stacks three blocks. 

A. Points to named objects. 

H. Matches like objects. 

2- 3 years old : 

L. Completes three piece form board. 

C. Draws (+} in imitation. 

O. Matches geometric forms with pictures of shape. 

3- 4 years old ; 

I. Points to 10 body parts on command. 
M. Repeats fingerplays. 

F. Names three shapes; squares, triangles, and circles. 

4~5 years old : 

K. Names 8 colors. 

D. Matches symbols (letters or numbers) 

G. Draws a man completely. 



68.01.02.06 



ANSWER KEY: ACTIVITY FORM 

To ccanplete this section/ the student must include all of the following items. 

1. object 

2. Activities (how) 
3 - Materials 

4- Evaluation 



68.01.02.06 

ANSWER KEY: COGNITIVE GAI-IE 

To complete this section, the student must have completed all of the following 
s teps : 

1. Write up activity. 

2. Make game, 

3. Set up time to be used in the nursery. 

4. Present activity in the nursery. 

5. Evaluate their presentation with the instructor. 
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ANSWER KEY: 

ro complete this unit the student must 

1. paint 

2. macaroni 

3. sand 

4. pudding 

5. paper 

6. cravQiis 

7. pencil-; 

8. yarn or string 

9. straws 

10. beads 

1 1 . wood 

12. tooth picks 

13. food coloring 

14. egg cartons 
15* pipe cleaners 

16, cloth or wall paper 

17* paper cups 

18* buttons 

19. glue 

20- chalk 
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68.01-02.07 



ART MATERIALS 



include 12 of the following in their list. 



68.01.02.07 



ANSWER KEY: ART PROJECT 



To complete this section, the entire daily directed activity sheet must be 
complete. 
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68.01. 02. 07 



ANSWER KKY: 



CREATIVE MEDIA 



To complete this LAP, five of the following must be contained in the 
student's answers. 



1. Allow the child to create - instructor as a resource. 



DRAMATICS 

1. Dramatizing stories. 

2. Use of puppets. 

3. Dramatize events or situations. 



LARGE MUSCLE MOVEMENTS 

1. Pretend to he an animal. 

2 . Movement to records . 



ART 
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68.01.02.08 



ANSWER KEY: PLANTS 



To complete this section, the Student must answer 8 out of 10 correctly. 



1. Daffodill J 

2. Poinsetta G_ 

3. Dief f enbachia D_ 

4 • roxglove E 

5 . Potato A 

6 . Rhubcirb H 

7. Elderberry C 

8. English Ivy F 

9 . Alphalapha B 

10. Jimson Weed I 
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68.01.02-08 



ANSWER KEY: 



SCIENCE AREA 



To complete, the student must have seven items from the list below. Their in- 
dividual purpose must be explained. 



1. Magnifying glass 



2 . Rocks 



3- Small animal or bird 



4. Fish 



5. Nest 



6 - Magnets 



7. Ant farm 



8. Plants 



9. Watering cans 



10. Measuring cups and spoons 



1 1 . The rmome t e r 



12. Pouring utensils 
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68.01.02.09 



ANSWER KEY: HANDICAPPED CHILDREN 



To complete^ the student must have 10 of the following answers. Reflect answers to 
the subtopics. 



MOTOR 

1. A child with a fever when young it damaged some of the cells in his brain. 
2* Direct child to large area. 

3. A small child who has been confined to a crib when young. 



VISION 

1- A child who doesn't explore the home 

2, When painting, check for use of colors (they see as a blue) - 



HEARING 

1- Use of a bell when child's back is to yours. 

2. If a cild cannot hear, he will learn not to listen. 

3. A child with a hearing loss, may have to be reminded to speak in a lower voice. 

4. A severe cold may block ear passages and a child may suffer temporary hearing loss. 

ALLERGIES 

1- A child with asthma, hayfever, etc. , make a child more susceptible to irritation. 
2. First medical help — teacher understand and direct aggressive be/iavior. 



ANXIETY 

1. A child who is easily upset emotionally is likely to be a perpetual worrier. 

2. Repitition in showing surroundings is necessary. 



FEARS 

Dark — shut in closet for punishment. 
2. A small light in bedroom may help. 

^- Thunder — a child hides under the table. Just telling a child will not 

help, you must hold child fc^r protection. 
4. Heights — previous accident, teacher climb with child a small amount at a time. 

STRESS 

1. A child cutting. 4. Loss of appetite. 

2* Losses and separation of parents. 5. Biting finger nails — temper tantrums. 
3> Bad experience in life. 
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68-01.02.09 

ANSWER KEY: COMMUNITY RESOURCES 

To complete, the student must list five of the following: 

1. Nursery instructors 

2. Social Services 

3. School principal 

4 . Resource teacher (elementary school) 

5. The library (for books) 
6- A nurse or doctor 

7. Counselors 

8- A iipccialist 
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68.01.03.01 

Answer Key - PLAY 

To complete this LAP, the student must have ten of the 
following on their chart. 

Trucks & Blocks Area 

1. Decision making 

2. Number concepts 

3. Sizes 

4. Shapes 

3. What he is building 

Housekeeping Area 

1. Types of food to serve 

2. Clothing to wear 

3. Categorizing food 

4. When to do things 

5. Social importance 

Game Area 

1. Decision making 

2. Sizes 

3. Eye - hand co-ordination 

4. Socialization 

5. Sharing 
Paint Area 

1. Lengths 

2. Sizes 

3. Decision of colors 

4. Description of painting 

5. Cleanliness responsibility 
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68.01.03.01 



Answer Key - Obseirvation of Play 

To complete this unit the student must answer seven of the 
nine correctly. 

Areas in school used for dramatic play. 

1. Puppet area 

2. Housekeeping area 

3. Blocks area 

Media used in play. 
1. Songs 
2 • Games 

3. Physical activities 

4. Story dramatizing 

Things learned during play. 

1. Sharing 

2. Taking turns 

3. Decision making 

4. Language development 

5 . Involvement 



EKLC 



68.01.03.02 



Answer Key - First Aid Treatment 



To complete this unit, four procedures must be contained per 
treatment except in the shock treatment, three are required. 



Breathing 

1. Turn head sideways and wipe object from mouth, 

2. Straighten head up and put jaw in jutting position. 

3. Place raouth over victims' mouth and pinch nostrils. 

4. Breath until chest rises. 

5. Repeat breathing, removing mouth to allow air to escape. 

6. Adults - 12 breaths per minute. 
Children - 20 breaths per minute. 

Bleeding 

1. Steady pressure directly over wound. 

2. Use cloth. Do not remove. 

3. If blood saturates, apply more cloth over others. 

4. Bandage firmly, with firm pressure. 

5. Elevate bleeding part. 

6. Never use a tourniquet except for aieputated , mangled 
or crushed arras or legs. 

Bones 

1. Broken bone pierces the skin, don't move injured part. 

2. Apply pressure dressing to control bleeding. 

3. Watch for shock. 

4. Splint injur) If person absolutely has to be moved. 

6. Never set a bone, 

7. Wait for doctor. 
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68.01.03.02 



Answer Key (cont.) 

Burns 

1. Slight or minor burn, immerse burned part in cold 
water or apply clean ice for pain relief. Bandage. 

2. Severe burns - releive pain - prevent shock. 

3. Keep air away from burn. 

4. Keep victim lying down - give liquids if consiou®. 

5. Chemical burns - flush with water immediately and 
cover. 

6. For eyes use great amounts of water, quickly and 
cover eye. 

Poisoning 

1. Call doctor or poison center at once* 

2. If breathing stops, start mouth to mouth breathing. 

3. If specific antidote is given on container and victim 
is conscious, dilute poison by giving a full glass of 
milk or water and induce vomiting. 

4. Do not induce vomiting when petroleum products, lye or 
strong cleansing materials or bleach is swallowed. 

5. Vfhen vomiting starts place victim' s face down with head 
lower than hips. 

Shock 

1* Symtoms are: weakness, cold, pale, clammy skin, rapid 
weak pulse, chills, nausea, irregular breathing. 

2. Keep victim warm and lying down. 

3. Keep airway open. 

4. If conscious ^.-d able co swallow, give water. 




68.01.03.02 



Answer Key - Safety Around the Home 



To complete this section, 12 out of the 15 answers must be correct. 
Use the following chart for evaluation. 



Autotaoblle 

1. Teach child safety while in a car. 

2. Avoid plastic steering wheels attached. 
3- Provide safety belts* 

4. Never leave child alone in a car. 

5. Know where child is before backing out of driveway. 

Burns & Fire 

1. Keep fire extinguisher accessible. 

2. Be cautious if you smoke. 

3. Screen the fireplace. 

4. Turn handles of cooking uteasils away 
from the front of the stove - 

5. Use safety covers over unused outlets. 

6. Keep cords out of reach pertaining to coffee pots or iron. 

Falls 

1. Keep stairs free of objects. 

1. Place guard across stairs. 

3. Never leave baby alone oa table or couch. 

4. Buy high chair with broad space between legs for balance. 

5. Keep ociBsorOj kn-/ca, and otht-r pointed objects out of reach. 
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Answer Key - Safety Around The Home (cont.) 



68.01.03.02 



Poisons 
1. 
2. 
3. 
4. 
5. 

Water 

1. 

2. 

3. 
4, 
5. 



Follow doctor's directions when giving medicines. 
Do not put cleaning things below the sink. 
Use paints marked non-toxic. 

Destroy old medicines by flushing down toilets. 
Keep medicines high in cabinets. 



Do not leave children under 2 in the bathtub, even 
for an instant. 

Keep your eye on a child who can crawl when you are 
by any water. 

Be sure all cesspools and wells are covered. 
Drain pools around the home. 
Do not leave bathtub full. 
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68.01.03.02 



Answer Key - Toy Safety 



To complete this unit six of the following must be included in 
their answers. 



1 

1. 


Size so it wouldn't be swallowed. 




No 


detachable parts. 


J * 


Look for jagged edges. 


A 

H • 


It 


has no sharp points. 


5. 


It 


has no wires or nails. 


6. 


It 


is not made of glass or brittle plastic. 


7. 


It 


is lab led non-toxic. 


8. 


It 


has no parts which can pinch fingers or pull hair. 


9. 


No 


long cords of thin plastic bags. 


10. 


It 


has a light weight lid. 



Outdoor Equipment 

1. Check, all spaces between moving parts. 

2* Check for protruding bolts. Ends should have protective 
plastic end caps. 

3. Check lor sharp or exposed edges. 

4. Check anchorage of play ground. 

5. Check to see if all bolts are tightened. 
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68.01.03.02 

Answer Key - Communicable Diseases 

To complete this unit, the student must include the 
correct answer for each section in the disease. Use the 
chart to correct the students work. 



68.01.03.03 



Answer Key - Nutrition 



To complete this section, the student must include all of 
the answers • 



Breakfast 

Juice or Fruit 
Cereal or Bread 
Milk 



Lunch 

Meat or alternate 
Vegetables and Fruit (2) 
Bread 
Milk 



P,M> Snack 

Milk or Juice 
Bread or Cereal 
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68,01.03.03 



Infant Requirement 8 



Complete the following chart pertaining to breakfast, lunch and 
snack. After completion, hand into instructor for evaluation. 



Breakfast 



Lunch 



Snack 
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68.01.03.03 



Answer Key - Menu Planning 

To coiz^lete the student naist include all items on the U.S.D.A. 
requirements side* Make sure there are no duplicates in meals* Do 
not allow the following in any part of the menus as main part for 
meeting U.S.D.A requirements. They may be included in other foods. 



1. 


Luncheon meats 


2. 


Hot Dogs (alone) 


3. 


Powdered milk (used only for baking) 


4. 


Ice Cream, Cheese, Pudding 


5. 


Bacon 


6. 


Sausage 


7. 


No store bought pastries 


8. 


Yogart 


9. 


Potato Chips 


10. 


Pop sides (fruit) 


11. 


Gelatin (plain) 


12. 


Soft Drinks 
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Answer Key - School Age Care 



To complete this unit 4 of the following must be contained in 
the students' answers. 



1. Let the child set goals for himself. 

2. Help the child to be the leader in different situations. 
3- The childs ability to accomplish projects. 

4. The need for flexibility in the day care horae, 

5. Peinnit the child to have responsibilities in your 
home . 

6. Have the school age child help other children with 
projects . 
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68. 01. 03^04 



Answer Key - Materials for School Age Children 



To complete this unit, eight of the following itust be on 
the students answer sheet. 



I. Games to be played on the table 
2- Miniature dolls 

3. Doll houses 

4. Paper dolls 

5. Auto race layouts 

6- Work bench with real tools 

7. Model building sets 

8. Paint - crayons ~ colored pencils 

9. Clay 

10. Puzzles 

II. Jump ropes 
12 Skates 

13. Sleds 

14. Printing outfits 

15 . Books 

16. Table top sports games 
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